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FROM KNOWLEDGE TO WISDOM.  
AROUND THE CONDITIONINGS OF HERMENEUTIC 

COMPETENCES OF PEDAGOGY STUDENTS –  
FUTURE PEDAGOGUES

INTRODUCTION 

Inducing scientifically a deepened interest in the problem of hermeneutic com-
petences of pedagogy students turns out to be needed, nowadays even justified  

a priori, namely by current changes in education, culture, and society. It is inextrica-
bly accompanied by the question whether present academic education can prepare 
and how it prepares tomorrow’s pedagogues and consequently also their future pu-
pils to cope in the constantly dynamically changing world – the world of freedom, 
numerous tempting offers, proposals, and opportunities, but at the same time the 
world which is non-transparent, lost, full of ethical traps and various dangers lurking 
everywhere. Therefore, this paper consists of different, but purposefully chosen and, 
which was intended, arranged vertically and horizontally deliberations on the condi-
tionings of hermeneutic competences of future pedagogues. 

AN EFFECTIVE TRADITION OR AN UNTAMED CHANGE?  
ABOUT STIMULATORS AND INHIBITORS  

OF HERMENEUTIC COMPETENCES 

In today’s world of ever-growing progress in all areas of living, more and more of-
ten people cannot cope with requirements occurring on their way. They experience 
still newer and bigger deficits in existing and functioning in the environment with 
extremely wide space, considerably exceeding the dimension of the local environ-
ment, approaching the borderline of epochs, cultures, and values (Martowska, 2012; 
Sroczyński, 2008). The environment is defined as exceptionally dynamic and exceed-
ingly complex (physically, socially, mentally, culturally) networks of interactions of 
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an individual and the external world (Radziewicz-Winnicki, 2008). In this situation, 
skilful help given to an individual in development, in discovering his own identity 
and self-understanding is becoming a serious challenge, and it is primarily and in 
parallel conditioned by adequate knowledge about possible factors, favourable and 
unfavourable to him (Milerski, 1998). In deliberations on the conditionings of her-
meneutic competences of pedagogy students, there must be a place for and attention 
must be drawn to current transformations of civilisation, culture, and society.   

It is hard not to notice or read in the daily press or popular science and scientific 
publications, as well as to see in traditional and new media that the contemporary 
times are characterised by the diminishing role of tradition. Yet, this is in the tradi-
tion that the key to open the truth about humanity and the whole human existence 
is hidden, on the condition, however, that one wants and can read it and update it 
in new socio-cultural conditions. Truths, norms, orders and prohibitions included 
in tradition are the reason for which more and more often this vast and broad in-
heritance of mankind is today becoming incomprehensible to many people, as it is 
undeniable that it often constitutes an unintelligible and heavy burden of wrong-
ful prejudices and stereotypes towards everything which is strange and different, in 
short: towards a Stranger (Milerski, 1998). Thus, tradition is ceasing to play the role 
of a signpost, wisdom, values and the art of living worked out by previous genera-
tions are being rejected. And to a greater and greater extent an individual is forced to 
independently notice and interpret, as well as manage opportunities, but also threats 
and ambivalence occurring in life which he/she used to cope with through the prism 
of tradition within family, local community or referring to a class or social group 
(Beck et al., 2009). He is becoming doomed to individualisation which seems to 
be an internal compulsion of constructing, designing and producing not only own 
biography but also its appropriate engagements and networks understood as prefer-
ences and changes of subsequent stages of life. A standard biography is turned into  
a selected biography, of “do-it-yourself ” type, or a reflective biography, and family 
and marital traditions begin to be the subject of the influences of decisions and with 
all inherent antonyms, they are experienced as personal risks (Beck et al., 2009).

The problem of the existence of traditional culture in any form in the living of 
contemporary man is, however, much more complex, and the rigid framework of 
tradition is not the major or only reason for eliminating values, local, regional, na-
tional customs and traditions, and replacing them with new, global ideas for life, 
often taken out of nowhere. It is really absorbing that in contemporary society  
a struggle between tradition and modernity is going on, for some – to win, for oth-
ers – for balance, and for few – to balance rationale. It seems to be proven by the 
phenomenon of flexible capitalism promoting individualism and the lack of any 
structure relating people to abstract globalisation, as well as the visible renaissance 
of ethnic identities built on mechanical solidarity, namely re-ethnicisation of social 

2018_16_ZN.indb   282 15.05.2018   15:38:00



283From knowledge to wisdom. Around the conditionings of hermeneutic competences...

relations (Burszta, 2008). Therefore, the object of contemporary culture and edu-
cation become metonymical, territorially defined identities of “razor” type, but also 
metaphorical, hybrid, imaginary, being on the way, unsettled, “outside territory,” 
silent or zero identities (Burszta, 2008; Fenton, 2008). Thus, two cultural trends are 
noticed here – traditionalization and detraditionalization. The first consists in the 
pure policy of difference and boils down to internal integration and, in consequence, 
fundametalization of cultures threatened with deconstruction. The other is related to 
their commercialism under the influence of fitting into the global market discourse 
(Lewartowska-Zychowicz, 2013) and boils down to the pretence that we deal with 
original lifestyles or cultural diversity, which is supposed to be an antidote to the un-
bearable cultural unification of identities. The product of such efforts is mono-mul-
ticulturalism, that is multiculturalism treated as nobler and more subtle wrapping 
of a homogeneous product (Lewartowska-Zychowicz, 2013). It is an effect of the 
commoditisation of cultural difference proceeding in two areas, namely within the 
world tourism system and in popular culture which, by the way, support and com-
plement each other (Burszta, 2008). Moreover, it can be defined more specifically as 
the process of superseding differences by similarities, that is gradual homogenisation 
leading to unification according to a common pattern. And this common pattern 
concerns the centre, as peripheries and semi-peripheries are a more or less successful 
imitation of the centre (Radziewicz-Winnicki, 2008). 

Thus, what is happening is that society treads on no man’s land full of threats 
against which one not always can defend oneself as more and more uncertainty oc-
curs and spreads to all areas of life. It reminds a blind man without a stick or a guide 
dog, but in return blessed with a sense of what is good to him and what is trans-
ferred to public welfare cannot turn out to be totally false. Everyday life is affected 
by cultural blindness – the senses inform about normality where a danger may lurk. 
So-called creeping revolution is taking place, society is forced to find out everything 
anew, yet it does not know how, why, with whom it is to do it and with whom it 
definitely should not (Beck et al., 2009). 

Traditionalization, and on the other hand the ligature of mass production and 
mass consumption with the stylisation of self and society are mutually in the dynam-
ic relations of superiority, subordination and equality, and this poses extraordinary 
challenges to every (present and future) pedagogue and requires numerous newer 
skills from him or her because the interpretation of contemporary reality becomes  
a considerable task so that the interpretation could become a specific tool of upbring-
ing (Ablewicz, 2008). In this context, it is also relatively easy to guess and justify the 
thesis that tradition and modernity may at the same time turn out to be both stimu-
lants and inhibitors of improving hermeneutic competences. 
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THE NEED OF WISDOM.  
THE REFORM OF RATIONALITY IN PEDAGOGY  

AND THE PHENOMENON  
OF HERMENEUTIC COMPETENCES 

Wisdom is commonly treated as an inborn or acquired capability, it indicates an 
appropriate direction of life to man, it helps to provide him with prosperity or even 
happiness. However, it does not correspond with detailed knowledge but only as-
sumes it to an extent needed to act properly in specific circumstances. Its source 
can be found in personal experience, commonsensical observation of the behaviour 
of people and regularities in nature, whereas the manifestations depend on a given 
culture, particularly religion and philosophy. Acquired by an individual it is included 
in his philosophy of life (Hejnicka-Bezwińska, 2000). 

The need of people for wisdom has very remote roots and traditions, it is as old 
as hills. In ancient times it became a reason for the formation of the first specialised 
form of thinking, namely philosophy, in the literary translation from Greek meaning 
“love of wisdom.” Even then, it was not enough for philosophers just to be well-in-
formed or be a holder of the contemporary philosophy of knowledge, as it was the 
truth that was a great value. And in values and evaluations, we can see the reasons 
of people’s departing from the love of wisdom or perhaps even the truth (Hejnic-
ka-Bezwińska, 2000). Wisdom consists in directing human mind according to the 
system of universal values, its symptom is both the choice of values itself and using 
the mind in the implementation of these values (Okoń, 2003).

Therefore, there is a question how to support and shape an individual to let him 
become “wise.” To answer the question, the dictionary clarification of this term be-
comes helpful. It is a synonym of an “intelligent person” and a “creative person.” 
An intelligent person aims to use the existing knowledge to maximum, a wise one 
permanently checks the value of his or her knowledge, whereas a creative person tries 
to free from it. Thus, knowledge has different applications and it depends on what 
an individual can, wants and will manage to do with it (Hejnicka-Bezwińska, 2000). 

Wisdom is intrinsically accompanied by the category of rationality (in Latin ra-
tio means reason, sense, thinking, pondering, viewpoint, tendency, view, theoretical 
knowledge, skill; in Polish the synonyms to rationality are rationale, reason, wiseness, 
rationalism), which boils down to the organisation of the whole, owing to which we 
can separate it from other wholes regardless of the fact what this whole was, whether 
it was a natural object or a cultural object, a cognitive process or its result. The ra-
tionality of a given object means its determinacy and internal non-contradiction in 
being right about that it is and that it is this and not another object. Rationality is 
always the property of something due to something, it is a purpose-oriented qual-
ity. The source of rationality is always the reason (Morawiec, 2014). The term also 
includes an attitude in which nothing is accepted without justification, i.e. without 
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giving a rationale, or it evaluates a certain type of rationales as better ones – having 
a better and greater power of persuasion, greater meaning, more rational. Moreover, 
rationality is treated as the basic property of civilisation, but the Western civilisation 
(the European and the Mediterranean) is characterised by so-called pan-rationality 
– a special, highly valued cognitive attitude of man towards the world. In the classic 
understanding, rationality is the quality of the content of cognition, scientific the-
orems, and has epistemological sense. On the other hand, nowadays, the sense of 
rationality is of methodological nature (Hejnicka-Bezwińska, 1995). 

The rationality of thinking is a necessary condition of acting rationally (Hejnic-
ka-Bezwińska, 1995), which in pedagogy may take the character of adaptation and/
or emancipation. Rationality and actions of the first type are related to technical 
competences (normative, methodological and implementation ones), and of the sec-
ond type – moral competences (interpretative (hermeneutic), moral and communi-
cation ones). In the case of pedagogy students, two types of knowledge (and skills) 
lead to both competences, acquired and improved during the education in a higher 
school – technical and hermeneutic and moral knowledge (Kwaśnica, 2004).

Technical and analytical knowledge is the subject of causative actions of an indi-
vidual, an experience depicting the world of objects, the world of other people and 
ourselves. The intention of this knowledge is the question about the possibility to 
achieve goals set by an individual, therefore, what and how can be done to transform 
the world in accordance with the goals set, how can we broaden technical control 
over it, how can we submit it to more and more control to make it better managed 
and serving man’s aims. On the other hand, hermeneutic and moral knowledge is  
a kind of human experience acquired in communication practice, in broadly defined 
dialogue and discussion. It provides a holistic vision of the world, an individual 
understands himself and the world as an ordered wholeness having sense, he can dis-
tinguish between what has the binding force for him and what the order accepted by 
him does not comprise and what, according to him, is deprived of sense. Knowledge 
of this type gives a possibility to define principles of establishing sense and provides 
moral principles establishing the attitude of an individual to himself and to other 
people, as well as it regulates his conduct. It enables the dialogue-based communica-
tion with others, owing to which it is constantly subject to review and criticism, and 
thanks to that it is living knowledge being in constant movement (Kwaśnica, 2004).

In educational practice, there are not too many chances for the mechanistic ap-
plication of algorithms or to reproduce formulas often transferred from own school 
experiences and using the findings of academic studies. In great majority unpredict-
able and new situations occur we have not even dreamt of today, not described in 
coursebooks, handbooks and guidebooks, to which there is no one obvious correct 
answer (Czerepaniak-Walczak, 2014).

Therefore, when going on to the discovery of the essence of hermeneutic compe-
tencies themselves, first we should mention that so far their pedagogical usefulness 
has not been a subject of special descriptions and research in the Polish literature, 
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only now views are being formed and knowledge is being developed on this. Yet, we 
can announce in advance that they express themselves both in rational, reflective 
adaptation and continuation and in readiness to change, in critical assessment of the 
current state and in brave design and responsible introduction of novelty (Czerepa-
niak-Walczak, 1999). The competencies are related to responsibility and ability to 
understand, read and shape oneself and the world as significant wholenesses shaped 
by senses (Milerski, 2011). Their specificity consists in the fact that they are not sub-
ject to control, either by the market or administration, but they require peer control 
and self-control the basis of which are internal ideals of the ethics of the profession 
(Oevermann, 2016). 

In the classic version, the theory of profession held to analytical methods, nowa-
days it is identified with specialist skills, and professionalisation – with expertisation, 
although within the developed theory of professionalisation we can prove that in 
some cases technocratic expertisation is equal to deprofessionalisation. On the other 
hand, in the revolutionised variety of the theory of professionalisation, the central 
notions are the structure of coincidence/the rights of the structure of accident, crisis 
and routine, autonomous life experience, systematic creation of the New, subjectivity 
and objectivity (Oevermann, 2016). 

The above premises boil down the essence of hermeneutic competences not to 
single elements (cf. Schwarz, 2008) but to their vertical and horizontal arrangement. 
Therefore, we can present them today as extremely important reflectively, and not 
only the routine application of knowledge, fluctuating between knowledge but also 
ignorance, manifesting themselves in the awareness of ambivalence in the area of 
the possessed knowledge and the awareness of the existence of paradoxes and living 
and professional ambivalences, still, however, contributing to the permanent up-
date of one’s pedagogical knowledge. The competencies should lead to an in-depth 
skill and readiness to self-reflection, understanding oneself and an acting subject, 
the capability of feeling empathy and emphatic understanding of the situation of  
a Stranger. They should also favour more the concentration on the person of a stu-
dent-charge-ward and understanding teaching-raising and hermeneutic understand-
ing of the educational situation (Kaliszewska, 2015). To put it short is it usually 
about referring professional and methodological knowledge, available in various for-
mulations to special, or even extraordinary situations and people who are in it and 
their understanding (Koller, 2006).

Therefore, the phenomenon of hermeneutic competences can be embedded in 
the systemic – dynamic, open, flexible, coherent, ultra-additive treatment of their 
essence and elements. Ready knowledge, the instrumental one, cannot be skipped, 
either on the path leading to the understanding of individual educational situation. 
Moreover, it does not seem to be in conflict with the reform of rationality in pedago-
gy, announced in the title of this section – the cognitive progress is not enough but it 
is necessary to achieve the welfare of the mankind. Knowledge as such is not wisdom, 
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but there is no wisdom without knowledge. Knowledge should become wisdom – 
and it is formed by the combination of knowledge and values (Chmielecka, 2004). 

SUBJECTIVE AND EXTRA-SUBJECTIVE CONDITIONINGS  
OF HERMENEUTIC COMPETENCES  

OF PEDAGOGY STUDENTS 

Any competences can shape only owing to experience, e.g. it is not possible to learn 
to drive a car by reading and learning the rules of the main road code or a driver’s 
handbook. In the same way, it is not enough to learn pedagogy from textbooks, as ex-
periences and actions being the source of problems (to solve which there are adequate 
competences). Moreover, cognitive reflection is necessary, as owing to it the creation 
of the solutions to problems and the assessment of their effectiveness takes place. 
What is also needed is training, as the solutions found and accepted must be properly 
trained (Góralska, Madalińska-Michałek, 2012; Matczak, Martowska, 2011).

The list of factors conditioning hermeneutic competences is very long. In general, 
competences depend on knowledge, skills, external environment, values and norms, 
attitudes, motivation or individual abilities and personal features (Rogoziń ska- 
-Pawelczyk, 2006). Therefore, we can distinguish subjective, internal determinants 
and extra-subjective, environmental and organizational ones (Bajcar, 2016; Kocór, 
2013). However, it should be emphasized that competence determination patterns 
show that they are of inborn and permanent character and at the same time of ac-
quired and developmental character. The reason for this is the dualism of the sources 
of competences referring to the general dispute in studies on the origin of human 
behaviours (Bajcar, 2016), also in pedagogy, reflected in the form of the factors of 
development and upbringing, mutually converging.

Undoubtedly, the shaping of competences is influenced both by the environment 
being the source of experience and individual traits of every man the intensity of such 
experiences and the ways of using them depends on (Matczak, Martowska, 2011).

The subjective determinants of the competence formation process, and thus the 
conditioning of their level include the features of disposition and intelligence. As for 
the disposition, its following qualities are particularly important: liveliness, persever-
ance, sensory sensitivity, emotional reactivity, stamina, and activeness. These qual-
ities determine the level of individual demand for stimulation and possibilities to 
process it and thus influence preferences in terms of the type of situation in which an 
individual engages, as well as the type of activity he undertakes. In the case of shap-
ing hermeneutical competences, we should consider circumstances which require 
contact with other people and accompanying task-oriented situations particularly 
important. Differences in disposition make people differ in tendencies to participate 
in specific situations and circumstances which they may search for or, quite the con-
trary, avoid (Matczak, Martowska, 2011). 
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Among subjective determinants of competences, there are various capabilities 
making up intelligence, which enable cognitive reflection on experiences and the 
assessment of the meaning of information and effectiveness of previously applied and 
planned ways of behaving, foreseeing the consequences of actions and possibilities to 
transfer acquired skills to new situations (Matczak, Martowska, 2011).

Moreover, predicators of hermeneutic competences can be not only qualities of 
disposition and intelligence (particularly social and emotional), these are also per-
sonality features biologically determined, such as introversion, extraversion, neuroti-
cism, and also amicability, conscientiousness, and openness to experience. However, 
it should be repeated and considered that personality and disposition features do not 
determine competences in a necessary and univocal way (Martowska, 2012). 

A specific configuration of personality features helps an individual to develop and 
consolidate specific types of behaviours, yet these are modified by environmental fac-
tors. What turns out to be the most important is family, whose influence begins the 
earliest and lasts the longest, and is of natural, multithreaded character, it is charac-
terised by strong emotional context and relatively autonomous one. The main ways 
of family influence boil down to the creation of adequate conditions of activity, pro-
viding patterns, imposing requirements and passing knowledge to one’s children. An 
undisputable factor of development is also parental attitude and upbringing styles in 
a family. However, in the context of the conditionings of hermeneutic conditionings 
a thesis that the significance of the resource of family experiences particularly high-
light intergenerational models and theories of attachment, in the light of which the 
problems of the childhood period related to the family of origin affect the function-
ing of an individual in the adulthood is also important (Martowska, 2012).

Extra-subjective, environmental factors of hermeneutic competences are those 
which are inherent to educational institutions and outside them, these are also in-
fluences of other people (decision-makers, reformers of education, politicians). De-
terminants occurring outside school are, for example, economy, politics, culture, 
mentality, tradition or modernity (Kocór, 2013), some were discussed in short in 
the first section of this article. On the other hand, the conditionings of the first type 
(inherent to school and educational institutions) are particularly important in the 
process of the academic education of future pedagogues, it is about the organisation 
of studies, syllabuses and programmes of studies, the atmosphere at the university 
and during classes, relations in student groups, among students and university teach-
ers, infrastructure and code of conduct (people of science to whom also students 
aspire), as well as traditions and customs at university, scientific and professional 
skills and tools of university teachers, as well as tools and skills of students themselves 
(Klasińska, 2017). 
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CONCLUSIONS  

The condition of improving hermeneutic competences by future pedagogues is not 
only a hidden message in the first section of this paper – listening to the world, 
watchfulness to challenges and threats of contemporary times, but also the read-
iness to meet them (Chmielecka, 2004), and this in the course of optimisation 
in the education process in higher school of their subjective and extra-subjective 
factors – organisational ones. If students do not have a sufficient potential and 
resource taken from family, or it does not come from their personality, disposition 
and motivational predisposition, it should become the subject of special care and 
improvement endeavours. 

Insofar as the programmes of pedagogical education should a priori favour these 
competences, the principles, forms and methods of work with students should be 
revised thoroughly to the benefit, for example, of many-sided, problem-oriented 
teaching, teaching of discussion and dialogues, partnership and subjectivity, in short 
– the systemic one – relating cognition to action and mutual learning (Duraj-No-
wakowa, 2006).

At the very end of the deliberations, it is also worth mentioning that the prob-
lems of competences are discussed by some other fields of science, e.g. psychology, 
sociology, praxeology, and management. Therefore, there is also a chance for the co-
operation of scientists and institutions representing those fields in the development 
of a model of hermeneutic competences to make research findings consistent and for 
their transfer. 
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FROM KNOWLEDGE TO WISDOM.  
AROUND THE CONDITIONINGS  

OF HERMENEUTIC COMPETENCES OF PEDAGOGY 
STUDENTS – FUTURE PEDAGOGUES

Keywords: pedagogy students, wisdom, hermeneutic competences, academic didactics  
Abstract: This paper is devoted to hermeneutic competences of pedagogy students – future 
pedagogues, as the problem is currently important, socially, pedagogically and methodolog-
ically justified. Thus, it presents not only the essence of these competences, as the author 
mainly tried to reveal broad (occurring outside university) and narrow (inherent to it) back-
ground of their conditionings and systemically approached the determinants of modelling. 
In consequence, the reflection leads to formulating postulates possible to be implemented in 
pedagogical education on the academic level within bottom-up actions which could be the 
basis for further, broader changes.        
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OD WIEDZY DO MĄDROŚCI.  
WOKÓŁ UWARUNKOWAŃ KOMPETENCJI 

HERMENEUTYCZNYCH STUDENTÓW PEDAGOGIKI – 
PRZYSZŁYCH PEDAGOGÓW

Słowa kluczowe: studenci pedagogiki, mądrość, wiedza, kompetencje hermeneutyczne, dy-
daktyka akademicka
Streszczenie: Niniejszy tekst został poświęcony kompetencjom hermeneutycznym studen-
tów pedagogiki – przyszłych pedagogów, jako że problem ten jest aktualnie ważny, uzasad-
niony społecznie, pedagogicznie i metodologicznie. Przedstawiono zatem nie tylko istotę 
tychże kompetencji, bowiem starano się głównie o to, aby odsłonić szerokie (występujące 
poza szkołą wyższą) i wąskie (tkwiące w niej) tło ich uwarunkowań oraz systemowo ujęte 
determinanty modelowania. W konsekwencji namysł ten poprowadził do sformułowania 
postulatów możliwych do wdrożenia w kształceniu pedagogicznym na szczeblu akademic-
kim w ramach działań oddolnych, które mogłyby stanowić podstawę do dalszych i szer-
szych zmian. 
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