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Abstract 

The complexity of the professional role of the teacher-educator and his or her engagement in 
a multitude of relationships with subjects of education and the conditions of their occupational 
tasks present special requirements for people practicing this profession. Moreover, the variety of 
space and contexts in which a teacher operates combined with the rapidly changing occupation-
al environment demand versatile skills to perform teacher’s duties in a responsible manner. 
Evaluation is one of occupational competences of a teacher. The area of evaluation of a profes-
sional teacher determines teacher’s participation in the evaluation process, a process that com-
prises not only procedures for designing of the evaluation object and examination methodology, 
but also implies a broad system of social interactions between participants of the process at all 
stages. Evaluation is always a diagnostic and assessment process which encompasses elements 
of measurement, judgement and decision-making. Therefore, the article discusses and elaborates 
on the responsibleness as an element of professional competences of a teacher as regards the 
evaluation of teaching (from point of view of content and executors of teacher’s responsible-
ness). 
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ODPOWIEDZIALNOŚĆ JAKO ELEMENT PROFESJONALNYCH KOMPETENCJI 
NAUCZYCIELA W ZAKRESIE EWALUACJI PRACY EDUKACYJNEJ 

Streszczenie 

Złożoność roli zawodowej nauczyciela-wychowawcy oraz jej uwikłanie w wielość związków 
z warunkami życia podmiotów edukacji warunkami wypełniania zadań zawodowych rodzi 
szczególne wymagania wobec osób wykonujących ten zawód. Zróżnicowanie płaszczyzn i kon-
tekstów funkcjonowania nauczyciela w połączeniu z dynamiką zdarzeń w toku pełnienia przez 
niego roli zawodowej zwraca uwagę na wielowymiarowość dyspozycji, które warunkują odpo-
wiedzialną realizację spoczywających na nim obowiązków. Jednym z rodzajów zawodowych 
kompetencji nauczyciela są jego kompetencje ewaluacyjne. Przez ewaluacyjne pole aktywności 
zawodowej nauczyciela należy rozumieć obszar wyznaczający zakres uczestnictwa nauczyciela 
w szeroko ujmowanym procesie ewaluacyjnym, który zawiera nie tylko procedury projektowa-
nia przedmiotu ewaluacji i metodologię działań badawczych, ale implikuje szerzej pojęty sys-
tem oddziaływań społecznych pomiędzy uczestnikami procesu we wszystkich jego fazach. 
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Ewaluacja to zawsze proces diagnostyczno-oceniający, zawierający w sobie elementy pomiaru, 
osądu i decyzji. Stąd też w tekście zostały podjęte i rozwinięte wątki odpowiedzialności jako 
elementu profesjonalnych kompetencji nauczyciela w zakresie ewaluacji pracy edukacyjnej 
(w aspekcie treści i egzekutorów odpowiedzialności nauczycielskiej).  

Słowa kluczowe: profesjonalne kompetencje nauczyciela, ewaluacja, odpowiedzialność. 
 

 

Introduction 

The study of responsibleness as an element of professional competences of a teacher seems to 

be particularly important. Reliable professional performance of tasks requires from a teacher 

responsibility towards a student-disciple and other parties to the education process, as well as 

tasks to be implemented and the teacher him/herself. Education understood as “a general set 

of measures influencing an individual or a group in supporting development and using of abil-

ities so that students become conscious and creative members of the society, nation, cultural 

and global community to the highest level possible, capable of active self-fulfilment, and cre-

ating their own, unique and permanent identity”1 is the function of goals, tasks and methods 

for implementation that necessitate responsible engagement of all stakeholders. Failure to 

apply an ethical approach to the implementation of educational tasks deprives the personality 

development process of its (inalienable) moral character and turns it to a sort of an adiaphora.  

The above statement results from a deep conviction that regardless models or approaches 

to education in given political, social and cultural conditions, being an educator has always 

been a kind of moral obligation and task that requires continuous choices to be made (chiefly 

of moral nature). The idea once expressed by Tadeusz Kotarbiński is still valid, since he said 

that a pedagogue and a teacher need to develop moral greatness. Education has always been 

a set of activities undertaken by a subject (teacher) towards other subjects (students) within 

a unique relationship (between subjects) filled with personal and social values and developed 

based on the axiological sphere of both subjects and the axiological normative system of the 

society. Equally important for the profession of a teacher is the legal, administrative, and pro-

fessional responsibility regulated by the law. The responsibleness of a teacher-professional is 

loosely linked to his/her readiness to be subjected to evaluation. The professional (specialist 

in a given field) is expected to present immaculate high standards. At the same time, a teacher 

is perceived as a factor influencing changes. Hence, educational tasks vested in them are 

complex and performed in exceptionally complex and ever changing conditions (social, cul-

tural and local conditions of classroom) and require critical thinking, engagement and respon-

sibility. The professionalism of a teacher is an expression of his/her efficiency and skills, but 

primarily it needs to meet high cognitive, merit-based and ethical standards2.  

Evaluation is an integral component of the education process implemented by teachers 

(diagnosis and assessment of results). Evaluation referred to as the educational evaluation is 

a methodological description of educational objects and/or estimation of their qualities or val-
 

1 Z. Kwieciński, Socjopatologia edukacji, Olecko1995, p. 13. 
2 H. Kwiatkowska, Pedeutologia, Warszawa 2008, p. 167. 
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ues3. The evaluation method is linked with the work of a teacher, who as an educator, also 

becomes an evaluator of his/her and students work. Evaluation is always a diagnostic and as-

sessment process which encompasses elements of measurement, judgement and decision-

making. Each of evaluation activities requires critical thinking and accountability of the eval-

uator. Therefore, an important element of teacher’s evaluation competences is professional 

responsibleness embedded in social role and mission. That responsibleness is expressed in the 

observation of legal and administrative laws which determine teacher’s professional behav-

iour in relation to educational and social tasks and, corresponding to it, moral responsibility in 

every effort made (e.g. reflecting on and planning educational activities) and every act of 

a teacher towards students, other educational subjects, and teachers themselves.  

 

Professional competences of a teacher –changes and potential  
for development 

The contemporary school needs a teacher who is aware of their own professionalism and ex-

pertise in education, and implements their occupational tasks in a conscientious and responsi-

ble manner. School, students and parents need a teacher fitted with tools and skills supporting 

creative and far-reaching implementation of their occupational duties. Those tools and skills 

include professional, specialist knowledge (in teaching) and pedagogical knowledge (about 

rearing) needed to fulfil the task of a teacher. The same applies to the capability of critical 

thinking and pondering on facts, phenomena and processes which the teacher initiates, organ-

ises and evaluates4.  

The complexity of the professional teacher-educator and engagement in a multitude of 

relationships with subjects of education (students, parents) and conditions of their occupation-

al tasks (social relations at school, school infrastructure, socio-cultural conditions in school 

environment) present special requirements for people exercising this profession. Moreover, 

the variety of space and context in which a teacher operates combined with the rapidly chang-

ing occupational environment demand versatile skills to perform teacher’s duties in a respon-

sible manner. Any attempt of a static description of teacher’s competences would be an over-

simplification. Professional competences of a teacher need to be described with clear refer-

ence to those multi-dimensional relations between him/her and continuous changes during the 

practical operation of a teacher5.  

A proper (and interesting) point of view for defining teacher’s professionalism seems to 

be emancipative reasoning6. While referring to it, the function of a teacher-educator can be 

 
3 Cf. H. Mizerek, Ewaluacja edukacyjna w obliczu pytań o teraźniejszość i zmianę. Szkic do portretu szans 

niewykorzystanych, „Forum Oświatowe”, 2018, nr 1; S. Jaskuła, Pedagogika ewaluacji, „Teraźniejszość-
Człowiek-Edukacja”, 2013, nr 4, p. 46-47. 

4 Cf. M. Czerepaniak-Walczak, Aspekty i źródła zawodowej refleksji nauczyciela, Toruń 1997, p. 10. 
5 The category of teacher’s professional competences needs to be defined and described more precisely. 

Mere technological approach to teacher’s occupational qualifications is rightly criticised as it refers to the struc-
ture of competences – specific occupational activities of a rather static structure, Cf. H. Kwiatkowska, Pedeuto-

logia, Warszawa 2008, p. 34-36. 
6 Cf. M. Czerepaniak-Walczak, Pedagogika emancypacyjna, Gdańsk 2006, p. 132-133. 
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expressed thorough a continuous critical thinking, which is a precondition for truly educative 

situations that can be understood by a student, situations which can lead to real long-term 

changes in personality and social relations. With this theoretical approach, teacher’s abilities 

and skills are filled with competences used for generating, evaluating and verifying own opin-

ions, positions, ideas and assessments, which also contribute to innovative solutions at work 

and bold elimination of stereotypes in thinking and teaching practice. Openness, self-reliance, 

critical thinking and creativity are determining factors for teacher’s skills and abilities ex-

pressed in professional, responsible and reflective occupational practice. Such a teacher is 

continuously ‘on the way’ and ‘in the making’ to reach occupational maturity. The teacher is 

aware of a very important truth, namely that “no one has been born to be a teacher on Tuesday 

afternoon at four. No one is born as a teacher, or destined to become one. We grow to become 

teachers and educators ourselves and develop  continuously as teachers through the practice 

and reflection on that practice”7. The teacher consciously participates in the process of his/her 

own changes and those of other subjects of educational work organised and implemented by 

the teacher. This requires continuous effort, search, and self-development as a teacher to be 

able to create and perform in situations related to the occupational role in a conscious manner. 

The role cannot be re-enacted by imitating others, since it impoverishes and limits it. There-

fore, it is worth trying to discover one’s potential and opportunities to improve the quality of 

life for oneself and other subjects of the education process.  

Teacher’s occupational competences reflect skills and self-awareness in occupational 

arena. Moreover, those skills are dynamic and create new opportunities for development 

which help to revise teacher’s reactions to various situations, adjust behaviour and words used 

to be consistent with current needs and circumstances. Those features of competences are 

particularly important in the case of teachers, since the teacher continuously deals with vari-

ous unknown and unique situations which require critical thinking, as well as adequate as-

sessment and informed decisions.  

In a complex and multi-faceted category of competences and in the context of teacher’s 

professionalism, it is possible to distinguish certain common structural elements. However, it 

should be emphasised that the structure is dynamic rather than static. Professional competenc-

es of a teacher integrate critical thinking, ability to behave in an adequate manner in various 

educational situations, as well as awareness of the need and consequences of teacher’s behav-

iour. Thus, the teacher needs to assume responsibility for his/her decisions and actions8 in the 

occupational arena. The dynamics of the structure is expressed in the potential for change of 

each correlate, which form a function rather than a set of elements. A change in the status of 

particular elements result in a new condition for all competences. While pointing to basic 

components of the said property of a teacher, one should clearly highlight integrity, comple-

mentary nature and the need of coexistence. Each of those components can be described in 

 
7 P. Freire, as cited in: M. Czerepaniak-Walczak, Aspekty i źródła (Aspects and sources) …, op. cit., p. 9. 
8 Cf. M. Czerepaniak-Walczak, Pedagogika emancypacyjna (Emancipative pedagogy), GWP, Gdańsk 

2006, p.128-129. 
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greater detail and be a subject of a separate assessment, both by the subject (self-assessment) 

and by other people9. 

The category of teacher’s professional competences has become a subject of interest of 

a number of theoreticians, researchers and organisers of the educational practice. The most 

frequently referred to groups of competences include: merit-based competence (applicable to 

general and specific issues of given subject – teacher is expert and advisor in field of 

knowledge), didactic and methodological competences (applicable to teacher and student 

workspace, teaching and learning methods and techniques, as well as teacher work organisa-

tion – teacher is methodologist and didactic advisor), student’s development competences 

(applicable to implementation of teacher’s tasks that influence student’s development, atti-

tudes and student’s axiological sphere – teacher is advisor as regards development and life). 

While concentrating our attention on didactic and methodological competences, we may dis-

cover the presence of a specific group of control and evaluation competences that result from 

the teacher’s role of an organiser of his/her own and student’s work and the assuming of re-

sponsibility for this important aspect of education.  

 

Evaluation by a teacher and responsibleness 

Evaluation is one of occupational competences of a teacher. It is understood as a special ca-

pability of a subject demonstrated through the ability to present suitable behaviour in the area 

of evaluation at a level determined by social standards while being aware of the need and con-

sequences of such a behaviour and responsibility for it10. The area of evaluation of a profes-

sional teacher determines teacher’s participation in the evaluation process, a process which 

comprises not only procedures for designing of the evaluation object and examination meth-

odology, but also implies a broad system of social interactions between participants of the 

process at all stages, including: 

- preliminary diagnosis of expectations and needs of all participants of the process, 

- planning of basic evaluation goals and forms, 

- designing of areas, key questions, criteria, and evaluation methods, 

- generating and analysing of data, 

- developing various reports and disseminating of evaluation findings11.  

The definition and structure of teacher’s evaluation competences indicates that the analy-

sis of teacher’s responsibleness is particularly important. The responsibleness is a universal, 

basic and holistic component of culture and professional competences of teachers12.  

Teacher’s responsibleness is rightly perceived as a peculiar obligation13. It is based on 

conscious, planned or unconscious, but always present insight into the cognitive and personal-

 
9 M. Czerepaniak-Walczak, Kompetencja: słowo kluczowe czy “wytrych” w edukacji?, “Neodidagmata”, 

1999, nr XXVI, p. 61. 
10 Cf. M. Czerepaniak-Walczak, Aspekty i źródła zawodowej refleksji …, op. cit., p. 31. 
11 Cf. L. Korporowicz, Ewaluacja i społeczeństwo, [In:] E. Hałas (ed.), Rozumienie zmian społecznych, 

Lublin, p. 34. 
12 Cf. Z. Kwieciński, Odpowiedzialność jako składnik kompetencji pedagogicznych, „Teraźniejszość-

Człowiek-Edukacja”, 1998, nr 1, p. 9. 
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ity structure of a student. The insight applies to a specific group of people involved in the pro-

cess of intensive development, people susceptible to changes. “This mere fact implies manda-

tory care and responsibility for the way we deal with such a mental component”14. A teacher 

has a specific socializing and educating power based on knowledge, experience, social status 

and personal authority. That power enables him or her to inspire and co-organise student’s 

internal, psycho-emotional and moral development. The power may, however, have a nega-

tive impact and lead to limiting, hampering, distorting or even destroying of the student’s del-

icate personality structure. 

Teacher’s evaluation competences also determine two possibilities in the area concerned. 

The high level of those competences translates into efficiency of a teacher in helping students 

to succeed in learning, whereas a low level of competences makes the teacher ineffective, and 

then the evaluation process is used as a form of repression against a student who is doomed to 

fail and encounter iniquity. This particular area of teacher’s activity involves a major risk of 

moving away from supporting students in actions that hamper student’s development or pro-

voke adverse attitude to the teacher. 

While examining teacher’s evaluation competences and responsibility, it is important to 

discuss the role of executors of teacher’s responsibleness. Firstly, the teacher is responsible 

towards him/herself. He/she is the executor of that responsibility for self-evaluation. In this 

context, the teacher is accountable for the development of their own occupational skills during 

and after evaluation, for enriching pedagogical experience through drawing and using conclu-

sions from control and assessment made. Therefore, this narrowest range of responsibleness is 

linked with self-awareness of a teacher as an evaluator of his or her own and other people’s 

achievements, including self-reflection on the self-evaluation and moral assessment. Such 

responsibleness refers to the psychological issue of the locus of control – internal or external 

control in the consciousness of an individual. A truly responsible teacher considers him or 

herself as a creator of control and evaluation activities accompanied by evaluation (as well as 

education in general) as moral in nature. Thus, it requires an ethical perspective to judge 

(think) about baseline objectives, values, and functions (deep moral venture – borrowed from 

Sharon Strom by D. B. Gołębniak15). 

As regards evaluation, the second dimension of teacher responsibleness includes social 

responsibleness executed by other people. There, the teacher is answerable for evaluation to 

students, their parents, and direct and indirect superiors. The scope of the responsibleness is 

much broader than the said responsibleness. In this particular instance, the teacher is account-

able for the entire organisation of the evaluation process, from determining of the evaluation 

object and criteria, through evaluation itself to the utilisation of results. He or she is answera-

ble to direct addressees of the evaluation of behaviour and attainment in the process of educa-

tion and rearing (teacher’s superiors, students, parents). 

 
13Ibidem.  
14 Ibidem. 
15 Cf. D. B. Gołębniak, Etyczny wymiar edukacji nauczycieli, [In:] U. Ostrowska (ed.), Edukacja przełomu 

wieków wobec kwestii aksjologicznych, Olsztyn 2001, p. 167-169. 
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In the social dimension, teacher’s responsibility of an evaluator contains an important as-

pect, namely accountability for the evaluation and the implementation of its, for example, 

formative (improvement), conclusive (selection, certification, or reporting), psychological, 

and socio-political functions (motivation and awareness raising among subject of evaluation). 

While fulfilling the psychological function of evaluation, the teacher is answerable directly to 

students. Then, evaluation is used to shape awareness of specific activities and promote de-

sired behaviour among subjects of evaluation. Thus, evaluation may become a factor promot-

ing change and supporting student’s activity. 

Teacher’s responsibleness is the most far-reaching in its historical context, since it is 

considered as accountability for the past and the future. While considering evaluation by 

a teacher, accountability for the future and future generations seems to be particularly im-

portant. However, historical responsibleness of a teacher can hardly be defined. In this partic-

ular case, the teacher is primarily responsible for the appropriate use of evaluation results to 

reform the education and meet future requirements and challenges. 

 

Conclusion 

Responsibleness as a context for considering evaluation competences of a teacher leads to 

questions about chances and ways of establishing certain standards for fundamental skills of 

the professional-evaluator. One of those questions refers to a relevant level of teacher’s re-

sponsibleness and its level necessary to perform both control and evaluation. Shaping and 

developing of responsibleness as a personality trait is a major task in educating an enlightened 

self-developed and mature teacher-professional. Competences comprise specific personal 

abilities (as previously highlighted in article), which clearly points to specific potentiality, and 

possibility of continuous, multi-factor development. Areas and factors contributing to the de-

velopment of teacher’s professional competences also include those related to higher educa-

tion. This, however, requires to view academic education as a process oriented towards versa-

tile development of its subjects, not only occupational one, but also stimulating aspirations 

and capability of further post-university/lifelong learning. Such education (process of sub-

ject’s and world formation) fits immanently into the process of learning, which in the case of 

the professional teacher education means much more than the development of new compe-

tences, or traditional (closed in time and space) self-development of a subject. Such learning 

includes features of metanoia, and it becomes of process of new thinking about oneself and 

elements of life, a process of some sort of re-creation and transgression. According to P. Sen-

ge, “Real learning gets to the heart of what it means to be human. Through learning we re-

create ourselves. Through learning we become able to do something we never were able to do. 

Through learning we reperceive the world and our relation to it. Through learning we extend 

our capacity to create, to be part of the generative process of life”16. Such a process of learn-

ing leads to independent development of skills necessary to meet new challenges and imple-

 
16 P. Senge, Piąta dyscyplina, Warszawa 2000, p. 26. 
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ment tasks that stimulate the professional activity of a subject. It supports critical reflection, 

self-fulfilment and the shaping of teacher’s open, dynamic and adequate personal identity.  
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