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1. Introduction

The significance of educational technology, computand the
Internet, in the work of a foreign language teactemot to be
gquestioned nowadays. The dynamic development oftaelanologies,
the expansion of the Internet in every single sptadrlife together
with a significant decrease in the price of eduratl software and
office applications, all add a new dimension to theeign language
instruction, by providing the elements of authédtyjc recency,
variety, choice and interactivity to increase tlie@iveness of the
teaching process. Thus, in order to enhance lamrguegching a
proper consideration of ICT teacher training netedbe done in the
context of official requirements for teacher edimat as well as
future teachers' needs when confro

nted with the technical possibilities they may coawoss in their
everyday practice.

In order for ICT training to be systematic and poemensive, it
needs to be considered on a variety of planes, avithifting focus on
various competences and skills. With the existericae wide range of
branches of Computer-Assisted Language Learnind_[§Asuch as
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Internet-Based Teaching (IBT), Computer-MediatednBwmnication
(CMC), Data-Driven Learning (DDL), Computer-AdapivTesting
(CAT), Open Distance Learning (ODL), to name ju$tw to portray
the richness of possible applications of ICT inefgn language
teaching, the reflection on the directions of I@&acher training in the
modern philology programme is necessary in ordertaitor the
instruction to the requirements of the Polish etlooal system.

The present paper will investigate the issues @F lteacher
training in the pre-service context of a five-yelstA. modern
philology programme. The consideration of the cohtef training,
mode of delivery, learning activities, teacher'sl d@arners’ role will
be followed by a staged model of distributed IC3irting illustrating
growing student teacher competence. The lessonat Ié@m in-
service teacher training already conducted wilubed to improve the
organisation of e-teacher education in the modemlolpgy
curriculum.

2. Information and Communication Technology in @mgce teacher
training

As early as in 2000, the importance of IT knowledge skills in the
work of a teacher was formally reflected in therdecof the Minister
of National Education (MEN, 2000), which regulatdte whole

sphere of the teacher development process. Acaprdin the

regulations, the demonstration of the effective wfecomputer
literacy has become obligatory for teachers warttinget promoted to
the two higher ranks of the teacher developmenterseh (the
appointed teacher and the diploma teacher), whizh upheld in the
new regulations in 2004 (MENIS, 2004a). Thus, rigfter 2000 wide
popular demand stimulated the organization of I€Acher training by
different organizations (The INSETT Programme, Bhiéish Council

Poland ICT Project for EFL Teachers, the Interklpsagramme or
INTEL — Teach to the Future programme) on the mafidevel, as
well as by local teacher training centres and nuitlagy advisors on
the local level.
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The lack of ICT standards caused the fact thattment of these
courses was of different quality and quantity, amdre importantly,
not always reflecting the needs of participantsttom one hand and
sound methodological principles on the other. Wihat early ICT
teacher training (based on the INSETT and Britighuril training
efforts, see Krajka, 2004a) had in common was theng focus on
general computer skills, instructing trainees ir thnost popular
applications (word-processor, spreadsheet, emaéntcl Internet
browser, graphics editor) in order to build theiddbundation of
computer literacy. A certain disproportion betwesmputer skills
and computer-assisted methodology was to a largaethe result of
needs of teachers, mainly the ones who had notahgdT classes
during their education on the secondary or tertiewel.

Together with the increasing level of computegrbcy displayed
by participants of courses after the year 2000cthese syllabus was
evolving towards devoting more time to practicaksusof IT in
teaching a foreign language. The computer litec@articipants was
evaluated by trainers in the pre-course test andsexjuently, the
amount of initial computer training was suited he estimated level,
aiming at providing trainees with the skills equéra to the level of
European Computer Driving License (ECDL).

In the subsequent ICT training programmes co-asganby the
Lublin INSETT Programme and The British Council I@Toject for
EFL Teachers also greater care was devoted totegration of both
parts, the computer training module and the comgmsgsisted
methodology module — for that reason, more advarieatures of
computer applications were introduced (e.g., waxbessor's
reviewing function, using the word-processor asedpublishing tool
or using email in subscribing to and starting déston groups). With
the increasingly higher level of computer skillag tcomponent of
computer-assisted foreign language teaching has bemificantly
expanded, to include the instruction in the follogvareas:

1. Internet-based activity structuredelefieldtrips, treasure

hunts, WebQuests, ask-an-expert, keypal exchammydise
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research moduleqHarris, 1995a; Harris, 1995b; March,
1997);

2. evaluation of Internet websites and webpublishiNglgon,
1997; Krajka, 2002);

3. the process of creating Internet-assisted less#rajkg,
2004b);

4. setting up and running electronic exchange projé€tajka,
2001);

5. synchronous and asynchronous Computer-Mediated

Communication tools (discussion groups, blogs, syiki
MOOs) and their use in teaching (Godwin-Jones, %003

6. authoring tools, enabling teachers to create inteor non-
interactive language exercises (e.g., multiple-choicloze,
matching, crossword, text reconstruction — Godwanes,
2001).

The lessons learnt from ICT in-service trainingp@rxences were
multifold, mainly in the area of content selectionpde of delivery,
organisation of training, use of online tools amudviEes. The main
assumption is the concurrent development of ICTlsskibasic
computer literacy in the area of office applicaiprand computer-
assisted methodology. Due to mixed needs and extpmtt of future
teachers, the provision of training needs to beveledd on voluntary
and elective basis within some areas (e.g., stagbsand 6 from the
model below), while obligatory training within ottseis needed to
ensure equal level of participation in the curnical The selection of
areas for inclusion needs to be strongly connettedhe actual
teaching contexts that trainees already are orh&ilin, consequently,
the awareness of the available resources in theshPsthools of
various sectors is essential. Similarly, the s&lacbf tools (e.g.,
corpora and concordancers) is to be based on #ikability criterion,
favouring free of charge online access solutions.

3. Issues of content selection for pre-service t@ihing programme
Until recently, the process of training future teas on the tertiary
level has not always included ICT training. In cafehumanities
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(including foreign language teaching), this areakobwledge has
often been neglected in university curricula, esdlyc due to
inadequate resources and lack of clear obligatxpressed in the
official standards. Due to that, the graduates vmerteprovided with
the knowledge and skills necessary to implement elegnents of
Computer-Assisted Language Learning/Teaching, whlsh resulted
in the deterioration of their IT skills acquired the secondary level.

The officially published teacher education stadda(MENIS,
2004b) list computer literacy as one of the elemeott teacher
knowledge, characterized as “the ability to use I@Tteaching”
(MENIS, 2004b). However, only with strict obligaticand precise
time formulation introduced in the regulations, 1@as been elevated
to be a valid component on a par with other ardath® modern
philology curriculum. Thanks to precise specifioatiof content for
the ICT training, it has become possible to make ithstruction
uniform within the following four thematic areas:

1. using terminology, equipment, software and mettadd€T;

2. ICT as a component of teacher's work;

3. the implementation of ICT in teaching a given sahje

4. humanistic, social, ethical and legal aspects ots& to and

use of ICT.

An example of the practical realization of the aboventioned
standards can be the syllabus of the course “IQTtdachers and
translators”, offered in the curriculum at the Deypeent of Applied
Linguistics of Maria Curie-Sktodowska University lirublin, Poland.
A 30-hour course encompasses selected issues fhemDecree
(MENIS, 2004b), adapted to the conditions of edugastudents in
two foreign languages as well as two professiomafilps (teachers
and translators).

It needs to be stressed at this point that thec8eh of content for
pre-service ICT training is different from the iergice context,
mainly due to the lack of articulated expectati@isstudents and
teaching experience. Thus, the syllabus below ssHificus from
pedagogical applications of educational technologgto the
implementation of ICT in students' work (dictioresj corpora,
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discussion groups, terminology databanks, automéa@mslation
tools):

Finding, evaluating and using Internet materials
Web-based activities

Online authoring tools

Corpora and concordancers

Web dictionaries and glossaries

Discussion groups and mailing lists

Reviewing and sharing documents in a word processor
Creating visual stimulus materials

Computer-aided presentations

10 Online course delivery systems

11. Automatic translation tools

12. Computer-assisted terminology management

The selection of content for teacher training sear as described
above, could be flexibly suited to the needs angeetations of
learners, thus, proper diagnosis of not only tleeimputer literacy
level ought to be made (in the pre-course test}, &so a needs
analysis is to be executed in order to investighte priorities of
teachers (after all, with mostly practitioners lgeimell-aware of how
they would like to exploit technology in everydagathing). The
reconciliation of three indispensable elements ofiegds analysis
(Komorowska, 2005), namely lacks in the traine@shputer literacy,
necessities coming from teacher professional dewebnmt
requirements (MENIS, 2004a) and wants as exprebgettainees
leads to a successful training programme.

However, the content selection process cannotdigged only on
the trainer's preferences and trainees' expectatlmrt also upon the
logistical considerations of the higher educatiestitution. Thus, the
pre-course work should also involve reflecting owaikable
technological (type of equipment available, coniectspeed) and
financial opportunities (availability of office alipations and
multimedia software), in order to approximate thentent to the
trainees' needs. Then, the items of the syllabusnerated above
should be selected flexibly, together with custaditime allocation,

CoNOhrwNE
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for the ICT teacher training course to truly refléite situation of a
particular group.

4. Distribution of training in the foreign philolggurriculum
One of the conclusions of the in-service ICT tnagndelivered by The
British Council Poland ICT for Teachers Projectdjka, 2004a) was
the need for the coverage of both general complitenacy (file
management, office applications, information cdllat and retrieval)
and CALL methodology (Internet-based classroom Hieag; online
teaching, multimedia authoring, etc.), well balahcand clearly
separated from each other. Another aspect whicluentes the
distribution of training is the particular naturktbe foreign philology
curriculum, with obligatory and elective courseseef choice of
B.A./M.A. seminars, choice of the specialization due (e.g.,
teaching and translation). The recent change irfdheign philology
curricula demonstrated by the division of instroctiinto clearly
separated B.A. and M.A. programme is yet anothetiofanfluencing
the organization of technology-enhanced teacharitica

In order to satisfy, at least partially, all obtinterests enumerated
above, it seems necessary to develop a model tibdied ICT
training, spanning both B.A. and M.A. programmesnsisting of a
variety of stages, whose basic representation eprbposal of ICT
teacher training in the foreign language curriaada be seen in Figure
1 below. The shape of the pyramid symbolizes on dhe hand
systematic increase in the trainees’ ICT and teacliompetence
when moving from one stage to another upwards, kieweat the
same time, systematic decrease in the number dificipants,
proceeding from obligatory courses for all studetitsough courses
obligatory within a particular specialization moeulto electives
within the specialization selected.



ICT in the Foreign Philology Curriculum ... 179

Stage 6
Stage 5 ASSISTED
‘ TEACHING
PRACTICE
B COMPUTER-
Stage 4 ASSISTED
METHODOLOGY
Stage 3 COMPUTER-ASSISTED
MATERIALS DEVELOPMENT
e ICT TOOLS AND
SAge / SKILLS TRAINING \
Stage 1 ORIENTATION TO ONLINE TOOLS

Figure 1. The model of distributed ICT training éfta, 2006).

Stage 1, “Orientation to online tools”, aims atmibarising
students with online tools and services which él implemented to
manage the didactic process during the courseudfest. This might
mean brief training in the use of a particular Inéag Management
System (LMS) which is used in the department talifate running
curricular courses, ideally organised by a counser topiekun roki
at the very beginning of the B.A. programme. Thdsring brief
initial training, as well as while using the pauiigr solutions later,
trainees are exposed to ICT tools and resourcé=aasers and users,
which will give them the first-hand experience foture manipulation
of particular features of the same Learning Managerystem when
designing their online courses.

The examples of processes and tasks in this stagd be quick
orientation tasks, use of a selected LMS (e.g., dimo
http://moodle.or) to manage the programme (notice board, course
enrollment handling, grade administration), adegt of retrieving
various types of resources from instructors’ onlgwmirses, online
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participation in blended learning courses (e.gatcforum discussion
or online task submission). An important elememsodidating basic
ICT literacy, file management and Web skills midig stimulating
student-student and student-teacher interactionvirtual spaces
(courses) designed at an LMS for student use (ergstudent special
interest groups).

The aim of Stage 2, “ICT tools and skills trairiingealised in the
form of a computer-based course (face-to-face tinenfairly early
in the B.A. curriculum (1st year), is to consoliglathe ICT
competence acquired at secondary level and expdaduising to the
greatest extent on learner study skills, howevethomt a clear
teaching focus due to not sufficiently articulagtddent specialization
(teaching vs. translating). These specific clasass devoted to
building up ICT skills within the most frequent swére (office
applications) and Internet services, following th@mple syllabus
below:

« finding, evaluating and retrieving online materjals

e word-processor: sharing documents;

* webpublishing: word-processor, blogs, wikis;

e presentation software;

« discussion groups: finding, subscribing and posting

¢ Computer-Aided Translation (CAT) tools;

e computer-assisted terminology management.

The activities and products expected for this stagght be annotated
website  reviews, discussion group digests, sulnexdter

presentations, simple CAT translation memory fi@sbasic CAT

glossaries.

Contrary to Stage 1 and 2, which are obligatoryaibthe students
within a particular department, no matter theircéplezation, Stage 3
(Computer-assisted materials development) is m@aobnstitute the
transfer of skills acquired previously into the gees of preparing
electronic classroom materials. Placed in the stgaar of the B.A.
programme once some teacher training has beenedasdiy this
particular course would help focus on teacher caemumes, making
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students more conscious of the process of desigam@dapting
materials to the needs of a particular class. Tietents of this
module of ICT teacher education, as exemplifieclsample syllabus
outline below, needs to address also the principle®valuating

materials, techniques of adapting these, as well capyright

restrictions in retrieving Internet-based resources

» types of Internet resources;

« principles of designing and adapting materials;

e copyright issues in computer-aided materials deraént;

» searching, evaluating, retrieving text/picture/aiddeo;

e creating non-interactive materials with a word-@sgor;

* constructing interactive quizzes with authoringwafe;

* adapting language materials — editing text, pictauelio;

« designing collaborative writing activities — bloggkis;

» creating presentations for grammar/vocabulary work.

The expected outcomes could involve, but are noitdid to, New
Matura  stimulating materials, teacher-adapted  Histg

comprehension tasks, online dictionary-based proation

resources, teacher-made podcasts, interactive dgegand culture
quizzes or wiki-based collaborative writing tasks.

Stage 4, “Computer-assisted language methodologgy”,the
culmination of ICT teacher education process onBhe level, with
the course exclusively devoted to building Web-dase distance
teaching skills. Such a 30-hour course, taken bgesits in the final
year of the B.A. programme, at the end of the tegchpecialization
module, should allow trainees to gain insight iofgportunities for
enhancing teaching with technology. Ideally, thigirse component
should focus on products for immediate implemeatath relation to
a particular coursebook, so for instance studemtemdnternet
activities (treasure hunts, virtual fieldtrips, Walests), Internet-
based lesson plans for face-to-face lessons ovitadi used with
discussion groups created for specific purposesgesanded in an
actual teaching context. The syllabus for this etagay cover the
following areas:
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« searching and evaluating online materials;

* evaluating and designing Internet-based activityicstres:
telefieldtrips, treasure hunts, WebQuests, askxpere,
keypal exchanges, online research modules;

* implementing cross-curricular Web-based teaching;

e setting up and running electronic collaborativejgxts;

e developing communicative skills with Computer-Medih
Communication tools (discussion groups, blogs, syjki

e creating Internet-based face-to-face lessons;

* running and troubleshooting Internet-based lessons;

* designing distance learning programmes;

» authoring courses in a selected Learning ManageB8ysiem.

Stage 5 and 6, administered as a part of the M.Anline/Web-

based teaching programme, will help the studenterested in

pursuing Computer-Assisted Language Learning as afea for

research to obtain practice in technology-enhataeguage teaching
and to evaluate its outcome. Thus, the M.A. semimdrcomprise

both Stage 5 (Computer-assisted teaching practice) Stage 6
(Research and evaluation) in its subsequent yasmnéng at creating,
implementing and evaluating the actual teachinglypcts (activities,

lesson plans, curricula) in in-class teaching. T¢usnponent of e-
teacher education will inevitably demand close @wapion with

sufficiently resourced educational institutionstifer from the public
or the private sector), in the work on the follog/topics:

e investigating the teaching context/defining curédcuwaims;

e executing a needs analysis/formulating a learnafil@r

e negotiating a syllabus and classroom tasks widaeher;

e evaluating and comparing selected Open Source LMSs;

e authoring language materials;

e constructing distance learning/f2f Internet-bass$ons;

e piloting the curriculum and making changes;

« facilitating the course.

With the use of such tools as needs analysis stuplgestionnaires,

class teacher interview outlines, LMS review wosedls, post-course
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student questionnaire, trainees will be encourageadbserve and
analyse particular aspects of the computer-assiategliage teaching
process. Conducting research for completing the .Mkesis in

technology-enhanced English teaching will involiie aipplication of
such research methods as observation, case stubriraent, survey
or interview.

Thus, the system for the overall development of Edmpetence
as presented above starts with building computerakty (Stages 1
and 2), proceeds to applying ICT skills to enhatice teaching
process (Stages 3 and 4), to finally come up watinad technology-
based teaching practice properly evaluated aneatefl upon. The
progression of stages clearly reflects the refimemef trainees’
personal objectives and expectations towards siedlies.

5. Mode of delivery

The selection of the proper mode of delivery, nolydn terms of

classroom activities and procedures, but rathdmigogical solutions
used to mediate the teaching process, can help aximise the

effectiveness of ICT training to a large extentraperly selected and
maintained web presence (see Stevens, 2004), suahwebpage, a
web-based discussion group or a Learning Manage8ystem, helps
to increase the impact of the course by extendimg tontent

exposure, exploiting the multimedia dimension, gdime computer as
an administering and testing tool.

From the point of view of the trainee, Dombrow&k02) stresses
that “student ownership through generation of timalfproduct is
essential to deeper learning.” Similarly, genestind problem-based
learning (Narayanaet. al, 1995) helps to provide opportunities for
critical thinking, metacognitive growth, recall mwfaterial, and transfer
of information to long-term memory. In this way,udénts are
engaged in exploring open-ended problems and prayittaining
content. In the reality of the teacher/translataaining courses
described, increased ownership was achieved byighird student-
made website reviews, Internet lesson plans, Wstrdfgossaries,
Translation Memories and student-selected websites reference
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search files in the LMS coursespace available dialy course
participants.

Creating and maintaining teacher- (or student-denavebsites,
either with a word-processor, a dedicated HTML @dibr special
online webpage creation service, can be an effeetay of running a
Web-based course. However, taking into account ¢datontrol over
course content access, one-way (teaetstndents) communication
only, finally, no opportunities for other forms ioteraction, one needs
to reflect upon some other solutions that wouldvig® a more
sophisticated learning environment.

When considering the technological solutions wldah be used to
manage the courses, such as teacher-made webdidiated
discussion  groups (e.g., set up at Yahoo!Groups,
http://groups.yahoo.com Internet classroom assistants (Nicenet,
http://www.nicenet.orj the most sophisticated, yet at the same time
most reliable and flexible tool for delivering IGfstruction, is a full-
scale Learning Management System (also termed atefp Course
Management System or Virtual Learning Environmen§uch
extremely versatile and sophisticated productd) bpen-source (e.qg.,
Moodle, http://moodle.oryy and commercial (e.g., WebCT,
http://www.webct.com or Blackboard.com,
http://coursesites.blackboard.cpmnable management, delivery and
tracking of learning both in a blended learning mdd face-to-face
classroom using online materials) and fully diseanc

Jekat and Massey (2003) describe the following remsde
opportunities for Web-based e-learning translataining, which
would have been possible only thanks to an effelstigophisticated
Content Management System like Moodle:

< an electronically-delivered course directly intdgsaextensive

knowledge bases and electronic tools, encouragiaignérs to
use them in an experiential context (learning-birgp

e students get a first-hand experience of more andemo

common computer-mediated collaboration on trarsiati
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projects thanks to synchronous and asynchronous
communication tools;

hyperlinking enables non-linear presentation ofvidedge in
learning sequences, thus enabling the dynamic,-epdad
process which characterizes the acquisition of stedion
competence;

the integration of a variety of Web-based mediaxt(te
animations, audio, video) not only allows the pn¢ation of
complex translation assignments, but also acts afamg
motivational factor for participants.

Contrary to other CMSs, Moodle is unique in thdlgdophy
behind it. As Martin Dougiamas, Moodle's foundehrgses it, the
design of the system is based on the social canstnist philosophy,
according to which people actively construct nevowledge as they
interact with the environment, learning is partiiy effective when
people are encouraged to experience the informatjareacting to it,
with the learners forming a community constructthghgs for one
another, shaping others' learning experience aahe time (Moodle,
2006). Similarly, Langdon and Taylor (2005) pingoihe following
important advantages of Moodle over Yahoo!Groupsehkt or
Blackboard.com:

more complex CMC tools triggering greater inter@rcti
threaded forums enabling students to discuss ithgiali
topics;

user logging and tracking allowing creating acyiweports
for each student, which enables instructors to tooni
students’ use of the course;

electronic assignment and delivery of papers arujepts,
online grading and individualized feedback;

recycling of documents or presentations used, with
possibility to hide and reveal resources at one&hweven
during the class.

The ICT training as described in the present pajpsrundergone
the transformation from the use of a simple teach&de website,
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which served only the purpose of facilitating rumithe class and
providing exposure to class materials, througlicstege of a Learning
Management System (using Moodle as a publishinigaioly, without
encouraging student-student interaction or inva@vistudents as
course co-authors), to the dynamic exploitationtled tool with
significant student contribution. Refining the med@f course
delivery, including such modern advancements as rgeou
Management Systems, allows the teacher to achieweich greater
impact of the training programme, as the instruci@onot limited to
the physical and temporal confines of the classtomanks to giving
students rights to add contents to the coursendeaautonomy is
tapped into, and students learn to take the redyititys for the
learning process. Finally, enabling and managingcksonous and
asynchronous modes of interaction, coupled withpbssibilities of
inviting experts for virtual gatherings, can faete the acquisition of
subject matter knowledge essential for gaining renliteacher
competence.

6. Classroom activities

Inevitably, the types of activities for ICT teachieaining need to
constitute a well-structured mix of whole-class,irpaork and
individual tasks, both involving more teacher-cedtrknowledge
transmission in the form of presentations and actlearning
discovery activities. An important step in the exmin of the ICT
training programme was the shift from teacher-ntadks only to out-
of-class pair work projects that aimed at the aapion of the
knowledge transmitted in class and consolidating $kills in the
teacher’s toolkit. The tasks can be seen below:

1. Find, evaluate and briefly describe five sitesgiarhg to a
selected area of English language teaching in aages
submitted to the forum.

2. Find three more online dictionaries, compare therfoathe
functionality of use and briefly describe in a naggs sent to
the forum.



ICT in the Foreign Philology Curriculum ... 187

3. Make three language puzzles which could be solgethu
Web concordancers.

4. Use the websites given to design an Internet-bkessadn.
Preferably, use the Web-based activity format edi

5. Create an interactive language quiz exploiting imdtlia
content and linking to Web-based resources.

6. Find and evaluate discussion groups and mailig liseful
for an online teacher. Select one, subscribe thet send a
selected digest of postings on a specific topibhoclass
forum.

7. Take the grammatical structure assigned and prepare
PowerPoint presentation which could be used irgthenmar
presentation stage.

It is interesting to note that all of the pair waqrojects described
above were instantly made available to the wholamanity of the
course participants in the class LMS, either in fiven of uploaded
files or messages posted to dedicated classroamm$orin this way,
all students had access to their peers’ work, anagle importantly, the
teacher could use them in subsequent classes fdase activities
(e.g., student-made interactive quizzes were useteérning how to
add multimedia content). Thus, the use of leareatred materials,
together with involving students as materials pdevs for the class,
intended at expanding the impact of the course dppihg into
students’ motivation, increasing their sense ofhaxghip and
ownership.

7. Teacher’s and learner’s role

The formulation of the teacher’s and learner'ssatethe ICT training

programme is the consequence of decisions madw® &mining aims,

content and classroom activities. The need for aenconstructivist
and learner-centred approach, with greater useonfpgand pair work
interaction, both in class and out of it, entailess prominent role of
the teacher, so that in groups students can begfed a sense of
community and learn from each other as well as filoenteacher. The
learner-centred approach to classroom activity ltesin the



188 Jarostaw Krajka

redefinition of the teacher’'s roles as the guidd aounsellor, “the
guide on the side” replacing “the sage on the Stégjealy, 2000:16).
The concept of the teacher-student relationshipesded the model of
Community Language Learnir(@urran, 1976), where the teacher is
the knower to guide and help students acquire tiosviedge on their
own. It is also essential to acknowledge the neegéer cooperation
especially in the area of computer skills, with sostudents being
knowers for less computer-literate learners.

For that purpose, the role of the teacher is agmlise the needs of
learners to elicit their ICT needs with the helpadfSkills and Needs
Analysis” survey, assess their computer literacyidentify lacks,
ensure proper equipment in terms of hardware aftda®, create a
range of in-class tasks and out-of-class projdirtally, organise the
class by grouping students into mixed-ability greujin terms of
computer literacy, out-of-class Internet access faneign language
skills).

The aim of the curriculum needs to be to taken&@s through
Chesterman’s (1997) stages of competence buildynerf on the
example of translators): the first “novice” statiee second “advanced
beginner” stage, the third “competence” stage, tfaurth
“proficiency” stage, and finally the “expertise’age, here in the area
of ICT skills. It is hoped that this growing indefakence in following
the course of study will be developing togethehwtiite progression of
learners from initial stages oriented more at bogdup technical
skills, through Web-based methodology componeniédfinal stages
exhibiting greatest amount of learner-centrednelss, as is the case
with the Community Language Learning classroonis initially the
teacher who adopts a more dominant role, providimgction and
managing learning, yet encouraging the developroéstudy skills
allowing the learner to become increasingly indeleen. It is to be
hoped that at a certain point in learning, thegaleuld switch, with
the student no longer needing the teacher’'s knayeletansmission.
Ideally, the classroom needs to be moving towardsstudent-centred
pole as seen in the juxtaposition of teacher-cdnted student-
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centred approaches (Cannon
2005:185-6).

189

and Newble, 2000; canedelly,

Teacher-centred approaches

Student-centred approacke

Most or all decisions regarding contgnChoices regarding content and method

and method should be made by thshould be made partly or mostly by

teacher students

Emphasis (including responsibility farEmphasis (including responsibility fqr

assessment) should be on individiassessment) should be on the overall

subjects or course units programme and its aims

The teacher is an expert who shoul@he teacher should be an expert guide|for

transmit knowledge students and facilitate their learning

The teacher transmits information The teacher gakstions

Student activity should be mostlyCooperative learning is more effective

individual

Students learn in the classroom or |iBtudents learn anywhere anytime

programmed activities

Achieving good marks and praise fropintellectual curiosity and personal

teachers is a major motivation responsibility are major motivations

Class arrangements should be plannéfiass arrangements may, indeed shotld,

beforehand and not modified be modified as the course develops

Assessment is the teacher’s responsiblilitgelf and peer assessment may be useful

only tools for learning

The most important outcome is fprThe most important outcome is for

students to learn syllabus content students to acquire learning techniques

Assessment should be summative Assessment shotodnhative

The whole class should progress togethémdividual students should progress |at

at the same pace their own pace

All students should learn the same Individual stislemay learn differeng
things

Teachers work alone Team work is an essential mdr
teaching

Teachers and individual departments|dfFeachers and academic units should

academic units should have autonomy

work together in close collaboration

Table 1. Views on teaching and learning (Cannon dadble, 2000; cited

after Kelly, 2005:185-6).

The need for the ICT teacher training programme$eogradually
moving towards the student-centered approach is itlesitable
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consequence of the definition of roles of instruaod trainees. The
former, being mainly the ICT researcher, highligthts possible uses
of educational technology to assist the teachingcess, giving
students practical tasks in cooperation with thehowology class
lecturers. Starting with teacher-orchestrated tat®r with the
growing competence of learners the focus is goingibve towards
students applying the ICT solutions in particuksadhing contexts of
their own. The resultant discussion of opportusitgnd drawbacks,
strengths and weaknesses, organised by the tedmiterwith
significant role of students’ contributions, willedd to better
understanding of the ICT/CAT/e-learning environmdiitus, the shift
of classroom power from teacher to students, freacher-initiated
and controlled activities to teacher-prepared kutent-organised
tasks, should build greater awareness of the téogype@nhanced
teaching process.

8. Conclusion
Nowadays, both future teachers and already workirgjessionals
should be encompassed with up-to-date knowledgbliagathem to
increase the effectiveness of their own teachinge¢ms evident that
ICT literacy must be an indispensable element oéifm language
teacher education in all possible moments of tbaieer, in order to
satisfy the expectations of students or the remqergs of the teacher
professional development scheme. Together withgtbe/ing role of
technology in various spheres of life, it seemspprato reflect this
importance in the way ICT training content is disited in the
foreign philology curriculum. Thanks to systematignsideration of
skills and knowledge necessary for being a teclyyetmhanced
teacher, it is postulated to separate contentggatboliy for every
foreign philology student, through courses esskritia would-be
teachers to the most sophisticated level of oriéaehing practice.
However, trainers should keep in mind the majosbfgms of
content selection, such as mixed computer-skillfitybgroups,
different computer access, finally, often very disgge expectations
towards ICT. It seems that a flexible approach,psuied by a pre-
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course computer-skills test and a needs analyB®jlg enable the
instructors to succeed in educating teachers wittérarea of ICT use.
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