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Abstract

A good starting point for the foreign language tesr¢c bearing in mind the European Credit Transfer
System (ECTS), based on “learning” and “studenus$ed”, would be to think of the possibility of
redesigning his teaching/learning environment sotasnclude, besides face-to-face sessions, the
Information and Communication Technologies (ICThisTpilot study assesses the attitude of 22 tgrtiar
students towards the integration of ICT, namely @e#sts, in the English as a Foreign Language (EFL)
classroom.

1. Introduction
Through the “hybrid/blended learning (B-learning)’ “blended e-learning” approach,
teachers and students will combine online with fimctace activities to reach the stated
objectives. This approach does not exclude in aay the possibility of combining
face-to-face practice with virtuality in the samieypical space. The ideal situation is,
according to our point of view, the one in whichl@aching and teaching without ICT
can be combined in the same physical space ofiélissroom (Hinkelman, 2004).

In those cases in which the EFL teacher has téogy@t his disposal, it is his
personal decision (as for the time being) to irdégyit or not into his teaching practice.
In this article we will refer to a tertiary contekt which students have access to a

multimedia computer lab with Internet connection.

2. Literature review

A WebQuest can be defined as an interactive legraekercise in which students have
to use several Internet resources. According tatiM§t999, p.1), WebQuests are “the
most structured, accessible, and promising apphicadf constructivist thought in the
field of online education”. The model was developedarly 1995 at San Diego State

University by Bernie Dodge with Tom March.



Bernie Dodge, in thaVebQuest Pagedefines a WebQuest as “an inquiry-

oriented activity in which most or all of the infoation used by learners is drawn from
the Web. WebQuests are designed to use learnere' well, to focus on using
information rather than looking for it, and to sopplearners’ thinking at the levels of
analysis, synthesis and evaluation.” March (20G8), the other hand, defines a
WebQuest as “a scaffolded learning structure tisasuinks to essential resources on
the World Wide Web and an authentic task to mo#ivstudents' investigation of a
central, open-ended question, development of iddadi expertise and participation in a
final group process that attempts to transform geagquired information into a more
sophisticated understanding. The best WebQuedtsislon a way that inspires students
to see richer thematic relationships, facilitamoatribution to the real world of learning
and reflect on their own metacognitive processk&r¢h, 2003, p.43).
To sum up, according to March (1998), the use ebQuests:
- Increases student motivation. Students face areatithtask and work with real
resources.
- Develops students” thinking skills.
- Fosters cooperative learning (see also BrucklaghérGimbert, 1999).
The success of a WebQuest depends on five spadiéis (Dodge, 2001):
Find great sites
Orchestrate your learners and resources

Challenge your learners to think

w0 NP

Use the medium

5. Scaffold high expectations
Though there is a growing interest in “language stgie WebQuests for foreign
language learning, showed by different researcHiestuwhich approach this specific
subject (see, for example, Koenraad, 2002; Koengasldesthoff, 2003; Pérez-Torres,
2006); few studies explore the students” attitudinenponent (Tsai, 2006), which is so
important if one wants to introduce a new pedagadmol in the classroom.

According toDudeney & Hockly there are many compelling reasons for using

WebQuests in the language classroom, including:
» They are an easy way for teachers to begin to parate the Internet into the
language classroom, on both a short-term and lemg-basis - no specialist

technical knowledge is needed either to produaeserthem.



» More often than not, they are group activities asda result tend to lend
themselves to communication and the sharing of kedge - two principal
goals of language teaching itself.

» They can be used simply as a linguistic tool, laut also be interdisciplinary,
allowing for crossover into other departments auigjexct areas.

» They encourage critical thinking skills, includingomparing, classifying,
inducing, deducing, analysing errors, constructisigpport, abstraction,
analysing perspectives, etc. Learners are not &blsimply regurgitate
information they find, but are guided towards ansfarmation of that
information in order to achieve a given task.

» They can be both motivating and authentic tasks ear@burage learners to
view the activities they are doing as somethingl"rer ‘useful’. This
inevitably leads to more effort, greater concemdratand a real interest in
task achievement

However, even considering WebQuests as “the mosmmiging application of
constructivist thought in the field of online edtioa” (Martin 1999, p.1), we should
not overlook, in addition to the structural and remmic requirements, the specific
problems linked to using resources in the targejuage, the necessity of guiding tools,
and the need for the integration of the WebQuest ancomplete lesson plan (Benz,
2000, 2001).

3. Pilot study

3.1. Rationale of the study

Nowadays it is a fact that most teachers see declga in shifting away from traditional
pedagogical beliefs towards constructivist onesari®g this in mind, we thought it
would be interesting to find out whether studemts aso reluctant to integrate ICT in
their current learning practice.

This pilot study investigates the attitudes of BEL students towards the
integration of WebQuests in the classroom. The aimthis research is to elicit
information about students” perceptions of the afskCT, in particular WebQuests, in
the language classroom, and thus work thoroughihose specific aspects rated as less

satisfactory.

3.2. Subjects and setting



This survey, which will serve as a model for a fatwider research study, was carried
out with students of EFL at the Universidade deoVipain), EFL being a non-
compulsory subject for them.

The participants in the study had no previouswkedge of WebQuests. They
were offered the opportunity to attend a threeisas@0 minutes each) workshop on
the use of WebQuests for language learning. Twembystudents attended the working
seminar at the language lab.

The title of the WebQuest chosen was “Scotlandoisme”, a WebQuest
designed for upper-intermediate to advanced stsd@eglish) by Sanchez Mallén.
Students were supposed to “discover some basis falbbut Scotland”, “explore
Scotland’s main cities and most wonderful places! @nalyse some of the funniest
and most incredible stereotypes”. The WebQuest weasided in the “English for
travel” lesson plan.

Students were randomly divided into groups of ¢hoe four people each and
asked to complete the above mentioned WebQueste Tes only one computer with

Internet access allowed per group.

3.3. The survey instrument

To elicit answers to our main question (“How dodemts approach the use of
WebQuests for language learning?), a 20-item anongnsurvey in Spanish was
administered to students during class time aftemgeting the third WebQuest session
(seeappendiy. They were allowed 15 minutes to answer it. T$usvey was partly
based on the results obtained in the profebQuests and Their Effectiveness in the

Classroom(questions 1-8) and partly on the WebQuest déimst by Dodge and
March.

Included in the survey are questions relatingitierdnt aspects concerned with
WebQuest use, such as collaborative learning, @b, web-based environment,

thinking skills, material or achievement.

3.4. Results and discussion
Iltems were answered on a five-point Likert scalathwthe high scores (4, 5)
representing a positive response (agree, strongtgex and the low scores (2, 1)

representing a negative response (disagree, syratighgree). The mid-point (3)



represented respondents who were neutral (and vene lgft out). Percentages were
also calculated on this basis.
The highest rated items, in a hierarchical ordere:

Num. Item Agree

10 | like to work with authentic material 100%

9 I would like to finish the task next class period 86.36%
20 I would like to keep on doing WebQuests 86.36%
1 | prefer working with others than on my own 81.82%
11 | enjoy gathering information from the web 81.82%
6 Over time, the group dynamics did not seem taer®ne or two of the grougy7.27%

members did not seem to carry the entire load.

14 I enjoy working with search engines 77.27%
7 | prefer the web-based environment 72.73%
19 | learn the language doing WebQuests 72.73%

The lowest rated items, in a hierarchical orderewe

Num. Item Disagree
4 | collaborated outside my own group to obtaiminfation 45.45%
8 My participation increased as | worked on theégaseent at home. 36.36%

Basically, we could say that there is a very pesitttitude towards the integration of
WebQuests into the classroom. There were only te:rms which were answered in a
negative way (items 4 and 8).

The highest rated item in this study was item nemni® (“I like to work with
authentic material”). All subjects who were presentthe workshop answered this
question in a positive way. This fact gives us deai of how influential the use of
authentic material is on student motivation.

The answers to questions number 9 (“I would lixdimish the task next class
period”) and 20 (“I would like to keep on doing Wgtests”) contribute to reflect the
motivational power of the use of WebQuests as rileg technique.

On the other hand, questions number 1 (“I preferkimg with others than on
my own”) and 6 (“Over time, the group dynamics dat seem to erode. One or two of
the group members did not seem to carry the elu@@”) show the willingness of the

students to work effectively in a collaborative gomment.



Questions number 11 (‘I enjoy gathering informatioom the web”), 14 (“I
enjoy working with search engines”) and 7 (“I pretee web-based environment”)
show that students enjoy working on the web, mor¢han working in the traditional
classroom environment.

Finally, question number 19 (“I learn the languagég WebQuests”) confirms
that students feel that they actually learn thguaage by doing WebQuests.

On the other hand, item number 4 (“I collaboratedside my own group to
obtain information”), surprisingly enough, showéattstudents did not like, in general,
consulting people from other groups. This mightéh&iad to do with the competitive
side of the exercise, as every group wanted taeptdbe best results themselves.

Lastly, question number 8 (“My patrticipation inased as | worked on the
assignment at home”), showed students” preferenaetk in the classroom, and their

(well-known) reluctance to be given homework.

4. Conclusion

As has been stated at the beginning of this pdpevr,is just a pilot study to gather
information about the attitude of EFL students tmigathe integration of ICT in the
classroom, and, as suggested by Martin (1999),Iseecnsider the use of WebQuests
as the most promising application of constructiisbught in the field of online
education.

We view learning as a process in which studentstcoct their own knowledge
and are responsible for their own learning. Thaviyg, inquiry-oriented, should
develop students” thinking skills and foster coafiee learning and, consequently, the
role of the teacher will have to change from présewnf information or classroom
authority to coach or facilitator to assist, direntd guide the student (Miller, 2000).

The results of this pilot study corroborate othiadings that students show a
positive attitude towards the integration of ICTamely WebQuests, into their
classroom learning practice (see Zheng et al. 2G@5kill et al. 2006; Tsai, 2006). The
obtained results support some of the hypothesaddthaw from the theory, such as a
greater interest of the students when engaged timeatic tasks and with authentic
material, the importance of mutual help, a gresgeling of learning and the increase in
knowledge.

5. Implications for the future



Our first objective will be to change some studeatxl teachers” perceptions on the use
of technology in the classroom. Technology, whigl itool to enhance learning, can be
perfectly integrated in the curriculum provided tthiais integration is based on best

practice.

On the other hand, we should make students anchdea aware of the
importance of being technologically literate, natyofor educational purposes but also
for their future world of work.

However, we consider that further research is eéed the area of how the use
of ICT impacts on foreign language instruction armhnsequently, on student
achievement. There is an urgent need for both gamé and qualitative analyses to
assess the integration of different types of tetdmy into the foreign language

classroom.
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Appendix
1. | prefer working with others than on my own.

2. | was excited to search and explore new idefasrhration because of the relevance of
the topic.

3. I split up the tasks in order to finish on time.

4. | collaborated outside of my own group to obtaiormation.

5. Students that were reluctant to do researcthernternet became more involved as
they watched their peers and time passed.

6. Over time, the group dynamics seemed to erode. @ two of the group members
seemed to carry the entire load.* (reverse coded)

7. | prefer the web-based environment.

8. My participation increased as | worked on th&gmsment at home.

9. I would like to finish the task next class perio



10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

| like to work with authentic material.

| enjoy gathering information from the web.
| enjoy summarising information.

| enjoy organising information.

| enjoy working with search engines.

| enjoy analysing information.

| enjoy taking decisions.

| enjoy comparing objects.

| like organising my time.

| learn the language doing WebQuests.

| would like to keep on doing WebQuests.



