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TEACHER’S SKILLS AND THEIR USE  
IN PROFESSIONAL ACTIVITY

INTRODUCTION

In every profession, regardless of the conditions and time, the person performing 
it is required to acquire appropriate qualifications and to develop specific skills. In 

particular, those engaged in the occupation of a teacher must possess various abilities. 
It was P. Coelho who has already written that work is a gift if it helps to understand 
what we do, but it can be a curse if it becomes an escape from life. The quoted words 
indicate that the teaching profession is a painstaking work that needs comprehensive 
skills, which are employed by the teacher in numerous situations and moments of 
his activity. They arouse various feelings, expressing a given way of understanding 
and determining the meaning at the same time. Therefore, it is worth finding an 
answer to the question of why the reality of the teaching profession and the skills 
being formed focusses the attention of researchers who want to emphasize their sig-
nificance and recognition.

RETROSPECTION OF THE TERM SKILLS

Teacher’s job is a peculiar and unusual profession with a long and rich history re-
corded in a number of volumes (Ochmański, 1991, p. 17). What can be learned 
from them is that the job belongs to a difficult and important category, and at the 
same time the one that is not respected. The polarity of feelings appearing in the 
aforementioned sentence can be justified by the fact that in this occupation is chosen 
not only by professionals, but also by other people accidentally following this career 
path. What should be noted is that a teacher’s professionalism results from their 
preparation for the job recognized as “a set of activities distinguished under the so-
cial division of labor, requiring appropriate qualifications” (Dz.U. 2010 Nr 82, poz. 
537). T. Nowacki (1999, p. 39) and B. Śliwerski, in turn, define the profession as 
“a set of specialist professional competencies necessary to perform work” (Śli werski, 
2014, p. 1-2). As educationalists, the authors explain the concept through the prism 
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of professional qualifications. Psychologists, on the other hand, consider them from 
the point of view of personality traits, whereas sociologists – as activities designating 
the place in a community characterized by a mosaic of values and patterns of behav-
ior. Such mainstream explanations can be found in encyclopedias and dictionaries. 
Therefore, a person choosing the above-mentioned profession must be of impeccable 
principle and broad horizons, a scholar in their specialty and expert in the souls of 
young people, which J.W. Dawid (1959, for: Walewander, 2003, p. 621-623) used 
to write about. What can be already noticed is the contradictions that appear, which, 
on one hand, draw attention to the need to develop a variety of skills, on the other, 
constitute an area of their manifestation in pedagogical activity.

Going deeper into literature, further definitions of understanding skills can be 
come across. The Polish Dictionary of 1861 says that “a skill” is the knowledge of 
things, being able to do something, knowing, which is the highest power that can be 
obtained through a) “faith” (Old Polish “wiara,” Latin: credo); b) “thinking” (“myśle-
nie,” mens); c) “searching” (“poznawanie,” scrutatio); d) “cognition” (“poznanie,” cog-
nitio); “knowing” (“znanie,” notitia); e) and “being able to” (“umienie,” scientia). The 
authors of the dictionary admit that the Old Polish language explained the notions 
more clearly than Latin (Zdanowicz, 1861, p. 1766). According to The Polish Dictio-
nary of 1919, in turn, skill “is knowledge, ability, but also a secret, art. In relation to 
a person, skilled means knowledgeable, gifted, fluent, talented, adroit and qualified” 
(after: Dunaj, 1998, p. 638). Diving into the history of education, the expression 
„coś umieć” (“know, can, be able”) can be found, dating back to the fourteenth 
century literature. It meant as much as having a practical knowledge of something, 
being proficient in something, being able to do something (Boryś, 2005, p. 666). 
According to W. Okoń’s Pedagogical Dictionary (1987, p. 329), skill is the ability to 
use knowledge while performing particular tasks. On the other hand, K. Sośnicki 
understands skill as any result of exercises and practice when it comes to both mental 
and physical activities (Sośnicki, 1965, p. 49-50).

In education, the problem of developing skills already appeared in the times of 
G. Kerschensteiner and was referred to as mental capacity and physical ability (by 
E. Key). However, it always meant a certain range of activities that a person can do 
(Wołoszyn, 1965, p. 788). The skills perceived during the education process are ab-
sorbed into the competence structures, where they play a key role of the indicators 
of the teaching level. Therefore, in the previous educational system, education was 
oriented in the first place towards knowledge, skills and values, as an essential compo-
nent of attitudes. Nowadays, it is the attitudes are being put to the fore, before skills 
and knowledge. A new hierarchy, which responds to the growing demand for cre-
ativity and initiative in the modern educational system, as well as the ability to think 
and cooperate with individuals on a global scale (Radziewicz-Winnicki, 1999, p. 97).

In today’s education process, the most attention is paid to the group of compe-
tences called generic skills. They are often referred to as competences that are inde-
pendent of the subject of teaching or the interdisciplinary competences. They are 
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not related to any particular discipline and apply in many areas of an individual’s 
activities, mentioned by St. Dylak (2014). Among the most important generic skills, 
the following can be distinguished: communication skills, problem solving, logical 
thinking, leadership, creativity, motivation, teamwork skills and the ability to learn. 
The latter has recently aroused considerable interest in the context of lifelong learning 
(Radziewicz-Winnicki, 1999, p. 97). J. Welford (2006) and complements this clas-
sification with the memorizing, time management, computing and juggling skills.

The road meaning of skills presented above refers to the characteristics and abili-
ties of an individual developed as a result of completed education, training courses 
or self-improvement. Therefore, it might appear better to distinguish between soft 
and hard skills. The former take into account the capacities and personal abilities, 
temperament, personality, experience that enable perceiving the environment and 
taking actions, as well as determine the way of dealing with tasks or challenges. In 
short, it is about determining what a person is like, how he or she works, how they 
solve external problems, or what their psyche, personality and skills are, necessary 
to function in a society, both as an individual and within a group. The latter – hard 
skills – are more technical and connected with the education process. Thanks to 
them, a person acquires specific qualifications useful for the pursuit of a chosen 
profession, gaining experience in performing activities necessary in contemporary 
conditions, which include the ability to process and reproduce information, logical 
and creative thinking, team work, time management. They are necessary for the soft 
interpersonal skills to be revealed.

The distinction was made in order to acquaint with the complex area of human 
predispositions that a 21st-century teacher should have. For this professional group, 
as R. Arends wrote: “[...] will be required to have wide expertise of the subject, as well 
as pedagogical, social and cultural knowledge, as they will have to become reflective 
creators and professionals” (1995, p. 17). Therefore, every teacher tries to strive for 
perfection, as the ancient masters did.

The teache’s qualities described above have little to do with reality, although some 
advantages can be noticed. This is due to the “massification” of the profession, which 
included a narrow intellectual group with a low social rank. Nevertheless, there are 
significant requirements imposed on the group, as they provide the young genera-
tion with patterns of behavior and experiences useful in the search and acquisition 
of knowledge, which require a variety of skills. The teachers’ approach described 
proves the responsibility for the expectations the society has with the very profession-
al group related to preparing the young to meet the challenges of the times in which 
they have to function.
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RESEARCH IMPLICATIONS

The empirical study, accounting for an analysis of a selected set of teacher skills, 
included teachers – postgraduate students enhancing their qualifications in the extra-
mural mode at the Faculty of Educational Studies of the Adam Mickiewicz Universi-
ty in the academic year 2017-2018. 63 women took part in the research (two groups 
with a specialization in elementary and pre-school education), at the age up to 30 
(85%), working in a primary school (90%) in the region of Great Poland, charac-
terized by a 5-year work experience, from a small town (40%), a big city (34%) and 
a village (26%). The remaining respondents were aged 40 (5%) and over 50 (10%), 
living in a small town and working in a kindergarten (10%), having work experience 
of 20 years or more.

The main objective of the analysis was to identify individual teacher’s skills nec-
essary to perform the oldest profession. Over the years, various predispositions have 
influenced the quality of fulfilling the educational obligations in today’s dynamic 
reality. It includes personal skills, referred to as the soft ones, which result from the 
development of permanent and changing personality traits, interpersonal, social and 
other skills that a teacher must possess. They are supported by those skills that an 
individual will acquire while passing through various educational paths. The latter 
ones are called hard skills, which the research attempted to scrutinize.

The research was carried out using the method of the diagnostic survey with two 
questionnaires. It consisted of the certificate of origin, an open question identifying 
the notion of skill and a few closed questions concerning the determination of how 
significant the skills are in the profession, depending on age, job seniority and the 
environment. Moreover, the respondents estimated the selected statements accord-
ing to the importance of specific soft and hard skills used to perform the job. Among 
them, they assessed more thoroughly the occurrence of interpersonal skills, which 
included positive, negative and zero emissivity, social skills and the intensity of all 
skills. The selected set of skills considered is conducive to the teacher’s taking the role 
of a creator, interpreter, performer, organizer or ruler in relation to others.

After having conducted the research, the material was sorted into two groups 
and analyzed at the level of qualitative and quantitative description. The following 
explanations of the notion of skill were given by the respondents as far as the open 
question is concerned: 

• ways and methods for transferring knowledge (40%);
• acquisition of competences and predispositions for creative activities through 

education (16%);
• combining the acquired knowledge and experience and the person’s charac-

ter traits that allow for optimum development (13%);
• properties acquired through education and life experience (11%);
• particular predispositions providing for fulfilling professional obligations (11%);

2018_17_ZN.indb   202 15.05.2018   15:35:12



203Teacher’s skills and their use in professional activity

• intellectual and didactic abilities that have been acquired through educa-
tion (11%);

• features and predispositions that a good teacher should have (8%);
• ability to teach, educate and self-educate, thanks to which you can acquire 

knowledge and pass it on (8%);
• properties that allow you to deal with others;
• the teacher’s abilities to show the students the world around them;
• the ability to behave in every situation;
•  the features that make a person function and work;
• innate abilities, which must be practiced later in life;
• the ability to understand students.

Subsequently, the data from the closed questions were sorted out and consid-
ered separately for each of the two examined groups. This procedure contributed to  
a more valuable interpretation of the obtained research material. Hence, what came 
to be determined first was the impact of how significant different types of skills 
necessary to fulfill the teacher’s duties are. It turned out that in the first group, the 
respondents aged up to 30 attributed a high importance to them – 80%, and 20% 
very high. On the other hand, in the second group, high significance of skills was 
indicated by 60.6% of people up to 30, and 30.3% stated it was very high for the 
thirty-year-olds, 6.06% for forty-year-olds and 3.03% for fifty-year-olds. The results 
were confirmed by both the significant value of the χ2 test (8.56) and the φ-Yule’s 
coefficient (0.36) at the level of α = 0.05 (Ferguson, Takane, 1997), as shown in 
Table 1.

Table 1. The comparison of the importance of skills and age in the research groups

The importance of 
skills 

Age
group 1 –  
20-30 y.o.

group 2 –  
20-30 y.o. 31-40 y.o. over 50 y.o.

N % N % N % N %

Very high 6 20 10 30.3% 2 6.06 1 3.03
High importance 24 80 20 60.6% – – – –

Total 30 100% 30 90.9 2 6.06 1 3.03

Source: own study.

Next, the importance of possessing skills depending on seniority was analyzed. 
And so, in the first group, 73.3% of respondents at the age of up to 30 indicated 
high importance, and in the second group – 45.4% of those having five years of 
work experience. Regarding the very high importance of skills of people up to 30, in 
the first and second group the results obtained were similar and amounted to 26.6% 
and 30.3%, respectively. However, the increasing seniority of the respondents from 
the second group caused fluctuation of the percentages from 3.03% to 9.09%. The 
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calculated relationships were confirmed by the χ2 test (57.58) and the φ – Yule’s co-
efficient (0.95), which turned out to be significant at the level of α = 0.05, as shown 
in Table 2.

Table 2. The comparison of the importance of skills and seniority in the studied groups

Th
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ill
s

Seniority of respondents 
group 1 
– up to 5 

years

group 2 
– up to 5 

years
5-10 years 10-15 

years
15-20 
years

over 20 
years 

N % N % N % N % N % N %

Very high 8 26.6 10 30.3 2 6.06 1 3.03 3 9.09 – –
High 22 73.3 15 45.4 – – – – – – – v

Rather 
low – – – – – – 1 3.03 – – 1 3.03

Total 30 100 25 75.7 2 6.06 2 6.06 3 9.09 1 3.03

Source: own study.

Table 3 presents the results regarding the importance of skills and the respon-
dents’ environment.

Table 3. Exposure of the environment 
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Environment 
Group 1 Group 2

A big city A small 
town A village A big city A small 

town A village

N % N % N % N % N % N %
Very 
high 5 15.1 1 3.3 3 10 6 18.1 1 3.03 4 12.1

High 5 15.1 10 30.3 6 20 5 15.1 11 33.3 6 18.1
Total 10 30.2 11 33.6 9 30 11 33.2 12 36.6 10 30.2

Source: own study.

The figures obtained show that the highest number of people from the first and 
the second group indicated high importance of skills. The respondents came from 
either a small town or a village. On the other hand, people from the first and the sec-
ond group resident in the big city found the importance of skills very high. However, 
the percentages in the remaining environments in both groups were distributed more 
or less uniformly, at a low level. Significant dependence was expressed by the value 
of the χ2 test (4.24 for group 1 and 5.8, for group 2) and the φ – Yule’s coefficient 
(0.37 and 0.41, respectively) estimated at the level of α = 0.05 . Therefore, it can 
be concluded that the environment, seniority and age determine the degree of the 
importance of skills.

Subsequently, the respondents indicated the most desirable soft skills (Table 4).
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Table 4. Soft skills declared by the respondents. 

Distinguished skills
Group 1 Group 2 

N % N %

Mental abilities (processing and reproduction) 12 8.3 18 8.9

Developing the mental sphere 7 4.8 12 5.9
Ingenuity and prudence 23 15.8 27 13.4

Self-confidence 14 9.7 20 10
Resistance to stress 24 16.5 24 11.8
Establishing the image of a person endowed  
with many skills 2 1.4 1 0.5

Independent decision making 7 4.8 11 5.4
Fast and permanent memorizing 3 2.1 6 2.9
Regularity, accuracy, commitment, consistency 22 15.2 23 11.3

Chaos, mess, inconsistence – – – –
Good work organization 12 8.3 26 12.9

Teamwork skills 9 6.2 17 8.4
Having interpersonal skills: emissivity,  
tolerance, receptivity 9 6.2 15 7.4

Other in group 1: patience, problem solving skills 1 0.6 - -
Other in group 2: empathy – – 2 0.9

Source: own study.

Among the soft skills in the first group, the following came to the fore:
• resistance to stress;
• ingenuity and prudence;
• regularity, accuracy, commitment, consistency;
• mental abilities (processing and reproduction);
• good work organization.

In the second group, the most important were the following:
• ingenuity and prudence;
• good work organization;
• resistance to stress;
• regularity, accuracy, commitment, consistency;
• mental abilities (processing and reproduction);
• teamwork skills.

Little importance groups was attached in both to such skills as: patience, conflict 
resolution, empathy, Establishing the image of a person endowed with many skills, 
fast and permanent memorizing or the existence of chaos, mess, and inconsistence 
in their environment.
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The research has shown that what constitutes the most valuable features of the 
contemporary teacher, and the respondents, too, are the intellectual qualities that 
help them plan their work, or resistance to stress, which are both conducive to engag-
ing in school activities, as well as outside. Such an approach and perceiving oneself 
as a full-fledged personality, though deprived of feelings, empathy and the image of 
a person endowed with various skills, is dictated by the fact of fulfilling the directives 
of educational authorities, as well as the expectations of both students and parents. 
Therefore, the effective and professional activity of the teacher is based on hard skills 
and various competences, which lacks the so-called love of souls – as J.W. Dawid 
would say (1959). The selection of the aforementioned soft skills are supported by 
the hard ones, presented in Table 5.

Table 5. Hard skills declared by the respondents

The skills enumerated 
Group 1 Group 2 

N % N %

Choosing the field of study 2 1.35 5 2.6

Obtaining university preparation for the job 15 10.13 18 9.57

Learning how to acquire subject knowledge 8 5.4 9 4.8

Developing the ability to combine theory and practice 9 6.08 19 10.1
Gaining practical skills while studying 16 10.8 21 11.2

Acquiring pedagogical knowledge 9 6.08 13 6.9
Developing the ability to use information technology 3 2.02 4 2.12
Adjusting tasks and requirements to the student’s level 24 16.2 25 13.3

Acquiring specialist qualifications and knowledge 12 8.1 19 10.1

Knowing the labor market and continuing education 6 4.05 8 4.2
Getting professional experience 19 12.8 21 11.2

Shaping skills necessary in the workplace 18 12.1 16 8.51

Developing the ability to respect others, achieving goals 7 4.7 10 5.3
Other: none – – – –

Source: own study.

The collected data showed that the people from the first group valued the follow-
ing hard skills among the selected statements:

• adjusting tasks and requirements to the student’s level;
• getting professional experience; 
• shaping skills necessary in the workplace;
• gaining practical skills while studying 
• The respondents from the other group paid attention to the following skills:
• adjusting tasks and requirements to the student’s level;
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• getting professional experience;
• gaining practical skills while studying;
• developing the ability to combine theory and practice;
• acquiring specialist qualifications and knowledge;
• obtaining university preparation for the job;
• shaping skills necessary in the workplace.

What turned out to be of little value for the beneficiaries of both groups were such 
skills as: the choice of the field of study, the ability to respect others, the ability to 
use information technology, knowledge of the labor market and undertaking further 
education. Such a low level of prestige of the teaching profession, as well as the lack 
of further training were both confirmed by Nalaskowski’s research dating back to 
1997 (Nalaskowski, 1997). 

Despite the differences in the respondents’ skills, it became necessary to devel-
op a set of features that facilitate accomplishing tasks and challenges. The teachers’ 
choices led to the development of an individual model of qualities that allow them 
to function in different spaces – both in and outside school. A balance in these areas 
is maintained thanks to the teachers’ own energy, as well as the processed, stored and 
reproduced information.

The distinguished features of a teacher’s profile have become the basis for develop-
ing three types of teacher designates, perceiving a person as the one who processes in-
formation or reproduces it, or only appreciates themselves. It turned out that almost 
80% of the respondents in each group chose the set of teacher’s skills concerning pro-
cessing information. The second type of traits included a teacher’s skills characterized 
by reproducibility, emphasizing great memory for all information received, fast and 
permanent memorizing (without recording) and quick information processing. It 
was chosen by 13% of the respondents from both groups. The third array of trumps 
describes a teacher who develops the characteristics by using individual predisposi-
tions through the implementation of appropriate tasks manifesting the possessed 
virtues. People in this group reveal a lack of interest in their own presence in the 
environment and their workplace and thus compensate for it by participating in 
non-professional activities and taking up hobbies. In the first group, it was indicated 
by 3% of respondents, whereas in the second group by 9%. 

Likewise, the enunciations describing the compendium of personal dimensions 
that predispose a given person to the teaching profession were composed. These are 
interpersonal skills, which have been noticed by the respondents in previous ques-
tions only in a small percentage. They appeared in a research conducted by M. Kocór 
and A. Strzebońska (2011, p. 9-11), confirming that employers expect significant 
interpersonal skills, good organization of work, self-motivation etc. Therefore, the 
emissivity, through which interpersonal skills were identified, was considered more 
carefully. It constitutes an important feature for every teacher functioning in the 
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school reality (both as an individual and as a part of a group) and beyond. Therefore, 
the unprecedentedness of positive, negative and zero emission was emphasized. The 
first one points to people who are open, creative and independent, yet altruistic, will-
ingly sharing their feelings and experiences, bringing variety and fun to work, as well 
as chaos and mess, though. In this case, 33.3% of respondents from the first group 
chose positive emissivity, whereas 18% did so in the other. The respondents from the 
first group are young people who want to introduce changes in their profession and 
workplace. Hence they feel good in the role of a creator. The respondents from the 
second group, on the other hand, are older people with a greater work experience. 
They feel more comfortable in the role of an interpreter, allowing open situations in 
their professional activities, requiring different ways of acting, playing and diversify-
ing activities during classes. 

Negative emission includes tendencies to acquire all kinds of incentives, i.e.; mon-
ey, power, status or information. It is characteristic of pragmatic people who are prac-
tical and respect the rules that help aim the activities to achieve a specific goal. 9% of 
people from each group chose it. It shows that the respondents felt well in the role of 
an organizer, which corresponds to their possibilities and skills, as well as intellectual 
abilities. Overestimating the intellect by the respondents may become the reason for 
taking the role of a ruler over those under their charge. This relatively unfavorable 
condition of the subjects diagnosed in this case, referring to their soft skills, should 
be revised and critically assessed. It was chosen by 9 % in each group. 

The third type – zero emissivity – refers to a teacher conforming to all applicable 
rules and norms, characterized by punctuality, discipline and the thirst for justice. 
Such a person tends to perform their tasks reliably and conscientiously fulfills their 
duties. In the research, 66% of the people from the first group and 73% from the 
other indicated zero emissivity. Such a large percentage in both groups proves that 
they feel good in the role of a performer. The previously declared soft and hard skills 
are closely related to this particular choice and the fact of obtaining professional 
preparation to complement qualifications. However, it is not enough for a teacher 
to be a professional performer only, as it is a part of the job to change one’s mindset, 
modify the personal, interpersonal and social skills, that are associated not only with 
work, but also with regard to the positive emissivity.

Analyzing the whole research it can be assumed that what the respondents val-
ued more was the hard skills, combining preparation for the job, acquiring relevant 
knowledge and practical experience, which support intellect and the personal, in-
terpersonal and social predispositions. This complex of individual features predis-
posed the respondents to the fact that they mostly constitute people who process 
information, but also those who recreate it or want to emphasize their own image 
in the workplace and profession. This is confirmed by a set of personal values that 
manifest themselves in the form of positive emissivity, characterizing creators, people 
who are open and independent from the pressures and rules set by the authorities, 
and the zero emissivity, referring to people who comply with the rules and follow the 
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schemes. Few respondents indicated the negative emissivity (9%) which characteriz-
es practical, pragmatic individuals wishing to acquire money, status or information 
to gain certain benefits. The set of attributes and skills crystallizing in this direction 
among the respondents leads to the state of manifesting power over others, which 
does not always prove to be favorable in the educational environment. In this sit-
uation, a teacher should act cautiously so as not to develop selfish individuals who 
are deprived of higher values and feelings (Kabat, 2017, p. 159-173). Nowadays, 
the problem of axiological education is becoming more and more visible not only 
in young people, but also in the teachers themselves. It was J. Dewey (2005) who 
already wrote that every teacher should realize the dignity of his or her vocation and 
the fact that they serve the society and the individuals. 

CONCLUSIONS

The research has highlighted the scope of the formation of individual skills. What 
gained the highest status among them was resistance to stress, intellectual abilities 
and social skills related to the organization of work. Therefore, a picture of organized 
people trying to reliably fulfill their duties emerges. The lack of patience, empathy, 
underestimating the value of interpersonal skills and creating one’s own image all 
constitute a shadow on that picture. Such an approach manifested by the respon-
dents indicates too much attention paid to the intellectual sphere and neglecting 
others. What strengthens the strategy is the set of traits associated with being a per-
son who processes information, rather than reproducing it or promoting themselves 
in their own environment. Therefore, many respondents stated that they are in-
dividuals appreciating hard skills and preferring positive emissivity that guarantees 
creative, independent behavior at work, rather than being only the organizer of the 
teaching and learning process or complying with the rules and regulations. Hence, 
on one hand, young teachers should be provided conditions for strengthening the 
role of the creator rather than a performer or interpreter. On the other hand, teach-
ers should be made aware of the need to look carefully and critically at their devel-
opment and introduce appropriate modifications. This is confirmed by the studies 
referred to earlier. The shortcomings are observed particularly in the case of older 
teachers. The symptoms should be perceived as a motivator of introducing changes 
in the entire group of teachers. Moreover, it would be worth reminding everyone 
about the basics of axiological education giving this professional group new charis-
ma. Perhaps the argumentation allowed to demonstrate that the teaching profession 
and its multiple skills are subject to continuous and exclusive processes, fostering the 
formation of various dilemmas that facilitate or make it difficult to meet specific ob-
ligations. Changing external conditions sometimes constitute the cause of conflict-
ing approaches to seeing the teacher’s profession and activities. Hence, the picture of 
the teaching skills obtained during the research highlighted both the strength of the 
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group and its shortcomings and ills. We do emphasize the ideal features or deficien-
cies in soft and hard skills more frequently than we present a set of beneficial prop-
erties existing in the literature and highlighted by brilliant oxymorons confirming 
familiar stereotypes. J. Rudniański (1987), among others, mentioned the problem 
already, elaborating on the model of a teacher as perceived by the authorities and 
society. The teacher was described as a non-trustworthy person who, in addition, did 
not meet the high professional standards indicated by A.C. Ornstein and D. Levin 
(after: Śliwerski, 2014). The consolidation of the aforementioned opinions on the 
professionalization or quasi-professionalization of one of the oldest professions is like 
“lust for knowledge that is common to all people and which cannot be healed due 
to the growing curiosity,” said Descartes (Złote myśli, 2014). And the profession of  
a teacher and the skills formed over the years, regardless of different shades they 
might have, will always constitute something beautiful and useful in all conditions 
and at any time.
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TEACHER’S SKILLS AND THEIR USE  
IN PROFESSIONAL ACTIVITY

Keywords: teacher, shades of skills, profession, research
Abstract: In the article, attention was drawn to the explanation of the concept of skills 
that the teacher obtains regardless of academic and practical preparation for the profession. 
Selected conditions for the formation of soft and hard skills teachers used in everyday work 
were discussed. The distinguished features have become the basis for conducting research 
in a group of teachers completing higher education. The material obtained was developed 
in qualitative and quantitative terms. All the theoretical and research implications have 
been summarized.
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UMIEJĘTNOŚCI NAUCZYCIELA I ICH  
WYKORZYSTANIE W AKTYWNOŚCI ZAWODOWEJ 

Słowa kluczowe: nauczyciel, odcienie umiejętności, zawód, badania 
Streszczenie: W artykule zwrócono uwagę na objaśnienia pojęcia umiejętności, które nauczy-
ciel zdobywa niezależnie od akademickiego i praktycznego przygotowania do zawodu. Omó-
wiono wybrane warunki tworzenia się nauczycielskich umiejętności, miękkich i twardych, 
wykorzystywanych w codziennej pracy. Wyróżnione właściwości stały się podstawą do prze-
prowadzenia badań w grupie nauczycieli uzupełniających wyższe wykształcenie. Otrzymano 
interesujący materiał, który opracowano pod względem jakościowym i ilościowym. Całość 
teoretycznych i badawczych implikacji podsumowano. 

2018_17_ZN.indb   213 15.05.2018   15:35:13



2018_17_ZN.indb   214 15.05.2018   15:35:13


