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Abstract

The present study investigates the self-reporteduiency of watching authentic English
videos by university EFL students with the interiitppacticing listening comprehension
skills. The subjects, 37 Slovak university studemisre divided into two groups: 17 first-
year B.A. students and 20 first-year M.A. studensith the same major Teaching Training:
English Language and Literature. Both groups filieda questionnaire regarding their
watching of authentic English videos. The findingsggest that both groups of subjects
reported viewing English videos either every dayewery other day, which could be
considered extensive listening practice. The stibjseem to watch videos on video sharing
websites and social networking websites fairly fiextly as the majority of B.A. and M.A.
students chosevery dayor every other dayoptions in the questionnaire. Moreover, the
participants considered practicing listening owgsicdassroom through viewing English
videos as beneficial to the development of theteliing skills. This indicates that watching
authentic English videos should have a place in [ERLning.

Keywords. authenticity; listening skills; video sharing sit&$-L learner; English videos

1. Introduction
Listening is a basic language skill which shoulddieen a major priority among the four
language skills (Hamouda, 2013). It occupies atrungental role within the process of L2
(second language, foreign language) learning; theésfirst and most significant prerequisite
for the skill of speaking (Barani, 2011). “A per&ability to listen and understand spoken
language is critical to oral communication in amynduage” (Atasheneh & lzadi, 2012).
Furthermore, Alam & Sinha (2009) maintain that significance of listening has been long
recognized within the history of EFL teaching. Thdsveloping listening comprehension
plays a vital role in enhancing general communicatskills and language competence
(Hwaider, 2017).

Listening skills, however, have been long neglected.2 acquisition, teaching,
assessment, and research (Bakhtiarvand & Adinev2itll). In fact, teaching the skill of

listening has not still received proper attentiathim the ELT process (Gilakjani & Ahmadi,
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2011). Osada (2004) also indicates that the relsaato listening comprehension does not
abound in literature as much as, for example, #search on reading comprehension. EFL
teachers have to, therefore, remember that sudeatagay severely impede the process of
learning a foreign language since EFL learners tmghbe able to successfully establish and
maintain communication. Listening skills are, wihhaoubt, of vital importance in English
language teaching and learning.

The current digital era has altered not only lije=t of people, but also teaching and
learning strategies (Tananuraksakul, 2016). Sitgjl&andorova (2013) states that the boom
of technology in the last 20 years has made andinpa the world of education, including
teaching foreign languages. In this day and agdntdogy is widely used for educational
purposes at all levels (Solano, Cabrera, UlehlovBsginoza, 2017). Kruk (2017) explains
that applying modern technologies in teaching asirning L2 is nowadays the norm in a
substantial number of schools, universities, aniflergint educational institutions since,
according to Simonova (2016), the ICT (Informataomd Communication Technologies) have
penetrated every phase of the educational protass2f' century EFL (English as a foreign
language) learners are incessantly exposed to ¢éCfinblogies (Cinganotto & Cuccurullo,
2016), which offer great opportunities for both deers and learners to experience EFL
teaching and learning beyond the traditional clamsr (Mulyono, 2016). As far as the
development of listening skills is concerned, thexeundoubtedly ample opportunity for
practicing listening with the assistance of tecbgalal advancements.

Watching authentic English videos represents onth@fways how L2 learners can
practice their listening skills outside the classno Movies, TV shows, soap operas, and a
wide variety of video clips can be regarded as lattactive and useful source of authentic
language for EFL learners.

The primary objective of this article is to investie how frequently Slovak university
EFL learners (upper-intermediate and advanced stsjdesatch authentic English videos for
the purposes of enhancing their listening skillej how often they view the videos on video
sharing websites and social networking websitewrdier to address this issue, the following
research questions regarding watching English wdewotside classroom have been
formulated:

1. How frequently do EFL university students at theFREB2 and C1 levels watch
authentic English videos with the goal of incregdiatening practice?
2. How often do they watch videos on video sharingsitels?

3. How frequently do they watch videos on social nekivig services websites?
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4. Do the EFL university students at the CEFR B2 addl€vels agree that extensive
listening practice provided through watching autlieBnglish videos improves their

listening skills?

2. Extensive listening and extensive viewing

Extensive listening can be regarded as “listeniog dfleasure and without obligating the
listener to keep demonstrating a satisfactory lefeunderstanding” (Field, 2008, p. 54).
According to Mishan & Timmis (2015), when L2 learsigoerform extensive listening, they
listen to longer stretches of audio (-visual) mateand, at the same time, they do not have to
worry about comprehension checks, memory testanwgiety, which can be created by these.
Furthermore, they are exposed to substantial armafntomprehensible input and take part
in listening for pleasure outside the classrooned8l, 2013). L2 learners are not expected to
fully understand everything, but they should ratheave a general understanding and find
pleasure in doing such listening (Graham & Sar2045).

The importance of extensive listening is apparerita learning (Onoda, 2012). This
type of listening may also (as well as intensivaelning) have a pronounced effect on
language learning of an individual. It should beedothat the motivational power increases
considerably when learners themselves make chaloest what they will listen to (Harmer,
2007). L2 learners ought to listen to various laggl phenomena and gain knowledge
through TV programs, radio, the Internet and asymgpes of exposure as they possibly can
find (Gilakjani & Ahmadi, 2011).

Renandya & Jacobs (2016) note that extensive vigwirhich can be regarded as a
related concept to extensive listening, has regemme into being. It refers to EFL learners
watching television, movies, and videos for thepases of L2 learning. However, it should
be noted that research on extensive listeningllisnsits infancy.

Videos do not only represent an inseparable papeople’s everyday lives, but they
are also deemed to be a practical, powerful, afettefe method when it comes to learning a
language. There are numerous sound reasons whyglislt learner ought to spend time
watching English videos.

Harmer (2007) explains that while the learnersehstthey can also see language in
use, which enables them to see a great deal dingarstic behaviour. For instance, they are
able to recognize how facial expressions match nation, and which phrases are
accompanied by concrete gestures (such as shruggmgders when someone saydont

know). Moreover, the viewers can see how various pesialed while they talk to each other
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(proximity), or what types of food they eat. It seereasonable to assume that unspoken rules
of behaviour within particular social instances easier to be noticed in videos rather than to
be described in a book or merely heard by EFL E&rMuslem, Mustafa, Usman & Rahman
(2017, p. 29) also commented on the usefulnessd&fos by claiming that “[flinally yet
importantly, videos also provide real models sitisey include all the characteristics of
naturally spoken English in realistic situationsl dhey allow students to experience and feel
a certain situation without going there. Therefatedents do not have to visit England just to
know how they order food at a restaurant there’othar advantage is that videos arouse
curiosity and attract interest of L2 learneibn( Kutlu & Kutluay, 2012). Therefore, the
learners’ motivation for watching authentic Engligldeos is increased, and the learners
actually spend a great deal of time being expoeeithé L2. Bajrami and Ismaili (2016, p.
503) highlight yet another benefit by stating ta} great advantage of the video materials is
that they provide original and authentic input bBeyt are produced originally for native
speakers such as films, different TV programs, sbrigurthermore, authentic videos can be
considered as helpful tools when it comes to legyrithe features of L2 in real contexts
(Saeedi & Biri, 2016). Thus, the viewers are expagean L2 language in authentic settings
and real contexts, which brings them somewhat clus¢he native speakers of the foreign

language.

3. Onlinevideos and networking sitesin enhancing listening skills
Several studies support the notion of using videasder to enhance EFL learners’ listening
skills both inside and outside the classroom.

According to King (2002, p. 520), “[w]hen studeat® provided with well-structured
tasks and activities designed to promote activerivig and stimulate involvement for making
the most of learning opportunities of movies, thierao doubt that feature films are the most
stimulating and enjoyable learning materials fag #-generation.” Khan (2015) highlights
the implications of using films in order to improvanguage proficiency of non-native
speakers, suggesting that greater exposure to moareresult in significant second language
acquisition increase within non-native English laage learning environments. Dehaki
(2017) investigated the method of using videos asyof teaching. The results demonstrate
that the listening comprehension of the participaimvolved improved, and that they
displayed a positive attitude to learning by watchivideos. Similarly, the study of
Mekheimer (2011) suggests that teaching with adihemdeo is a valuable approach to the

whole language learning.
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Advocates of extensive listening for developing lis2ening state that this type of
listening is likely to enhance learners’ performamand attitudes (Gramahm & Santos, 2015).
Chang (2016) indicates that while practicing ligtgninside the classroom is valuable, the
learners ought to be encouraged to proceed indepdgdwith working on their listening
skills outside the classroom as well. Rodger’sasde (2013) demonstrates that watching L2
television results in improving listening comprebiem. The study of Rodgers & Webb
(2011) suggests that watching a TV series in semjestarting with the first episode, helps
the viewers develop background knowledge which baghelp them understand episodes
which follow.

However, research is scarce as to the effects ta@nsive listening (Renandya &
Jacobs, 2016). “Due to the fact that EL is a corpaely new idea, its theoretical framework
is underdeveloped; there has been little hard ecelesupporting the effect of EL on
improving L2 listening competence” (Chang & Millet2014, p. 31). Therefore, further
research has to be conducted to cast more lighist@ming for pleasure taking place outside
the classroom.

One of the ways how EFL learners can practice th&ening skills extensively is
watching videos, TV programs, and movies on YouTufiuTube is an online service,
officially launched in late 2005, which allows rs@ired users to upload video clips for
viewing by the general population of Internet ug@snson, 2015, p. 90). Halloran & Hearn
(2017, p. 80) explain the power and enormous infteeYouTube has gained by claiming that
“YouTube is now the top video website globally (wit3 billion videos), is the third most
visited website in the world, and attracts overbllbon visitors a month (roughly twice the
population of the world)”. Therefore, YouTube i® tleading video website in the world today
(Silviyanti, 2014).

Kelsen (2009) performed a study on students framdn regarding their opinions of
using YouTube. The results suggest that both teached learners may be involved to
implement YouTube in a number of classroom acgsiin a creative manner to improve the
outcomes of learning and generate a positive dagssrenvironment. However, using
YouTube inside the classroom in order to motivae learners to use the service outside the
classroom is not exactly clear. Students have tallosved to freely explore and take first
steps on a journey of learning English via YouTube.

Another study on the use of a YouTube channefppeed by Balbay & Kilis (2017,
p. 246), reveals that most of the participants beteto a large degree from the playlist

videos of a specially-designed supplementary nat&ouTube channel. Furthermore, the
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“students actively utilize this particular techngyofor learning outside the classroom too,
which may change the teachers’ role in languageséitid classroom”.

In his study, Styati (2016) explored the effects YouTube tutoring on the
development of learners’ writing skills, discoveyithat there exists a significant difference
between the learners taught with the use of Youltbeos and the students taught by using
pictures. Interestingly, the students who were haugyy videos achieved a lower writing
performance.

Kuo’s experiment (2009) illustrates that the expental groups which were taught
using YouTube video segments did better on testsoregay listening comprehension in
comparison to the control group taught by tradaideacher-centred teaching methods.

Researchers have recently studied some socialorehg websites in order to
investigate the relationship between social netwgrkand educational outcomes (Bista,
2014; Kirschner & Karpinski, 2010).

As far as using social networking sites for the ppses of learning English is
concerned, the study conducted by Kabilan, Ahmad\i&din (2010) suggests that it is
possible to learn English through Facebook sincérielogies and features of this social
media website enable the learners to engage iningfahlanguage-based activities despite
the fact that they primarily intended to join Fageb to socialize. Jin’s study (2015) indicates
that “the adoption of Facebook is a new, innovataued practical way to facilitate effective
intercultural interactions as well as promote ICthe EFL classroom” (2015, p. 38). Bista
(2015) performed a study on using Twitter as a gedeal tool for 15 weeks as an activity
which was required in the classroom. On the whtie, participants reported positive
experiences, and they regarded Twitter as a vauabl which can be used inside the class,
and also recommended it to be used in future dasskile having clear instructions and
expectations. Finally, according to a study coneldidty Mompean & Fouz-Gonzalez (2016),
Twitter can be beneficial for both teaching andnésy pronunciation, encouraging teachers
to incorporate this social networking website witbnline or on-campus learning programs.

Social networking websites have become an insbfgapart of young peoples’ lives
and have an influence also on L2 learning proddesvever, it seems that little research has
been conducted up to this day regarding social we=band language learning (Mohammed,

2016), and further investigation is necessary.
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4. The study

4.1. The objective of the study
The main goal of this article is to examine howqgtrently Slovak university EFL learners
(both upper-intermediate and advanced studentg)imaithentic English videos in order to
improve their listening skills, and how often thagw the videos on video sharing websites
and social networking websites. In order to addréss issue, the following research
guestions need to be addressed:

1. How frequently do EFL university students at the 81 C1 levels watch authentic

English videos with the goal of increasing listenpractice?

2. How often do they watch videos on video sharingsites?

3. How frequently do they watch videos on social nekivig services websites?

4. Do the EFL university students at the B2 and Cklewagree that extensive listening

practice in terms of watching authentic Englishead improves their listening skills?

4.2. Subjects and data collection
The participants were altogether 37 full-time Slouaiversity students of the study program
Teaching Training: English Language and Literatatea Slovak university. They were
divided into two groups: first-year B.A. studentsldirst-year M.A. students. The B.A. group
comprised altogether 17 students, 12 female andl® students. They were 20.4 years old on
average, and their English was at the B2 level (€ibwf Europe, 2001). The M.A. group
consisted of 20 students, 17 females and 5 malesy Were 22.6 years of age on average,
and they were at the C1 level. The Slovak langweagethe native tongue of all the subjects.
The subjects were asked to anonymously fill in astjonnaire so as to gather data on
the exposure of subjects to authentic English \gdétowas formed by four multiple-choice
statements, and was administered in English.

5. Resultsand discussion
Questionnaire item no. 1l:watch English videos (TV series, movies, redlity video clips,
etc.) in order to improve my English listening kkilcircle one option; please, specify how

many hours, if you circle “every day” option).
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Figure 1. Amount of exposure to authentic Engligteus

8 of the total amount of 17 B.A. students, whidtaunts for 47%, watch English
videos on a daily basis. On average, they are exptwsauthentic English videos 2.2 hours a
day. 6 B.A. subjects (35%) view the videos evelyeotday, followed by 2 students (12%)
who watch the videos two to three times a week, Jasdbject (6%) who watches the videos
once a week.

12 M.A. subjects (out of the 20 M.A. students),iahhconstitutes 60% of the total,
watch English videos every day. On average, thend®.4 hours a day by viewing the
videos. 3 subjects (15%) watch English videos ewher day, and the same amount of
subjects performs this activity two to three tingegeek, followed by 2 subjects (10%) who
are exposed to English videos once a week.

It should be noted that the number of M.A. stud€60%) watching video on a daily
basis is higher in comparison to the number of B#idents (47%), but a higher amount of
B.A. students (35%) view the videos every other dédnen compared to the M.A. students
(15%).

However, the difference between the two groupsubjects (B.A. group and M.A.
group) does not seem to be substantial when it saimehe comparison of remaining 4
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options. It should be also highlighted that thearigj of both B.A. and M.A. subjects opted
either for the first or second option in the quastiaire.

Questionnaire item no. 2watch English videos on video sharing websitashsas YouTube,

Vimeo, Dailymotion, etc. (circle one option; pleaspecify how many hours, if you circle
“every day” option).
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Figure 2. Using video sharing websites to watcthenitic English videos

13 out of 17 B.A. subjects (76%) watch Englishead on video sharing websites on a
daily basis. On average, they view the videos bér$ra day. 2 B.A. subjects (12%) watch
the videos every other day, followed by 1 studé8b) who watches the videos two to three
times a week, and 1 subject (6%) who is exposé&thtpish videos once a week.

10 M.A. subjects (out of the total of 20 M.A. stud®), which accounts for 50% of the
total, use video sharing websites for watching Bhglideos every day. On average, they do
this activity for 1.8 hours a day. 4 subjects (20&@tch English videos every other day,

followed by 3 subjects (15%) — two to three timeseek, 1 subject (5%) — once a week, and
2 subjects (10%) — once every two weeks.
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Similarly to Figure 1, the majority of subjectsteg either for the first or second
option in the questionnaire. The largest differe(@&%) can be recognized between the B.A
and M.A. students irevery dayoption in favour of the B.A. students. Howeverg th

differences between the two groups within otheiamst of questionnaire item no. 2 do not
appear to be substantial.

Questionnaire item no. Bwatch English videos on social networking sersieebsites such

as Facebook, Twitter, etc. (circle one option; gleaspecify how many hours, if you circle
“every day” option)
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Figure 3. Using social networking websites to watathentic English videos

5 B.A. subjects (29%) view English videos on sboitworking websites every day.
On average, they watch the videos 1.6 hours a dd&§.A. subjects (41%) perform this
activity every other day, 1 subject (6%) two toenitimes a week, 2 subjects (12%) once a
week, and 2 subjects (12%) once every two weeks.

10 M.A. subjects (out of the total of 20 M.A. stud®), which accounts for 50% of the

total, use video sharing websites for watching BhgVideos on a daily basis. On average,
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they do this activity for 1.2 hours a day. 4 sut§gd@0%) watch English videos every other
day, 2 subjects (10%) two to three times a weedylfects (15%) once a week, and 1 subject
(5%) once a month.

Similarly to items no. 1 and 2, most of the sulgeswlected the optiorvery dayand
every other daylt should be noted that the number of M.A. stud€b0%) watching video
on a daily basis is higher in comparison to the painof B.A. students (29%), but a higher
amount of B.A. students (41%) view the videos ewaher day when compared to the M.A.
students (20%). However, the difference betweenwlegroups of subjects does not seem to
be dramatic when it comes to the comparison ofeéh®ining 4 options.

Questionnaire item no. ZExtensive listening practice outside school in ®rof
watching movies, TV series, soap operas, vides,olfr. improves my listening skills (circle

one option).
100%,
50%
0‘/‘4;&\,\ ‘
g — - ‘ . -
| strongly agree I ‘
| agree s ‘ /
| don't know —
| disagree o
| strongly
disagree
B BA. students M M.A. students

Figure 4. Subjects' attitudes to extensive listgmmractice

9 B.A. subjects (53%) chose the optiostrongly agreewhile 8 subjects (47%) opted
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for the second choiceé agree 14 M.A. students (70%) strongly agree with staemin
questionnaire item no. 4, while 6 subjects (30%@sehthe optiomhagree

The number of M.A. students (70%) who strongly agsehigher in comparison to the
number of B.A. students (53%), and a higher amafirB.A. students (47%) opted for the
option| agreewhen compared to the M.A. students (30%). On theley however, it can be
concluded that all the subjects agree that watckinglish videos enhances their listening
skills.

The study findings demonstrate that both B.A. and\.Msubjects are exposed to
watching English videos to a relatively high degesethe majority of them opted for the
every dayor every other dayptions within questionnaire items nos. 1, 2, Berkfore, their
frequency of watching authentic English videos rday extensive listening practice can be
considered as fairly high.

The B.A. students’ everyday exposure (76% of BsAbjects) to watching English
videos is considerably higher on video sharing websn comparison to the amount of B.A.
subjects (29%) in terms @gbcial networking websites. The B.A. subjects spamdvatching
the videos 1.6 hours a day in both instances.

The numbers are equal (50% video sharing websitels 5% social networking
websites) when it comes to the everyday exposurtheM.A. students to English videos.
However, the M.A. students watch the videos 1.8rd@uday on video sharing websites, but
0.6 hour less (1.2 hours) on social networking webs

As far as the questionnaire item no. 4 is concerafldhe students agree with the
statemenExtensive listening practice outside school in ®whwatching movies, TV series,
soap operas, video clips, etc. improves my lisgeskills Thus, it can be concluded that EFL

learners attach extensive listening practice camalule importance.

6. Conclusions, recommendations, and limitations
This small-scale study explored how frequently emity EFL students watch authentic
English videos in regard to extensive listeningcpca. Furthermore, video sharing and social
networking websites used for watching the videosevedso examined from the standpoint of
frequency, along with the opinions of students oatching authentic English videos in
relation to the improvement of their listening camtension skills.

It can be concluded that most of the subjectsh(li®A. and M.A.) are exposed to
watching English videos either every day or evettyeo day, which could be described as

relatively satisfactory from the point of view okmosure to the target language since
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extensive listening (extensive viewing) occupiesiseful and important role within L2
learning.

It appears that the B.A. subjects use video shanmgsites for watching English
videos very frequently, while the M.A. students tlsem fairly frequently. As far as watching
videos on social networking websites is concertethh groups (B.A. and M.A.) of subjects
seem to watch English videos fairly frequently.

Finally, as already mentioned, the subjects agidethe statemerExtensive listening
practice outside school in terms of watching mqvids series, soap operas, video clips, etc.
improves my listening skillsvhich can also be regarded as a positive sigttivfide towards
extensive listening (extensive viewing).

The outcomes of this study are not to be generhltage to the limited number of
subjects involved in the study. Employing a largample of subjects would definitely yield
more reliable data. Moreover, other research meatrgeth as observation, interview, or
testing may be employed.

Taking pedagogical implications into account, tbofving recommendation, based
on the study findings, can be offered. Watchinghantic English videos seems to represent
an attractive and useful way of practicing and tiguag listening skills. Thus, EFL learners
should be encouraged to perform as much extensitening practice in terms of watching
English videos as possible. Furthermore, EFL teacbaeght to bear in mind that extensive
listening (extensive viewing) seems to hold an ingrat place in EFL learning when it comes
to the development of listening skills, and thipdyof research merits further attention of
educators, academics, scholars, and researchesthiérefore, vital that further research into
this area of EFL teaching and learning is performedo due to the fact that exploring

extensive listening and extensive viewing is stilits infancy.
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