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Abstract

Mobile technologies have increasingly become marckraore widespread not only for making
our daily lives easier and simpler, but also foeithenormous potential in educational
development. This case study examines universityesits’ satisfaction with and perceptions
towards the use of blended learning and flippedstizom models in foreign language learning
(FLL) contexts. The methodology used in this stirdyolves the descriptive and quantitative
analysis of responses generated from studentsistudnglish as a foreign language at the
Faculty of Foreign Languages at the Universityafldn. The analysis of these responses gave
the author of this study an idea about what factoteacher should take into account when
introducing blended learning and flipped classranadels into a classroom.
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1. Introduction

Nowadays, mobile technologies, the Internet, T\ arass media have expanded opportunities
for learning, enabling learners to access and vecany piece of information they want
anytime and anywhere.

Such phenomena have, therefore, led many higheraéiduo institutions to realize the
importance of integrating technology into their ealional systems to replace the traditional,
teacher-centered, non-interactive methods thabased on memorization, rote learning, and
accumulation of information for students with stodeentered and task-based approaches that
can extend learning beyond the classroom wallss Tittegration of technology to push the
learning process to the next level involved intrdg digital learning methods such as e-
learning and blended learning on which a large bafdyesearch has been conducted to assess
the effectiveness of their employment in education.

According to Kafyulilo (2015), e-learning incorptea using an electronic device (such
as computers, mobile phones, tablets, etc.), latezannection, and a particular platform to
deliver part or all of course content to studentsde and/or outside the campus. Conversely,

Picciano (2014) refers to blended learning as abooation of traditional, face-to-face
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classroom meetings and a mixture of online learcimgponents. Many researchers (Picciano,
Dziuban, & Graham, 2013) also define a blendedniegr course as a hybrid offering that
encompasses a blend of face-to-face instructioh teithnology-based learning, deemed as a
significant force for driving educational changémbarly, the Department of Education and
Early Childhood Development in the State of Vicao(R012) refers in its paper to blended
learning as a mixture of traditional and technolbgged learning approaches and resources to
help learners accomplish their learning aims. Adtwy to Rovai and Jordan (2004), blended
learning scheme is a “hybrid of classroom and enliearning that includes some of the
conveniences of online courses without the compteste of face-to-face contact” (p. 1).

Blended learning comes in many formats and theheracan choose the format that
suits their pedagogical context. The Ultranet angitBl Learning Branch of the Department of
Education and Early Childhood Development in thateStof Victoria refers in its report
published in 2012 that blended learning is not eemé creation; it refers to a teacher’s
successful use of some activities and extra ressurc addition to the textbook(s), a practice
that some teachers have adopted for years to mrawidir students with learner-centered
experiences. The report also mentions anotherorers blended learning that involves using
the internet with its wide array of information soes as well as mobile technologies to take
advantage of the connectivity they offer to bothdsihts and teachers. Another format of
blended learning, as described by Picciano (20@@)ires determining specific percentages of
face-to-face classroom meetings and online instmcto encourage independent, student-
centered learning and active interactions amonghéga rather than the mere provision of
knowledge to them, so that instead of meeting tlagsroom three hours a week, the class
meets two hours per week with the third hour dadat#o an online discussion.

Graham (2013) noted that many universities andegeB have designed their own
blended learning models which vary depending on hawh of a course is taught face-to-face
or virtually.

As per the components of blended learning, BulleraBay (2011) suggested that any
blended learning course combines three types tifuicton. The first is the traditional way of
teaching; in which the instructor presents the seumaterial directly to students through
lecturing, visual materials, quizzes and other reedrhe second type emphasizes learning
actively through researching information, doingreises or solving problems. The last type is
interactive learning in which students work witleithpeers in groups. She also concluded that
effective blended learning is a personalized wayleairning that can be tailored to meet

students’ individual needs and preferences, stigstsie importance of constantly assessing



Teaching English with Technology, 18(4), 34-47 http://www.tewtjournal.org 36

students’ work and providing feedback to incredmeifvolvement in their work and enhance
their ability to become independent learners. Baliter-Day (2011) also pointed out that in a
blended learning scheme the material is broken datensmall manageable parts that students
can easily access and process in a variety of whys;boosting cognitive engagement levels.
The last finding pertaining to blended learningthst it enhances instruction by balancing
teacher control with learner control, as studergsgazen a chance to plan how much time they
need to spend on each part of the material, arrdrege parts in a sequence that makes it easier
for them to learn them and access any learningatuppaterials such as worked examples or
exercises.

These findings were to a great extent consistetit thie study by Lord and Lomicka
(2008), in which they examined how to assist teexcteemodel cross-institutional situations for
their students through integrating technologicald¢anto blended learning. According to their
findings, a teacher can implement a wide seleabiotechnological tools in a blended course,
including chats, blogs, and wikis to encourageadistliscussion and interaction.

The study conducted by Banerjee (2011) in whichnivestigated the effectiveness of
combining face-to-face and online models of indtamc using a variety of tools including
Blackboard and Google at a small college in traimslademonstrated students’ satisfaction
with the use of technology for learning purposdseylnoted that it offered more convenience,
better self-learning control and better communargtihowever, they still favor face-to-face
teaching for it entails dealing and interactingnnathuman being rather than with computers.

In a study examining the effect of blended learnamgthe critical thinking skills and
attitudes of high school students towards a gedgragourse, it was found that blended
learning contributed more to student attitudes towahe geography course and was positively
correlated with students’ critical thinking skillkorkmaz & Karakus, 2009).

Al-Zoghby and Doumy’s study conducted in 2012 (#@edcin Fakhir, 2015) showed
that fourth graders in selected Jordanian schasfdayed a positive attitude towards using the
blended learning approach in teaching mathematith @reater motivation towards its
learning.

Yapici and Akbayin (2012) examined the views ofthigchool students on applying
blended learning in a biology course. The resultthe study showed that students’ attitudes
were positive.

Alseweed (2013) investigated the effects of blentzatining on university students’

achievements in the listening course of the Endbsiyuage and their attitudes towards this
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approach. The results of the study show that ststattitudes as well as scores in achievement
test were in favor of blended learning.

Obiedat, Nasir Eddeen, Harfoushi, AL-Hamarsheh,ri¢oand Alassaf (2014) reported
in their study which aimed to evaluate the effeaiess of blended learning on the academic
achievement of students in the University of Jortlzat there is a significant and positive
impact of blended learning on academic achievenoérthe students in the University of
Jordan.

Fakhir and lbrahim (2018) explored in their stubg effect of using blended learning
on the achievements of the sixth-grade studeriEnglish. The results were in favor of blended
learning.

Despite this large body of research on blendedniegr only a limited number of
studies, according to the researcher’s knowledtgr afviewing the related previous studies,
have been conducted on the perceptions of studewsrds employing blended learning in
English Language contexts in Jordan. In this sttiy,researcher aims to investigate students’
attitudes towards using blended learning and fijppkassroom models in English language

learning contexts.

2. Methodology and description of the course

For the purposes of this study, the blended legrmiodel of instruction was applied to two
separate sections of one course entitled “EsseniaPublic Speaking,” offered td'2year
students by the Department of Linguistics at theukg of Foreign Languages in the
University of Jordan. The number of students irmesection was 30.

As stated in the department’s approved study las, speech communication course
initially aims to strengthen the student’s self4dence to speak in public within the student
body. During the course, the student is given thpodunity to develop their accuracy and
fluency as well as their effective use of gestuaed appropriate body language to reinforce
their overall communicative ability and confidencBwo genres of speech are usually
emphasized: the informative and the persuasive.

In this course whose classes took place five timegeek, one-day of class time was
utilized for corresponding online learning taskeeTother four classes were traditional face-to-
face classroom meetings in which students weredasttegive speeches in front of their
classmates.

The course also used a flipped classroom desigmchwmeant that the student is

responsible for reading the class texts and wagcthe assigned videos before the lesson so
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that class time can be used for presentation dgliaed thoughtful discussions. No textbook
was used for the course. This was remedied by mgadselected from different websites,
Power Point presentations, and YouTube videos dhaitl students. The new course format
necessitated different assessment methods andreewpnts. To convert the course into a
blended format, the University of Jordan’s E-LeaghnMoodle platform was used in the course
as the online learning environment. The courseaparas organized into a weekly format with
a topic to be tackled with in each class duringweek.

Each topic had a video simulating the course camtgneved from YouTube, a Power
Point presentation and a class reading (sometimlysome or two of these three components
was shared); a plan of the lecture; and a cleaaled mini-task for the students to do. The
mini-tasks, which were assigned to students befiie face-to-face classes, required
information processing and a summary of the asdigriass readings, slide shows, and/or
YouTube videos recommended for watching. Deliverarge mock speech every week and
taking part in a forum discussion on a selectedsmaubject were also a must. These activities
were monitored and evaluated in the period betwibenface-to-face class meetings. The
virtual class meetings’ tasks were meant to endidestudents to apply the knowledge they
acquired from the mini-tasks through analyzing tsgsizing, and problem solving.

To evaluate students’ progress, a new rating systasiadopted. It allocated 30% of
course work, rather than the usual 20% allowedHhey university, to activities and learning
tasks carried out inside and outside the classrddra.midterm and final exantonsisted of
oral presentations and were worth 30% and 40% céspéy.

A questionnaire (appended at the end of this pajmerget students’ feedback on
combining face-to-face and online learning wasiedrout. The survey addressed their overall
impressions of the new features of the course, harie new course design using the blended
learning model of instruction, the new course strecusing the flipped classroom format, and

the new online learning environment using the eAieg platform.

3. Resultsand discussion

The results of the paper-based questionnaire whiashdistributed towards the end of the term
are presented in the following tables. These tafiesv that the students who took part in the
survey have different attitudes regarding the cptxeas well as the features of blended
learning and flipped learning. Before analyzingsthattitudes, it is worth mentioning here that

as far as Questions 4, 5, 6, and 7 in Table 2 @aneerned, the participants in the survey were
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allowed to select from the list of choices provide@ach of these questions all the choices that

are applicable to them. The same thing appliesuesfons 11 and 12 in Table 3.

Table 1. Students’ overall impression of blendextrieng

No. | Questions Answers Percentages
1 Before taking I have not heard about it before 31.66%
this course, | Using online sources and submitting assignments 33.35%
thought online
Blended 11.66%
Learning Submitting assignments online ’
Was... Using online sources 15%

Another (Specify please):
- Face-to-face in-class meetings and virtual mgstin

) i . 8.33%
- Using an e-learning platform for knowing grades a
number of absences
2 Since taking A new way of learning enabling students to be
this course, | independent and active participants in the learning 50%
have realized process.
Blended Making use of both face-to-face meetings and onlin¢ 30%
Learning is... tools
Doing and submitting many assignments 8.34%
Another (Specify please): 11.66%

- Atiresome way to learn

In Table 1, the analysis of Question 1 indicatest thilended learning is somehow
popular with the students, as only almost 32% efrtlstated that they have not heard about it
before. The most likely explanation of their prlavowledge of blended learning is that they
heard about it from other students who were takithgr blended learning courses in the same
semester with other instructors in other departsx@mtthe Faculty. Conversely, 68% of the
students had different ideas about what blendedilegacould be like, as almost 33.5% of them
believed before taking the course that blendechiegris basically about using online sources
and submitting assignments online, whereas 34.5%eh presumed that blended learning
only involves “Submitting assignments online,” “dgionline sources,” “Face-to-face in-class
meetings and virtual meetings,” or “Using an ey platform for knowing grades and
number of absences.”

These percentages highlight the importance of givanientation to students at the
beginning of the semester to make them acquainigdwinat blended learning is and what its
potential benefits to them are and eliminate angumilerstandings that any of those students
who are already familiar with blended learning ntigave.

Table 1 (Question 2) also outlines students’ pdiaep of blended learning after taking
the course, with half of them agreeing that thisdelwf instruction is a new learning method

encouraging independent and active learning. Cerler30% of the students realized that this
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method of learning is basically making use of bfaite-to-face meetings and online tools. In
addition, almost 20% of the students believe thended learning is a tiresome way to learn,

requiring them to do and submit many assignments.

Table 2a. Students’ evaluation of blended leareixmerience

No. Questions Answers Per centages
3 How did you like the Liked it 50%
Blended Learning modell Did not like it 20%
of instruction? Not sure 30%
4 What | really enjoyed Opportunity to practice what | learn and get
about Blended Learning feedback on every assignment | do (theory and 73.33%
is... practice combination)
Having one day off 36.66%

Supplementary materials (extra readings, videos, 43.33%
etc.) are useful
Learning from a variety of sources: searching the
Internet, watching videos, reading online articles 56.66%
not only using textbooks
Integrating technology for learning purposes 23.33%
Another (Specify please):
- Broadened student's knowledge boundaries
- A channel for communication between the studedt a 8.33%
his peers on one hand as well as the student and th
instructor on the other

5 What | found Too many assignments and activities 76.66%
challenging about Course nature does not fit the Blended Learning
Blended Learning is... model of instruction (more face-to-face meeting 28.33%
time is needed)
Taking part in online discussions 10%

The new rating system (30% of course work is
allocated to activities carried out inside and m&s 11.66%
the classroom)

Having to learn independently at a distance 26.66%
Learning from a variety of sources is demanding 33.33%
Another (Specify please): 0%
6 What did you like about User-friendly interface 20%
using E-learning (the
online learning logical course structure 25%
latform)? i i i i
p ) Access to a wide variety of learning materials 33.33%
Easy access to learning materials (everything is
. . ) 66.66%
available at all times in one place)
Collaborative learning possibility (through 15%
discussions)
Another (Specify please): 8.33%

- | liked receiving immediate feedback on my wor
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Table 2b. Students’ evaluation of blended learmixgerience
Collaborative learning possibility (through discioss) 15%
Another (Specify please): 8.33%
- | liked receiving immediate feedback on myriwo '
What challenges The interface is not easy to use; | did not getluset 21 66%
have you faced quickly '
related to technology Too many activities and assignments to do and submi 58.33%
or access to E- '
learning? Having to read articles and/or watch videos betmmaing
to class 26.66%
Having to take part in online discussions 13.33%
The E-learning sometimes crashes (Cannot accessd)p
or download course materials all the time) 38.33%
Working on the computer is tiring when comparedsdaal
classroom work 41.66%
Another (Specify please):
- A mobile application is needed; missing the assignt due to 10%
lack of push notification
8 What kind of i
online
activities did you assignments| 3 2 4 2 4 4
enjoy the most? — — — — —
Grade your searching °
preferences from 1 the Internet 2 @ 3 N 1 N 4 g\f’) 1 § 1 ©
(lowest) to 4 i Sy 18 —® 12 [ | Db
(highest). seussi 1Y |1 3 1] ® 3 ®© | 2
iscussions
presentationg 4 4 2 3 2 3
9 Are there any other
activities that you : -
like to add to the -1 enjﬁyed the course. All the activities werefpet. 100%
. - No.
above list? If yes,
specify them.

As Tables 2a and 2b demonstrate, half of the stade@re in favor of blended learning.
The other half was divided between those who atesaie whether they liked it or not (30%)
and those who had a negative attitude toward9#o(2

As regards students’ reasons for their positivituais towards the format of blended
learning used in the course, almost 74% vieweddadrearning as an opportunity to practice
what they learn and get feedback on every assignthegy do; where more than half of the
students (56.66%) mentioned they liked learningnfeovariety of sources, including searching
the Internet and watching online videos. Almost 44%the students believed that using
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supplementary materials (extra readings, videas) ate useful and 23.3% of them liked the
idea of integrating technology for learning purmos®ome students were in favour of the idea
of having a day off from university with a perceggaof 36.6%, while 8.33% of them noted that
blended learning helped them broaden their knovddatundaries and communicate more with
their peers as well as with their instructor.

When asked about what they found challenging ablamtded learning, almost 77% of
the students noted that this model of instructiovolves doing too many assignments and
activities, 33.3% of them believed that learningnfra variety of sources is demanding, 28.3%
of them assumed that the course nature does nibefiblended learning model of instruction
(i.e. more face-to-face meeting time is needed), Hd%6 of them did not enjoy taking part in
online discussions. Furthermore, 11.6% and 26.6%hefstudents, respectively, agreed that
allocating 30% of course work to activities carrmat inside and outside the classroom rather
than the 20% previously allocated, and having &wrendependently at a distanaee among
the challenges they encountered in the blendediteacourse they took.

In Table 2, Questions 6 and 7 outline students’itpes and negative attitudes,
respectively, towards using an online learningfptat in the course. In Question 6, most of the
students with a percentage of 66.6% indicated ukatg an e-learning platform enabled easy
access to learning materials as everything is abfalat all times in one place, whereas 33.3%
of them approved of using an e-learning platformbeing able to access a wide variety of
learning materials. Also, the students indicated Moodle, the e-learning platform used in the
course, has a user-friendly interface with a pesgmn of 20%, displayed the material in a
logical order with a percentage of 25%, enabledlabokative learning through online
discussions with a percentage of 15%, and allowedests to receive immediate feedback on
their work with a percentage of 8.3%.

In Question 7, the shortcomings of the platformigated by the students with the
percentages of 10%, 38.3%, and 26.6%, respectielg missing the assignment due to lack
of push notification through a mobile phone appiaa not being able to access, upload, or
download course materials all the time as the @latfsometimes crashes, and having to read
articles and/or watch videos before coming to cl@giditionally, the results show that the
students did not approve of the idea of doing ambnstting too many assignments and
activities with a percentage of 58.3%, which is thighest percentage among the other
shortcomings, while it is shown in the results tin&tidea of using a computer program to write

assignments is tiring prevailed with a percentadg&ld among the students.
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On the other hand, Table 2 shows some inconsistencstudents’ responses. For
example, more than half of the students (56.66%)timeed they liked learning from a variety
of sources, including searching the Internet antchwvag online videos, but only 23.33% of
them were supporters of integrating technologyléarning purposes, despite the well-known
love of those young students for using technolagygeneral. This conflicting attitude of
students is justified by the high percentage ofrtheelieving that blended learning requires
doing too many assignments and activities (76.66%Question 5, and 58.33% in Question 7).

Another significant finding in Table 2 that showsansistency in students' responses is
that 15% of the students liked the idea of usingirtual learning environment to learn
collaboratively through discussions (Question @pssibly due to its novelty to them - while
13.3% of them did not like having to take part imige discussions (Question 7).

Similarly, 20% of the students indicated that M@ods a user-friendly interface
(Question 6), while 21.66% of them believed tha thterface is not easy to use and getting
used to it takes time (Question 7). This inconaisyas justified by the fact that some students,
as they notified the researcher, have used Modaaflerd in other courses and it was not easy to
use at the beginning but now they know better rmwse it.

Another example showing irregularity in studentsswers is that 33.33% believed that
learning from a variety of sources is demandingg€don 5), while the same percentage of
students liked using a virtual learning platfornr feeing able to access a wide variety of
learning materials (Question 6). These instancggther with the experience of the researcher
who conducted this study, demonstrate that studiedearning through visual (videos) and
textual (readings) contents. However the instrubts to balance the different types of learning
materials; so that students will not be overwhelmwét too many activities and assignments to
do.

When asked about their preferences for the typetass and activities they were
assigned (Question 8), 48.34% of the partakersepexf the suggested activities in the
following order: presentations, online assignmerdsarching the Internet, and online
discussions. This choice of order is understoodesithe nature of the course in which the
partakers were enrolled required them to give ptasens regularly which necessitate doing
pertinent online assignments and searching theniettéo prepare for these presentations. Yet,
taking part in online discussions was not muchgsretl most likely due to its novelty and the
considered amount of time and effort it needs. Gadlyespeaking, these types of assignments
were the most satisfying for students and the rapptopriate for the course in question given

that no other activities were suggested by thagyaaints (Question 9).
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Table 3. Students’ evaluation of using the flippeaining model

No. | Questions Answers Per centages
10 | How did you like Liked it 70%
the flipped . —
classroom strategy? Did not like it 13.34%
Not sure 16.66%
11 | What did you like Being in full control of my learning
about it? (I am able to re-watch videos, read
assigned articles at my own pace, 48.33%

write down questions and discuss
them in class)

Class time is used to master skills
through collaborative discussions
and applying vyhat | learned rathe 38.33%
than only receiving knowledge
from the teacher

Coming well-prepared for class
discussion 3.166%

Ability to catch up quickly if I miss
a class as course content is 41.66%
accessiblat all times online

Another (Specify please): 0%
12 What d|dn_t you | did not have access to the Interngt 21.66%
like about it? all the time

| needed to spend a long time in
front of a computer watching

videos, reading articles, doing and 75%
uploading online assignments.

Another (Specify please):

- Videos are sometimes long 4.99%

- Constant fear that the assignment '
was not uploaded and shared with the
instructor on e-learning

Even though the strategy of flipped classroom legrnvhich emphasizes the idea of
self-study and limits the role of the teacher ane $upervisor of the learning process to a
mentor is somewhat new to students, almost 70%evhtexpressed their general acceptance of
it as shown in Table 3, Question 10.

This positive attitude was demonstrated by theaeses of the students to Question 11
(Table 3). They indicated that flipped learningdeal them to be in full control of their learning
and study at their own pace (48.33%), to catch wipkty if they miss a class (41.66%), to
exploit class time to master skills through collatve discussions and apply what they

learned (38.33%), and to come well-prepared fasscthiscussion (3.16%).
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At the same time, the students were negative atueh a concept with 75% of them
expressing their dislike of the idea of spendinigrag time in front of a computer watching
videos, reading articles, doing and uploading enéesignments (see Table 3, Question 12).

Furthermore, 21.66% of the participants indicateat they do not have access to the
Internet all the time, while 4.99% of them mentidribat the videos they were asked to watch
were sometimes long and expressed a constanthigathiey might not have properly uploaded

and shared the assignment with the instructor leaeing.

4. Findings and recommendations

The results of this study demonstrate that blerel@ching and flipped classroom strategies can
be used as effective tools to move from the tradiél educational systems to more recent
educational models. Such models encourage the iadoptt student-centered learning, which

fosters students’ analytical and critical thinkirgkills and encourages them to work

interactively and acquire knowledge in a way thaitsstheir interests and learning styles.

Such a form of implementation allows the role oé tteacher to shift from a source of

information to a facilitator.

The study also gives an insight into the considamatthat instructors intending to teach
courses with blended learning and flipped classrawodels should pay attention to.

The findings of this study indicate that blendedriéng balances the use of both
traditional face-to-face instruction and moderrhtemogy to facilitate interactive collaboration,
which is an important feature of the modern classroAdditionally, this study reveals that
blended learning offers a customized learning @gpee with a variety of activities and
collaboration tools, online discussions, and sttdigiiored feedback. Furthermore, results
show that effective blended learning requires kag@ balance between the material covered
in the course and the number of tasks and acsvéssigned to students on the one hand, and
learning objectives on the other. Moreover, thdeotéd data show that the flipped classroom
model helps reduce the infrastructure challengescieted with using modern technology in
the classroom. Such a model enables students tohwatleos and do the readings in
preparation for class discussions in advance amrytanywhere and not necessarily on campus.

As far as the integration of technology, particlyléine use of an e-learning platform, in
learning contexts is concerned, the results of dluely demonstrate that successful use of
technology for classroom learning necessitatesfudérechoosing the tasks and activities
(visual and textual) that attract students andeiase their willingness to learn. In addition, this
study underscores the significance of overcoming @ase of student computer illiteracy or
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fear associated with the integration of new kindislearning activities in the educational

process. According to the study, this can be aehidyy providing students with constant
technical assistance through, for example, shacmgrse-tailored manuals about the new
virtual learning environment or referring them be T department in the pertinent educational
institution for technical support.

All in all, further research should be carried and more data should be collected to
make generalizations about students’ perceptiotis r@gards to blended learning and flipped
classroom design. The investigation should alsongxathe types of activities and assignments
that promote greater student engagement and imph@e experience with blended learning
and flipped classroom models, as well as the tgpéschnical and logistic difficulties that both

teachers and students face in blended and flipgeerdihg.
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