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Abstract: The article shows the changes in the significance of Polish peasantry in 
Polish society that took place under the influence of civilization processes between 
the end of the 18th and the beginning of the 20th century. With Poland regaining its 
independence in the autumn of 1918 and the mentioned above economic increase 
of political significance of rural areas, there appeared a necessity to look for such 
forms of education for their inhabitants that would allow Polish peasants to fully 
enjoy their civil rights in the Homeland regained after the long period of partitions. 
Two from among the conflicting concepts of making Polish peasants full citizens 
that were debated between the two World Wars are especially worth mentioning: 
Folk High Schools (institutions of civic education preparing leaders of rural local 
communities), and promoting various activities of community character (unions of 
the youth or cooperative movement addressed not to a selected group but to all 
residents of rural areas). The article recalls the activities taken up by Ignacy Solarz 
that are an illustration of implementation of the first of the concepts and one of the 
initiatives of Stanisław Thugutt – an important example of implementation of the 
latter.  

 

Introduction 

When, at the end of 18th century, Poland finally lost its independence for 
123 years, the peasantry was deeply dependent on the manor house and the 
parish church. The serfs themselves – most likely illiterate, attached to the land, 
politically and socially unaware – copied the scenario of the individual lives of 
their fathers and grandfathers, and prepared their children to follow the same 
pattern (Deczyński 1935; Brodowska-Kubicz 1967).   

When in 1918, as a result of World War I, Poland regained independence, 
the situation was totally different. The world’s modernization processes of the 
19th century – including, in particular, industrialization and urbanization, and 
what could be seen in Europe (one can say: post-Herder’s) with the development 
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of the concept of national states – led, over a few generations, to the change of 
the significance of peasant class (Brodowska-Kubicz 2002, pp. 575-586; 
Kopczyński 2006, pp. 33-66; Krisań 2008). Its power increased considerably, 
and was influenced by a few significant elements, such as: 
− agricultural reforms, including in particular, property rights processes which 

made peasants owners of at least part of the land they farmed,    
− the introduction, starting the second decade of 19th century, of obligatory 

school education in the subsequent countries – which introduced the 
peasantry into the world of the written word forever,  

− and finally, gradually and at various paces in different countries, giving the 
peasant full political rights – which on the one hand led to self-organization 
of individual local communities, and on the other hand, to creating, in time, 
peasants’ political parties. (numerous articles in: Szaflik et al. /eds/ 2007; 
Maliszewski 2013, pp. 104-105).   

Such processes took place also in the Polish territory although, due to the 
partitions among the three occupants: Russia, Prussia (since 1871 – the German 
Reich) and Austria, with variations in pace and scope, the result being that when 
Poland regained independence in 1918 there were three different situations with 
respect to the three elements mentioned before (Aleksander 1996, pp. 165-174). 
Moreover – a visible increase of national awareness of the peasantry caused 
both by the developments of World War I (Molenda 1997, pp. 7-23) and the 
need to defend the homeland (and the village) against Bolshevik invasion in 
1920 was an important characteristic feature of peasantry in the territory of 
Poland (Szczepański 2002, pp. 63-82).   

Among the fierce discussions between Polish people in the 1910s and 
1920s, the debate on the future of rural areas and the position of their 
inhabitants played a significant role.  Already the so-called Small Constitution 
of the 20th of February 1919 guaranteed peasants full rights in the reborn 
country (Rzepecki 1920; Cimek 2005, pp. 27-35; Jachymek 2000, pp. 51-59).   

Many ways of increasing the political, economic, social and cultural 
significance of peasantry in the new state were indicated. They were set both by 
individual peasants’ parties and individual peasant politicians in the Parliament 
and in the government circles of the II Republic of Poland, as well as by the 
political circles not connected directly with the peasants’ movement, or by the 
church (Jachymek 2002, pp. 27-32; Wójcik 2002, pp. 77-88).    

Many interesting initiatives were also taken up by the peasants themselves 
– in particular in various organizations of rural youth, rural cooperatives, folk 
high schools and farming centers.    

All these proposals included numerous and concrete educational tasks that 
were to lead to achieving the proposed postulates. Many of them, it may be 
added, resulted from insufficient efforts to increase the level of state schools 
and post- and non-formal education by the central government and ineffective 
efforts to increase funds for rural education from the state budget.   
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 The pathways to emancipation and to building the civic competence of 
the peasantry varied, and were often not very clear. Due to the space limitations, 
not going into detail, it is worth emphasizing that until the end of the 1920s, 
many jurisdictions kept looking for optimal ways of promoting modern forms of 
farming, and effective ways of increasing the civil awareness of the peasants. 
There were many, often contradictory concepts, often fiercely debated. More or 
less successful practical attempts were also undertaken (see e.g. various articles 
of the Polish journals from those times: “Młoda Wieś/Mołode Seło”, “Młoda 
Myśl Ludowa”, “Polska Oświata Pozaszkolna”, “Praca Oświatowa”, “Promień”, 
“Ruch Katolicki”, “Siew”, “Wici”). 

The 1930s brought numerous interesting and – more importantly – effective 
solutions.  

The remainder of this article will concentrate on just two examples – an 
institution that was to educate leaders of local communities, run by 
a distinguished educator Ignacy Solarz in Podkarpacie (Subcarpathian) region, 
and a guide for rural youth, prepared by a prominent leader of the folk 
movement and propagator of cooperatives, Stanisław Thugutt. These are very 
important illustrations of the development of citizenship (civic) education in the 
Polish countryside and the building the civic competences of peasants in the 
interwar period in the Second Republic of Poland. 

The first example – Folk High School led by Ignacy Solarz 

Gacka Górka and the boarding school for young people founded there are 
probably the most important symbols of the educational emancipation of the 
rural areas of Poland in the 1930s. The concept of founding folk high schools 
(FHS) managed independently by the country’s young people started to emerge 
in mid-1920s.  

Particularly, the Polish Union of Rural Youth “Wici” (Pol.: Związek 
Młodzieży Wiejskiej RP “Wici”, later in this article also: ZMW “Wici”) 
established in June 1928, postulated founding an independent educational 
institution training the leaders of rural organizations for the youth over the age 
of 18. The actions taken to create an independent folk high school largely 
precipitated the closure of FHS in Szyce at the beginning of October 1931 by 
the Polish Teachers’ Union (Pol.: Związek Nauczycielstwa Polskiego). After this 
decision, the National Assembly of Delegates of the ZMW “Wici” urgently 
called to a meeting in Warsaw over 50 delegates of various social-educational 
organizations from all over the country. At this meeting the delegates 
unanimously adopted a resolution declaring that “closing the Orkan Folk High 
School in Szyce causes a great damage to the social and educational work in 
rural areas and […] that all efforts should be taken to recreate an analogous 
social and educational institution” (Resolution, 08-10-1930; Ku nowym Szycom, 
1931).  
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During the General Assembly of the ZMW “Wici”, organized in Warsaw 
between the 1st and 2nd of November 1931, the delegates decided to establish an 
autonomous FHS, the New Szyce, and to manage it by the Union itself. One of 
the resolutions adopted during the General Assembly, and marking out the 
directions of the whole youth organization’s activity for the following years, 
was a call for all the folk youth circles within the whole country to buy at least 
one share of the cooperative organization of New Szyce and an appeal to the 
members of the Polish Union of Rural Youth to gain shareholders and collect 
donations from the citizens and rural organizations. It was also decided that the 
direction of educational work elaborated during the years 1924-1931 in the FHS 
in Szyce should be continued and that Ignacy and Zofia Solarz would assume 
the mission of managing the new establishment (Ideological Statement, 
1/2-11-1931). 

The activists decided to found a separate entity based on the law on the 
rural cooperative movement in order to create the New Szyce. It was called the 
Rural Cooperative for Managing the Folk High Schools and was registered by 
the District Court in Warsaw on the 15th of February 1932. The ambition of the 
cooperative authorities was to “raise funds for construction and maintenance of 
a folk high school independent of any external subsidies”. They underlined that 
“only a collective effort of the «Wici» members from all over the country 
supported by the economic acquisitions of the cooperative could give the 
desired result” (Kołodziejczyk 1987, p. 86). 

As the matter of founding its own FHS by the ZMW “Wici” accelerated, 
the location of the school had to be chosen immediately. There were a couple of 
propositions; “we were looking for a place for the high school all over country, 
without taking into consideration Gać at the time” (Solarzowa 1985, p. 256). 

Simultaneously to the efforts taken in Warsaw,  a local community of the 
Rural Youth from the area of Przeworsk in Podkarpacie came up with an 
initiative in September 1931, at the 3rd regional assembly in the village of 
Markowa, by adopting a resolution to create the New Szyce within a grassroots 
movement in the village of Gać near Przeworsk. As noted by Zofia Solarzowa: 
“the farmers from Gać […] donated their houses to the folk high school, sent 
their carts with horses, helped to prepare the room for «Wici» Rural Youth 
Circle lectures and offered their own premises for dormitories. […]. The village 
accepted […] the high school as its own, heartfelt cause” (Solarzowa 1985, 
p. 255).  

Therefore, the actions of the ZMW “Wici” received the nationwide support 
of a specific, active and conscious community willing to take the Folk High 
School under its wing, which guaranteed success of the whole initiative 
(Popławski 1985, p. 28). 

Placing the Folk High School in a farmers’ cottage was, as everyone knew, 
rather temporary. Practically at the same time as the first lectures started, on the 
4th of November 1932, a regional committee for folk high school construction 
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was brought to life. Together with the abovementioned Rural Cooperative for 
Managing the Folk High Schools, which coordinated all the legal and financial 
matters of the initiative within the whole country, the committee began to 
prepare for the construction of an independent folk high school from scratch 
(Dyksiński 1967, p. 28).   

The location of the new folk high school was chosen very carefully. It was 
a hill set over the village Gać. This location had a very symbolic aspect, as it 
was supposed to be visible from a distance and to have an impact over the 
largest area possible.  

The school premises were designed, free of charge, by the architect Jan 
Koszczyc-Witkiewicz (1881-1958) and included four buildings arranged in 
a rectangle:  
− the main building (with its front facing the village), which was to hold 

lecture halls, a theatre hall, a library and a few smaller workshops; 
− the two buildings (the sides of the rectangle), which were supposed to be 

bedrooms for students; 
− the utility building (closing the rectangle at the backside) – which was 

supposed to have the kitchen and dining room, as well as a laundry room, 
pantry and storage place (Mockałło 2006, pp. 9-13). 

The plans were very ambitious, reaching far into the future. But only one 
building was completed before World War II.  There were neither enough funds 
nor time to construct the other buildings. And let us note, unfortunately, the 
investments were not continued after World War II. 

The construction engaged tens of volunteers, who devoted a lot of their 
time and effort, mostly unpaid, to implement the idea. “Luminous House” (Pol.: 
“Świetlisty Dom”) was ceremonially opened in 1936. The participants of the 
courses could thus continue their education in the new beautiful building of 
Rural Orkan Folk High School (Pol.: Wiejski Uniwersytet Orkanowy) in Gać 
Przeworska.   

The place itself, already in its creation phase, gained the reputation as 
a symbol. Stanisław Dyksiński provides a very accurate description: “Building 
a Folk High School in Gać with the effort and involvement of peasants was  
a huge moral victory of Solarz’s idea. It turned out that the people in the rural 
areas can not only dream but also actively make their dream come true. Building 
the Folk High School in Gać was a patriotic and social-ideological 
demonstration of moral and political power of peasants from all over Poland. 
The Folk High School thus became the moral and substantial property of the 
movement of the young rural generation” (Dyksiński 1967, p. 28). 

Many people perceive the appearance of the Folk High School on Gacka 
Górka as a result of a long struggle of the Polish peasants towards full 
emancipation and emphasize that Polish rural areas had earlier culturally 
significant places, such as folk schools, libraries and reading rooms or folk 
houses. So, the Solarz’s Rural Orkan Folk High School is not any exclusive or 
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unique product of the social picture of Polish rural areas but yet another higher 
development stage of rural educational spaces, or as Franciszek Ziejka puts it, 
“the crowning of a long period of awakening of Polish rural areas from century 
long sleep of enslavement and ignorance” (Ziejka 1991, p. 16).  

There is also a general agreement among the researchers that Gacka Górka 
and the related educational activity of Ignacy Solarz played a vital role in 
emancipation of Polish rural areas in the two decades between the World Wars, 
with significant contributions to the development of the Polish concept of 
educational work with adults. It was emphasized in the analyses of many 
historians, social pedagogues or andragogues (Łuczak 1982, p. 241). Some go 
even further stressing that “the educational profile implemented in Solarz’s folk 
high school was one of the most meaningful manifestations of the so called 
creative tendency in non-school education in Poland between the two World 
Wars” (Jamrożek 2010, p. 57). 

The second example: a guidebook written by Stanisław August Thugutt 

I have not mentioned yet that peasants’ parties, actively participating in the 
political life of II Republic of Poland, played an important role in emancipation 
of Polish rural areas. Let me thus focus on this issue for a while. Each time, in 
each election, they managed to place a significant number of their 
representatives in the parliament. They were also able to appoint their 
politicians to the most important positions in a state that regained its 
independence after years of foreign occupation. Many of their leaders played 
a significant role in the politics of that time. They were important ministers and 
reformers – e.g. Juliusz Poniatowski (1886-1975), speakers of the Parliament – 
e.g. Maciej Rataj (1884-1940), prime ministers – e.g. Wincenty Witos (1874- 
-1945) (Więzikowa /ed./ 1969, passim).  

I would like to focus a little more on the figure of Stanisław August 
Thugutt (1873-1941), one of the greatest political leaders of the Polish peasants’ 
movement in the period between the two World Wars. Minister, vice-prime 
minister and an activist of folk and cooperative movements, he also greatly 
contributed to the education of large groups of the society (e.g.: Lato 1991, pp. 
95-113; Wójcik 1992). In particular, it is worth noting that Stanisław August 
Thugutt was in the 1930s considered to be one of the main mentors and tutors of 
rural youth in the inter-war period. His brochure “Letters to a Young Friend” 
(title in Polish: “Listy do młodego przyjaciela”) was an ‘educational must’ for 
almost the whole young generation of Polish peasants reaching their adulthood. 
The booklet was first published in Lublin (Thugutt 1929), and had four later 
editions: in 1939 (by Spółdzielnia Wydawnicza „Czytelnik”, Cracow), in 1944 
(conspiratorial edition produced by the printing house of the Faculty of 
Medicine – the Jagiellonian University, Cracow), in 1946 (by Spółdzielnia 
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Księgarska “Czytelnik”, Cracow) and in contemporary times (by Muzeum 
Historii Polskiego Ruchu Ludowego, Warsaw, 2002).  

The educational role of the “Letters…” became so significant that it 
received the name of “the bible of young peasants”. Thugutt’s publication itself 
is not a long text as it is only slightly over 20 pages. It is written in the form of 
seven separate letters, preceded by a short introduction the author  (see the table 
below). 

 
LETTER NUMBER LETTER TITLE 

Introduction 

First Study so that you do not become a workhorse but 
a conscious creator of a new life 

Second Organize yourself so that you are not a pile of flying 
sand but a barrier against the storm 

Third Let money be your servant, not your master 

Fourth Be yourself and have self-confidence 

Fifth Be good and just and do not stop fighting the evil  

Sixth Be brave, as there is a long way ahead of you 

Seventh Never forget about Poland 
 
Based on: S. Thugutt, Listy do młodego przyjaciela. Second edition. Spółdzielnia Wydawnicza 
“Czytelnik”, Kraków 1939. 

 
The “Letters...” were addressed to young peasantry – twenty-, thirty year 

olds who “have already gotten some education, but who do not know what to do 
with this treasure” (Introductory remarks [in:] Thugutt 2002, p. 10). The 
publication itself had the character of a sort of a handbook on adult education 
for peasants’ youth.  

As mentioned before, the “Letters…” got a great social response in rural 
communities. Let us have a quick look at the main theses of the individual 
letters, as they are a kind of a catalogue of the main ways to full emancipation of 
peasantry. 

The first letter is entitled: Study so that you do not become a workhorse but 
a conscious creator of a new life. The letter starts with remarks on the need to 
level the social inequalities experienced by peasants in particular. The main 
reason for those disproportions is “wrong distribution of earnings and riches”, 
which is why “millions of people in Poland have to work harder than they can”.  
It is often work on the verge of human endurance, so one cannot work more, 
longer or harder to improve the life of the family.  To change the situation, it 
should be considered whether the residents of rural areas could work in 
a different way to “get more with less effort”? The answer to such a question is 
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obvious to the author of the letter: “one needs to learn to be able to do it” (Letter 
I, [in:] Thugutt 2002, p.10).  

In the further part of the “Letter...” the author gives clear guidelines: what 
and why one should learn? He emphasizes two issues. One of them is modern 
knowledge on farming  (Study as a farmer), thanks to which one can be more 
effective in growing plants and breeding animals. The other issue refers to 
social standing (Study equally hard as a citizen) as a sine qua non condition of 
full emancipation of Polish peasants. A peasant should acquire the knowledge of 
his civil rights and of the principles of the state’s functioning, as well as to gain 
the ability of actively participating in the public life of his own community, 
region and country, as the residents of rural areas are to become conscious co-
managers of Poland (ibid., p. 12).   

So it can be easily seen that according to Thugutt, civil education is not 
only a small complement to agricultural education, but also an equal and 
necessary direction of educational activities among young rural adults on their 
way to gain full emancipation.   

As a digression, it can be noted that the author’s remarks on life-long 
learning sound very modern, considering the time in which they were voiced: 
“Learn [...]. Your son [...] will also have to learn till his last days. […]. Only 
then will we have a new and better Poland” (ibid., p.13). 

The following six letters provide and develop details on the tasks of 
residents of rural areas.   

The second letter (Organize yourself so that you are not a pile of flying 
sand but a barrier against the storm) is an appeal for the self-organization of 
peasants – young farmers in particular – in circles/groups of rural youth. It is 
only the uniting of a group of people around a common idea that gives the 
weaker an opportunity to present their opinions in such a way that others have to 
take them into consideration. It is also where a young adult can learn how to 
function in a social group, how to discuss, how to win other people over in 
a public debate, etc. (Letter II, [in:] Thugutt 2002, pp. 14-17).    

The third letter (Let money be your servant, not your master) is to 
encourage peasants to find an effective way of becoming wealthier – not 
forgetting about the principle that gaining wealth cannot be the only objective in 
life. Thugutt points out that wealth can be attained in two ways – either “by 
greed”, or “by justice”. A man who makes use of the first way “sometimes 
becomes rich, but almost never happy”. The other way of becoming wealthy in 
a poor rural environment is actually really possible only when all the strengths 
and powers of the entire community become united in a joint effort. So Thugutt 
calls for establishing cooperatives, milk producer groups and credit unions 
because this will help in building the welfare of not only individuals but also the 
whole peasants’ class. Economic and cooperative education adapted to the 
abilities and needs of residents of rural areas should foster it (Letter III, [in:] 
Thugutt 2002, pp. 18-20). 
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And the fourth letter (Be yourself and have self-confidence) is to give 
people in rural areas confidence in their capabilities and in their potential so that 
they do not have to look for opportunities for themselves by escaping to other 
social classes. Because – the author emphasizes – “The Polish peasant is not 
a foundling, left by a fence”. The following virtues are important elements of 
this heritage: hard work, endurance, common sense and a great sense of justice. 
They should be nourished and developed over a lifetime, just like the sense of 
human dignity and sense of freedom, as the supreme message of this letter is 
a postulate of being yourself and not looking at others and hoping for success – 
not only of the individual but also of the whole peasant class. It has clear notes 
of agrarianism – a social doctrine based on emphasizing the leading role of 
farming and peasantry in the life of the state (Letter IV, [in:] Thugutt 2002,  
pp. 21-23).   

In the fifth letter (Be good and just and do not stop fighting the evil) 
Thugutt provides an interpretation of ethical principles that Polish peasants 
should follow. He emphasizes on many occasions that if we develop kindness, 
justice and willingness to counteract evil in ourselves we stand a good chance of 
making the world better (Letter V, [in:] Thugutt 2002, pp. 24-26).   

The last but one letter (Be brave, as there is a long way ahead of you). The 
far reaching changes in the life of Polish rural areas – such as general right to 
vote or agricultural reform – make Polish rural areas look at the future with 
hope. One needs to be very careful, however  warns Thugutt, as all this can 
bring the feeling of illusory power among peasants. And the rights gained 
should be actively used because one cannot benefit from new opportunities if 
one cannot fill them with content. To be able to do this, one needs to be well 
prepared – that is to have proper education and patience. The latter does not 
definitely seem to be the least important one. Thugutt also warns, referring to 
the example of Russia, against too radical and revolutionary changes, which 
demolish the old political-social and economic order in the rural areas and do 
not offer a chance to develop a new, more democratic and modern order (Letter 
VI, [in:] Thugutt 2002, pp. 27-28). 

 The last, seventh letter is entitled: Never forget about Poland. The 
advice contained there has a very serious tone – it constitutes an encouragement 
to nourish deep patriotism. And in Thugutt’s view peasant patriotism has two 
clear and equal planes. The first one is connected with the imperative to serve 
the country with daily work, and the other – very prophetic – with the necessity 
of the highest personal sacrifice if the independence of the country needs to be 
protected (Letter VII, [in:] Thugutt 2002, pp. 29-31).  

Final remarks 

As seen, Thugutt in his handbook gave the inhabitants of rural areas clear 
indications of how to achieve full emancipation, both individually and for the 
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entire local community, and how to reach within the country a social-political 
position and economic power equal to other social classes. He also clearly 
showed the educational dimensions of those processes: vocational and civic 
self-education, learning the sense of community activity by associating with 
rural organizations, promoting the principles of rural cooperativeness, and, let 
us call it, patriotic education. His social and educational proposals were 
addressed to the entire young rural generation of Poland, and the activities of 
Ignacy Solarz mentioned before were an interesting complement to those 
activities, as his folk high school (and the twin institutions) was to provide 
individual rural local communities and the entire Polish peasants’ movement the 
leaders and animators who would skillfully lead Polish peasantry to full 
independence, and to full economic, social and political responsibility for their 
own fate and the fate of the country (see also: Maliszewski 2012, pp. 561-581).  

 What is important – the proposals voiced by Thugutt and Solarz in the 
years just before World War II began to be implemented. Thus the educational 
pathways to emancipation of the peasantry and the building of civic society by 
education that they described were effectively put into practice.  

 
Translation: Maria Stelmasiewicz 
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By stać się obywatelem. Drogi do budowania kompetencji obywatelskich 
chłopów w II Rzeczypospolitej Polskiej 

 
Słowa kluczowe: uniwersytety ludowe, związki młodzieży wiejskiej, edukacja 
obywatelska, emancypacja wsi, historia edukacji dorosłych  
 
Streszczenie: Artykuł ukazuje przemiany znaczenia warstwy chłopskiej w społe-
czeństwie polskim, jakie zaszły pod wpływem procesów cywilizacyjnych pomię-
dzy końcem XVIII a początkiem XX wieku. Wraz z powrotem Polski na mapę Eu-
ropy jesienią 1918 roku oraz wspomnianym wzrostem gospodarczego i polityczne-
go znaczenia wsi zaistniała konieczność poszukiwania takich form edukacji jej 
mieszkańców, które pozwoliłyby chłopom na korzystanie z pełni praw obywatel-
skich w odrodzonej po okresie rozbiorów Ojczyźnie. Wśród ścierających się w 
okresie między I a II wojną koncepcji uobywatelniania polskich chłopów szcze-
gólnie dwie wydają się znaczące: uniwersytety ludowe (instytucje edukacji obywa-
telskiej przygotowujące liderów wiejskich społeczności lokalnych) i propagowanie 
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różnorodnych działań o charakterze wspólnotowym (takich jak związki młodzieży 
czy spółdzielczość, których adresatami stawali się nie wybrani a wszyscy miesz-
kańcy polskiej wsi). Artykuł przypomina działania podjęte przez Ignacego Solarza, 
które stanowią ilustrację realizacji pierwszej z koncepcji oraz jedną z inicjatyw 
Stanisława Thugutta, będącą ważnym przykładem realizacji drugiej. 

 
 

Bürger werden. Entwicklungswege der Bürgerkompetenz der Bauern  
in der 2. Republik Polens 

 
Schlüsselwörter: Volkshochschulen, ländliche Jugendverbände, politische 
Bildung, Emanzipation der Landbevölkerung, Geschichte der Erwachsenenbildung 
 
Zusammenfassung: Im Artikel werden die Bedeutungsveränderungen der 
Bauernschicht in der polnischen Gesellschaft dargestellt, zu denen es unter dem 
Einfluss der Zivilisationsprozesse zwischen Ende des 18. Jahrhunderts und dem 
Anfang des 20. Jahrhunderts kam. Nachdem Polen im Herbst 1918 seine 
Unabhängigkeit erneut gewonnen hatte und nachdem die wirtschaftliche und 
politische Bedeutung des Dorfes gestiegen war, war es notwendig, Bildungsformen 
für die Einwohner zu finden, welche den Bauern in ihrem nach den Teilungen 
wiederbelebten Vaterland ermöglichte, ihre Bürgerrechte in vollem Umfang in 
Anspruch nehmen zu können. Unter den verschiedenen Ideen zwischen dem 1. und 
2. Weltkrieg, wie die polnischen Bauern zu Bürgern werden sollten, scheinen zwei 
von besonderer Bedeutung zu sein: Etablierung von Volkshochschulen 
(Bildungseinrichtungen für Bürger, die die Anführer der örtlichen Bevölkerung 
vorbereiteten) und Verbreitung von verschiedenen gemeinschaftlichen 
Maßnahmen (Jugendverbände oder Genossenschaftswesen, die nicht an 
ausgewählte, sondern an alle Einwohner des polnischen Dorfes gerichtet wurden). 
Im Artikel wird auf die Handlungen von Ignacy Solarz, der die erste Idee in die Tat 
umsetzte, und eine Initiative von Stanisław Thugutt, die ein wichtiges Bespiel für 
die Verwirklichung der zweiten Idee ist, hingewiesen. 
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