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Abstract: The paper revisits in the form of an essay the results of the development 
and research project TAK (Transparency and Acceptance of Vocationally 
Relevant Competences), which terminated 10 years ago. The central reference 
point is a published paper written by both authors in 2005. The at this 
point of time identified reasons for assessing competence will be presented 
again and critically discussed in relation to their present relevance. 
 

Introduction 

When reading many publications in adult education, it can be observed that 
it is very popular to communicate in modes of fundamental change, transition or 
paradigm shifts (c. Käpplinger, Robak 2014). Typical phrases are suppose 
a shift “from teaching to learning” or from “qualification to competence”. To 
explain this popular pattern of scientific and para-scientific discourses in adult 
education could be the issue of a different essay. We want here to reflect on 
about approximately 10 years of debate on competences in Germany. Thus, we 
want to point out to continuities and discontinuities within this debate. We will 
do this on the basis of the article which we wrote in 2005 (Käpplinger, Reutter 
2005) and which has been quoted in official documents, although “liberated” 
from our critical notions (c. BMBF 2008, p. 62). The article was one result of 
the so-called project TAK (“Transfer und Akzeptanz berufsrelevanter 
Kompetenzen” – “Transfer and acceptance of vocationally relevant 
competences”), which took place between 2001 and 2004. It was financed by 
the German Federal Ministry of Education (BMBF) and we have been engaged 
in this project as scientific supporters of four different implementation projects 
in four regions in Germany. The projects had very different focuses, but the core 
idea was to assess and to document competences of different target groups like 
unemployed people, young adults seeking for initial education or migrants. This 
assessment and documentation of competencies should be relevant for the 
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labour market. Results of the whole project and its subprojects are published in 
German (ABWF 2005).  

We will write here an essay in order to recall and to collect some 
impressions and experiences, which we have made during the last decade. Thus, 
this article is no elaborate analysis or re-analysis of the competence discourse in 
Germany, which would require much more analytical efforts. We are even 
doubtful, if there is really one discourse, but rather a magnitude of different, 
sometimes overlapping, but often parallel discursive developments. We think 
a sound analysis would require a whole book. Here, we rather want to highlight 
some personal impressions of us without claiming to give a broad overview, but 
to give some hopefully stimulating thoughts in relation to the competence 
debate, which seems nowadays in the core of educational discourses and policy 
measures. 

Our original article 
The structure of the article of 2005 

In our article we had been describing six strands of the German debate on 
competences in the early 2000er years: 
a) The competence debate is stimulated by the European Commission 
b) Structural changes of work and labour require lifelong learning – Vocational 

qualifications become part of individual competence portfolios 
c) The new management strategies consider human capital as a central factor. 

The strategies are characterised by a totalitarian approach towards employees 
d) Changes in adult education research have strengthened the focus on learners 

and their competences 
e) The assessment of informally acquired competences is adaptable to the 

tradition of school critique out of a reformist educational tradition 
f) The assessment of informally acquired competences especially in social and 

family contexts should raise the acceptance of female life courses and 
biographies. 
In the following essay, we will revisit these observations and discuss what 

has happened in the last 10 years and might support, change or contradict our 
observations and attempts to explain why competences had been seen as the 
solution to many contemporary problems in those days in the past.  

Before that we would like to make some general observations. In our article 
we have been pointing out that the assessment of informally acquired 
competencies is a rather recent issue in Germany (Käpplinger, Reutter 2005, 
p. 8). This has changed fundamentally. Informal learning has become a very 
popular term and form of learning despite its rather weak theoretical 
foundations. 

The term competence is nowadays used very frequently and sometimes it 
looks like that education and Bildung have been replaced by competence since 
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this term is used inflationary. This inflationary usage results often in a fuzziness 
of different understandings what competence really means. Even in official 
documents different competence definitions are used. Thus we still agree with 
our observation that “competence” is a kind of “omnibus term”, which is used 
for many different things, although the expectation is that the term helps to work 
on “real action” and getting rid of this dull knowledge. (Käpplinger, Reutter 
2005, p. 128) It exist a certain level of critique on education and pedagogy 
within the usage of competence. Instead, people and decision-makers want 
quick, efficient and effective solutions, which envisage an immediate transfer to 
the working place. Thus, we consider it as being very important to reflect if the 
term competence and even more its usage is really an educational approach with 
a humanistic focus on the subject or if the term is primarily an economical, 
psychological instrument for the human resource management in line with 
national economic goals or the economic goals of employers? (c. Arbeitskreis 
Deutscher Qualifikationsrahmen 2009; Arnold 2010) 

What can the term competence contibute? It is equally useful for 
educational and economical contexts without any disruptures? Perhaps this can 
be discussed by looking back at the strands which promoted the competence 
debate? 

The competence debate is stimulated by the European Commission 

We described in our article from 2005 mainly the European context of the 
competence debate. We demonstrated that the European Union and especially 
the European Commission discovered its engagement in educational affairs 
relatively late (c. Knoll 1996; Bjørnåvold 2001a, 2001b), but since the 1990s the 
engagement has intensified significantly. The reasons for this intensifying are 
mainly based in economic reasoning. Education and lifelong learning are seen as 
major and powerful instruments for supporting and achieving economic goals. It 
is not accidental that educational goals have become part of European goal-
setting in order to make the EU the economically most competitive world 
region. A certain level of adult participation in lifelong learning was defined as 
an indicator in the context of the so-called Lisbon goals. 12.5 per cent based on 
the labour force survey (LFS) should be achieved until 2010 and since this goal 
was missed the bar was even raised to 15 per cent until 2020. 

Since the EU and especially the European Commission have actually only 
very limited rights in shaping national educational policies, the competence 
approach and the so-called method of open co-ordination (MOC) offer the 
chance not to regulate the national educational systems directly, but to monitor, 
to control and to influence national educational policies indirectly by an output- 
and outcome-oriented approach. National policy-makers are generally still free 
to regulate the educational systems according their preferences by their input 
regulations, but the control exercised through competence measurement and 
other surveys on participation put pressure on national systems if the results are 
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bellow averages or if countries are placed low in ranking tables (“league 
tables”) referring to benchmarking approaches. A similar approach is in addition 
followed by the OECD, which explains also why the OECD as economic 
organisation implemented an educational survey and competence measurement 
like PIAAC. The role of the OECD was not prominently mentioned in our 
article in 2005, but at least when looking at PISA and PIAAC it becomes 
obvious that such transnational economic organisations (e.g. the World Bank 
could be added) are also very influential for national agendas and the 
competence debate. (c. Schemmann, 2007) In contrast, the influence of other 
transnational but not or less economically oriented organisations like the 
UNESCO or the Council of Europe are of rather decreasing importance in 
Europe. The competence debate is filled very often by predominantly economic 
reasoning like it is evident when looking at the OECD and the discourse 
stimulated by the OECD in which educational economics play a pivotal role. 

Overall, the development described by us in 2005 is still present and vivid. 
It has been even further intensified (c. Allmendinger et al. 2010; Behringer 
2010) by the method of open co-ordination (MOC). The assessment of the 
effects of these increased interests of transnational agencies has to be done 
carefully and in detail. It is very likely that despite such harmonizing forces 
a high degree of divergence and even increasing divergence will continue to 
exist between countries and regions in many respects since globalisation has 
often no unifying effects in different countries (c. Käpplinger 2011). Especially 
the economic crisis in the last few years has clearly demonstrated that Europe 
will not simply converge to a joint level. Countries have been affected very 
differently when looking at the effects of the crisis. This becomes obvious when 
comparing for example Greece and Germany in the last few years (Käpplinger 
2013). The effects of the nowadays prominent competence-orientation in 
educational policies have also to be analysed (c. Ioannidou 2010; Schemmann 
2007). From our point of view, such an analysis would also demonstrate some 
dangers and less favourable developments out of an educational perspective 
(Rubenson, Elfert 2014). First of all, the autonomy of the educational field has 
been weakened (c. Wittpoth 2005) since it is predominantly and increasingly 
perceived merely as a supporting function or a means for economical goals. This 
is certainly no totally new development since education is always connected to 
politics, society and economy (c. Salling Olesen 2014), but presently there 
seems to be an unbalance in favour of a purely economical approach towards 
education. Competences seem to contain the promise of quick and efficient 
usage and transfer of knowledge into economic contexts. We are sceptical if 
such a strong instrumentalisation will be sufficient when looking at the 
complexity of changes and transitions in a knowledge society (c. Käpplinger, 
Robak 2014). The next chapter will deal with the complexity and contrasts of 
changes even only within the labour market. 
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Structural changes of work and labour require lifelong learning – Vocational 
qualifications become part of individual competence portfolios 

It has become popular to assume that work and labour has been 
fundamentally changed in the last decades. While at the end of the 1990s the 
debate in Western developed countries was rather focused on the hypothesis of 
an “end of work” (Rifkin, 1997) (it was assumed that work will go to less 
developed countries with lower wages), the 2000er years were focused on 
a different kind of popular discourse. The “erosion of the vocation” (Rosendahl, 
Wahle 2012) was proclaimed. It was proclaimed that normal lifelong 
employment will change into patchwork biographies with a high number of 
changes of employers and vocations. The generation placement (“Generation 
Praktikum”) would constantly have to adapt to job possibilities offered to them. 
A development of a work identity would be of diminishing importance  
(c. Sennett 1998). So-called patchwork biographies and a general 
destandardisation of labour would be the future of new entrants into the labour 
market. 

In this scenario competence portfolios would help to collect and to profile 
the competences needed. Competence portfolios are thus seen as 
individualisation and flexibilisation instruments. The names of many 
competence documentations like “ProfilPass” or “Talentkompass” borrow 
names from navigation or migration in order to demonstrate that these tools will 
help the employees for marketing their competences in a labour market which 
seems to be increasingly de-standardized and flexible. Therefore, the employees 
have to “hunting and gathering” credentials of their competences (c. Wolf, 
1997). In addition, social and personal competences would be of increasing 
importance, while technical competences would be of decreasing importance. 

When looking again at this observation and legitimizing of the competence 
portfolios, it has firstly to be stated that the development of work and labour is 
much, much more complex than many popular observations and scholars might 
suggest. Some more critical scholars state after analysing the labour market 
integration of different cohorts that the discontinuity of labour biographies is 
often rather a construction than reality, because earlier generations experienced 
similar problems in the initial labour market integration (c. Becker 2004). Other 
scholars like Bolder have stressed that the popular myths of continuous lifelong 
employment in one factory (“Opelaner”, “Kruppianer”, etc.) will not stand 
a closer historical analyses. Continuous lifelong employment has been in the 
past often limited to men during the cold war, while discontinuity happened 
before and after and the majority of women did not adequately participate in the 
labour market. (c. Bolder, 2004) The so-called “normal biography” is  
a normative construction, which was even in its “best times” not equally the 
reality for all men and women of a society. The “normal biography” was rather 
hidding essential gender inequalities since family work was divided unequally 



Bernd Käpplinger, Gerhard Reutter  254 

and women were expected to stay at home after the birth of children. The has to 
be kept in mind even when observing new forms of labour (c. Voß, Weiß 2005). 

Even nowadays, the often taken for granted image of the “Generation 
Praktikum” for young academics cannot stand a closer analysis in such a sense 
that it is the reality of young academics do find after studying no adequate 
working place and having to work in a number non-paid or low-paid placement 
schemes. Contrarily, it becomes visible that this feature is indeed a common 
feature in the sectors of media or culture. This is one little example of a reality 
in the working places and enterprises which is much more complex and 
increasingly divergent. Perhaps the popular approach to assume and to expect  
a clear trend into one direction tells more about our 20th century thinking than 
about the post-modern reality. We grew up in a relatively stable world divided 
by the cold war. The prospect was existing to improve the conditions of the 
systems steadily. When this belief was shaken by ecological, economical and 
political crisis since the 1970s, the popular opinion turned down the utopian 
thinking and the belief in improvements. This was replaced by an occupation 
with crisis and decline. Nurtured by media which are eager to dramatize 
situations, this belief has become dominant in public discourse. Thus, reports 
about scandals and bad working conditions receive much more attention than 
good news or even than news which make sound structural analysis and 
differentiate. We would like to stress that we have to deal with complexity, 
contrasts and an asynchronicity of developments and events, which are often 
janus-faced. Competence portfolios can be a help in finding orientation, in 
supporting learning processes or in finding an adequate job position (Käpplinger 
2005), but it would be far too simple to assume that vocations or other 
established qualifications would be simply replaced by these portfolios. It is 
rather the case that the portfolios complement existing credentials. This could 
be rather differently criticised that this nourishes a “credential arms race” 
(Livingstone 1998, 1999), which leads to rather more intransparency and give 
individuals the wrong impression that education and its credentials will ease all 
labour market problems. But this would be a new discourse. 

The new management strategies consider human capital as a central factor. 
The strategies are characterised by a totalitarian approach towards employees 

In our former article we discussed here mainly the competence debate in 
relation to the arguments and positions of Voß/Pongratz (1998), who saw the 
dawn of a new form of labour by the “Arbeitskraftunternehmer” (employee 
entrepreneur). While the ideal type of a “taylor-type” worker was supposed to 
follow simply pre-defined standardised work regulations by the management 
and only the technical skills were interesting for employers, the 
“Arbeitskraftunternehmer” (employee entrepreneur) has to marketing his/her 
own skills and has to be functionally self-directed in bringing into his work 
situations all his/her human resources when considering the management 
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literature. The ambivalence of the situation is that innovativity, creativity and 
other skills are promoted, but it is not a humanization of work, but rather an 
increased and accelerating usage of all skills of the employees as functional 
means in order to raise productivity and profit of the employers. At the same 
time, the responsibility and the caring of employers for their employees is 
reduced and many employees are often only employed on a freelance basis or 
with temporary working contracts. It is again a janus-faced situation, which 
seems to offer more free individual space at the working places, while a closer 
look shows that the new free space is connected with increased, often indirect 
and implicit pressures for the employees (e.g. be a team player, but marketise 
your own achievements). The employees have to find a new balance between 
working and private life. The promise to move away from fixed working hours 
toward more flexible systems of “trust working hours” leads to a system, where 
the employee has to find the balance and prevent themselves from the dangers 
of self-exploitation and being available 24 hours, seven days a week via modern 
mobile ICT. In addition, the employee is also the main responsible person in 
keeping up his/her skills as wanted by the labour market. The employee has as 
an entrepreneur to monitor and to invest in his/her own skills if required from 
market forces. The employer is relieved from the responsibility to care for 
his/her employee and the updating or the upgrading of the needed qualifications. 
A shift of responsibilities between employers and employees takes place. 

When looking nowadays at the arguments presented in our past article, we 
consider our interpretation as being still valid in many respects. The competence 
debate has a strong root in these changed approaches towards labour, employer 
and employees. Although empirical analysis (Voß, Weiß 2007) has 
demonstrated that the “Arbeitskraftunternehmer” (employee entrepreneur) is yet 
not the reality for the majority of employees, it is an interesting image for the 
changing nature of labour and the approaches of the management towards it. 
The situation is also more complex, because beside this approach of employee 
entrepreneur are also other managerial approaches present, which rather try to 
implement new tayloristic work regimes (“Neo-Taylorism”). These regimes 
rather want to define work again in a detailed fashion, which leaves the 
employers with little space for free decisions. This is observable in some parts 
of the service industry, where every part of costumer communication is strictly 
pre-defined on the basis of detailed manuals. The success of (total) quality 
management set also standards, in which processes a detailed described, which 
should leave as least as possible room for individual/professional interpretation. 
This is a managerial feature of quality management, which is also increasingly 
used in educational organisations. (Egetenmeyer, Käpplinger, 2011; Forneck, 
Wrana 2005). 

Overall, the managerial strategies are plural and manifold and differ a lot 
between sectors and between working places. To state a single general trend for 
the future of work leads inevitable to the exclusion of other essential fields of 
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work. Nonetheless, the competence debate is closely connected to the new 
views how work should be organized and which role qualifications, skills and 
competences should play. Educational approaches are often rather reacting on 
these developments in the management literature and are not innovations which 
change the perspectives of the management literature. Thus, it would be an 
ideology to assume a simple humanization by the introduction of competence 
management, because it is often rather an utilization of human resources for 
objectives of the management. Overall, we recommend to observe and to 
analyze the development of management approaches out of a critical, humanistic 
perspective and not to follow the nice sounding messages on the surface of 
discourses. 

The changes in adult education research have strengthened the focus on 
learners and ther competences and the assessment of informally acquired 

competences is adaptable to the tradition of school critique out of a reformist 
educational tradition 

We have merged here two strands into one. Both strands were focused on 
educational sciences and especially adult education research. We described in 
2005 a popular position within these scientific fields, which lead to an appraisal 
of the competence approach as the dawn of a new pedagogy. Adult education 
and reformists educationalists are often in favour of less school- or less 
classroom-oriented forms of learning. Learning should be rather “naturally” 
embedded in the social or working life. Educationalists should change their role 
from providers to supporters or from teachers to counsellors. Studies like the 
Canadian NALL (New Approaches to Lifelong Learning 1999) claim that 
already 70% of all skills are obtained by informal learning. (Livingstone 1999, 
p. 83) Credentials and certificates are here criticised as an expression of  
|a formalized learning based on externally defined curricula, which lead to  
a credential arms race, but are of little benefit in real life for employers and 
employees. Trainers and pedagogues should rather deal with what people “really 
do and know” (c. Weinberg 1996, p. 3).  

When looking nowadays at the described strands, we consider it as being 
still valid. Educational sciences are often rapidly adapting political agendas in 
an affirmative way. This is criticised as a reason for the discontinuity of the 
research field since it limits the chance to strengthen the autonomy of the 
research field (c. Wittpoth 2005). This is certainly an observation, which is 
correct when following the tides of research issues, which are certainly often 
stimulated by the financial levers of public research programmes. But the 
competence debate demonstrates nonetheless that it is somehow a tradition 
especially in adult education science to resist against formalized forms of 
learning and to be in favour of informal, “natural” ways of learning outside the 
class room. A detailed discussion of the reasons for this favouring might require 
a totally separate article (c. Käpplinger 2007). We want here only to mention 
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that we see a reason in the traditional foundation myth that the identity of adult 
education is fuelled by being the antipode of classical school learning. Adult 
education is here (still) seen mainly as a movement and not as a professional 
system. This is one reason, which explains partly why the competence discourse 
is so attractive for this position and tradition in adult education. In addition, 
emotional competence (c. also Góralska, Solarczyk 2013) is partly considered as 
being the decisive force for success in the working life (Arnold, 2013), while 
content and the subject of learning seems to be of minor importance. 
Nonetheless, empirical studies show that formal, non-formal and informal 
learning in enterprises are often closely connected (Behringer, Käpplinger 2011) 
and not a substitute for each other or competitive forms of learning. It would be 
a progress not to construct a rivalry between informal and formal learning, but 
rather to seek for intelligent combinations and transitions between both forms of 
learning. Especially when looking at low-qualified people, empirical studies 
demonstrate that access routes to the different forms of learning are very 
unequal distributed. The seemingly individual preference of low-qualified for 
informal learning is more a mirror of their structurally limited learning 
opportunities and less an impression of personal learning preferences for 
informal learning (c. Baethge, Baethge-Kinsky 2002). For example, low-
qualified people are not assigned by their employers for taking part in 
conferences, mentoring or other programmes. Thus, they have only the 
opportunity to learn during their work by fellow workers and in phases of 
induction. In addition, the personal financial resources of people in bad paid 
jobs are much too low for taking part in elaborate qualification programmes, 
which other employees become often totally paid or partly subsidised by their 
employers. Class structures are still important in the participation in adult 
education (the so-called “matthew effect”) and have not been substituted by  
a radical individualization, which suggests that non-participation is solely an 
expression of individual rational choices and a lack of awareness about the 
benefits of learning. Empirical studies (Bolder, Hendrich 2000) rather show the 
understandable rationality of non-participation. Further discourse analysis might 
demonstrate that the shift in the last ten years from the “disadvantaged” 
(Bildungsbenachteiligte) towards Bildungsferne. Bildungsferne cannot really 
directly translated into English, but it means literally people who are far from 
education. This shift is interesting since it is connected to a shift of attention. 
While disadvantaged people were considered as being handicapped by  
a structural lack of opportunities to take part in education, Bildungsferne are 
now in charge of their non-learning and have decided deliberately by themselves 
or within their milieus not to take part. Structural deficits in education are 
transferred into individual or collective problems of societal subgroups by the 
scientific and public perception. Overall, the educational discourse is in motion 
and contains certain ambivalences, but the competence debate is at least 
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connectable to some essential features of mainstream thinking in adult 
education. This has not changed since 2005. 

The assessment of informally acquired competences especially in social  
and family contexts should raise the acceptance of female life courses  

and biographies 

Competence portfolios like the Swiss Ch-Q (c. Calonder-Gerster 2002) 
originate crucially in the women’s movement (c. also Erler/Gerzer-Sass 2003). 
The core interest and idea is that female life courses are different than male life 
courses. Competence portfolios could demonstrate and make visible which 
competencies are in other areas than work acquired. Especially family care or 
voluntary engagement should be more appreciated by a competence assessment 
beyond formal qualifications and work-related certificates. Women who are 
using competence portfolios should also discover their life courses as resources 
of competencies and not perceive it as being deficient, because of its divergent 
character from the male blueprints, which are often mistakenly coined “normal 
biographies”, although the “normal” is clearly connected mainly to only one 
gender (c. Bolder 2004). 

When looking nowadays what we have been writing in 2005, some changed 
observations come to our minds. Firstly, the discourse of “re-integration” of 
women after parental leave has become less prominent. It seems to be now 
implicitly assumed that the extension of Kindergarten and other early childhood 
programmes make it now easier to keep up employment despite parenthood. The 
implicit assumption and expectation in Germany is nowadays that women are 
continuing to work after the birth of children. This was – at least in Western 
Germany – very different 15 to 20 years ago, when giving a child away before 
three years of age was not rarely criticised by conservative forces and scholars 
as being less favourable for the “emotional binding” and “primal trust” 
(Urvertrauen) and mothers were sometimes explicitly or implicitly blamed as 
“uncaring mothers” (Rabenmutter). It is astonishing how fast public discourses 
and perceptions can change – in this specific case of course to the better. 
Especially when the economy is in favour of certain norms in relation to the life 
course, change accelerates very often. Critiques see a certain ambiguity in this 
discourse, because child caring seems to be only a thing which has to be 
organized and managed with external help. The role of men – beside a few 
months of parental leave – is not questioned. In contrast, Friebel (2014) 
demonstrates that after child birth men take part in continuing training because 
of being a father (and promoting the own career), while women take no more 
part in continuing training because of being a mother. The participation in 
education is still gendered to a high degree despite the public image of a high 
rate of equal chances and rather equal participation rates on the basis of national 
averages. 
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Secondly, the assumption that family competences can be transferred to 
other – mainly vocational – contexts could not be proven and did not receive 
public support at the end. (Hendrich, 2009, p. 234) The idea was that somebody 
who manages a family perfectly would be also a very able manager within  
a normal enterprise. It is rather the case that economic life and family life 
function differently and follow different rationalities and emotions. It is also 
appeasing that not everything can be transferred and converted into economic 
currencies. Nonetheless, it seems to use that many things of the competence 
discourse and the assessment of so-called family competencies have been 
moved to the diversity discourse, which is today very prominent. The advantage 
would be to accept to a certain degree different life courses, to adapt better 
working conditions on the life courses and to acknowledge diversity as a fact 
beyond frequent desires for homogeneity. It will be interesting to follow the 
further development. 

Conclusion  

We have been returning to our previous observations and assumptions in 
the first parts of the single chapters. Some parts of the former article are now 
outdated, but many parts seem to be still valid out of our personal perspective. 
When looking at the popularity of the term competence, critics have pointed out 
that the term has almost a universal meaning and very broad interpretations by 
its users. Competence seems to be the general and immediate solution to all 
problems in working life. The illusion of easy and quick transfer of things 
learned and the utilising of learning seems to be transported. Who would like to 
resist to such a nice illusion of easy and immediate transfer? Who would dare to 
raise doubts and to point out to contradictions and ambivalences, because 
learning does not work so simple? Individual learners have implicitly or 
explicitly own interest in their learning and steering illusions do not work out 
successfully. We see many such contradictions and ambivalences in the present 
discussion on competences. Thus, a critical approach towards the competence 
debate and its roots is important and perhaps even essential when looking from 
the perspective of education and learning. Learning requires still time and 
special places (retreats) beyond the limits of working places. Thus, we would 
appreciate a more in-depth discussion of competences beyond simple functions 
for labour markets. 

Finally, we would like to point out to a seventh strand, which we did not 
mention in 2005, but which came to our mind. It is nowadays almost an ironic 
situation, but the acceptance of competences acquired abroad has gained a lot of 
acceptance in Germany today. While 10 to 15 years ago the accreditation of 
competences acquired abroad was not at all popular in economy and politics. 
People engaged here had rather to struggle in putting forward their arguments. 
One of our projects in the TAK-consortium was really struggling in finding 
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wider public acceptance for their competence assessment (see ABWF, 2005). 
We have now a law and it is widely accepted that Germany is an integration 
country, which needs and profits from migration. Thus, accreditation of abroad 
acquired competences and qualifications has gained a lot of acceptance. 
A national support structure of guidance and accreditation has been established 
within a few years. It is a partly frightening example how fast discourses and 
practices can change when the essential decision-makers support an idea, which 
sounded some years ridiculous to many people. Ideas and practices need 
“kairos”, the right moment for the right idea. Scientific knowledge supports 
such processes and ideas, but can it also initiate such processes? When returning 
to the example of this new accreditation law it is challenging that most 
accreditations have been issued so far to medical doctors, who are needed 
desperately in some rural regions in Germany today. This shows again, that the 
interests of the economy and the markets play a crucial role in understanding the 
competence debate. Will this be different in 2024 when we might look again at 
this essay? Which ideas are waiting in dealing with competences for which the 
right time has not come yet? 
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Streszczenie: Artykuł jest rekapitulacją wniosków z projektu „TAK – Transpa-
rentność i akceptacja kompetencji zawodowych” zrealizowanego przed 10 laty. 
Autorzy wrócili do raportu z badań opublikowanego w 2005 r., by poddać go 
krytycznej analizie w kontekście współczesnych oczekiwań wobec kompetencji 
zawodowych.  
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Wiedersehen mit dem Projekt TAK – Ein Essay zu den Ursachen  
der Kompetenzeuphorie 

 
Schlüsselwörter: Kompetenz, Erfassung, Arbeit, Beruf, Weiterbildung 
 
Zusammenfassung: Der Beitrag rekapituliert in Form eines Essays die Ergebnisse 
des vor zehn Jahren abgeschlossenen Entwicklungs- und Forschungsprojekts TAK 
Transparenz und Akzeptanz berufsrelevanter Kompetenzen). Zentraler 
Bezugspunkt ist dabei ein publizierter Artikel der beiden Autoren von 2005. Es 
werden damals identifizierte Gründe für die Erfassung von Kompetenzen erneut 
vorgestellt und in ihrer aktuellen Relevanz kritisch diskutiert. 
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