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Intercultural education in the Czech Republic
in the work of social educationalists
Premysl Pitter and Miroslav Dédi¢

Streszczenie: Autorzy artykulu przedstawiaja wyniki badania opinii czeskich stu-
dentéw na temat znaczenia filozofii czeskich pedagogéw spotecznych i andrago-
gow dla ich przyszlej pracy zawodowej. Wskazuja na to, ze w dziedzinie edukacji
miedzykulturowej w Czechach wyréznialy sie dwie osobisto$ci: Premysl Pitter
(1895-1976) i Miroslav Dédi¢ (1925). Premysl Pitter koncentrowat sie na eduka-
cji dzieci czeskich, zydowskich i niemieckich, Miroslav Dédi¢ na edukacji dzieci
czeskich, niemieckich, stowackich, a zwlaszcza romskich. Badania pokazuja dos¢
pozytywny zwiazek studentéw z wielokulturowym wymiarem filozofii wychowania
i etyki wychowania obu pedagogéw w stosunku do dzieci r6znych narodowo-
$ci. Autorzy postuluja rozwdj edukacji miedzykulturowej zaréwno w Czechach,
jak i w Europie i na $wiecie w oparciu o mysli pedagogéw nie tylko tych przywo-
tywanych w tekscie, ale i innych, np. Janusza Korczaka.

Stowa kluczowe: historie zycia pedagogéw, edukacja miedzykulturowa, czescy
pedagodzy spoleczni, Pfemysl Pitter, Miroslav Dédi¢

Introduction

In teaching social pedagogy and andragogy at Czech universities, in my
opinion, the theory prevails over the attempt to historically capture the pro-
fessional CVs of those personalities who, in a particular practice, sought to
implement intercultural education in relation to pupils of other nationalities.
Premysl Pitter and Miroslav Dédic are such prominent personalities in the
Czech Republic that need to be presented not only superficially but also in
depth to students. We are trying to acquaint students with them as well as
with other personalities of social educators, such as the Polish teacher Janusz
Korczak, at Tomas Bata University in Zlin. For this purpose, in the academic
year 2017/2018, we carried out quantitative research among students, the
aim of which was to show the importance of deeply acquainting with the
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stories of social educators and andragogues, as well as the future practice of
professionals we currently teach. With this research and its results we inform
the reader in our text.

The research of 186 respondents and its interpretation

The aim of the research, targetted at the group of 186 respondents in human-
istic fields at the Institute of Educational Sciences of the Faculty of Humani-
ties of Tomas Bata University in Zlin, was to find out not only knowledge
about social pedagogues, but also deeper, ethical, philosophical and peda-
gogical attitudes of students towards to them. The research was carried out
in pedagogical and andragogical subjects after getting acquainted with the
work and life of both social pedagogues, which took place as part of teach-
ing subjects in andragogy and social pedagogy. We also wanted to find out
by researching how the students have advanced in the depth of life stories
of social educators Miroslav Dédi¢ and Premysl Pitter from the almost zero
initial knowledge of their personalities, found at the beginning of the course
through simple questioning and little pilot research, to the ability to not only
present knowledge about them, but also to use them creatively to understand
their philosophy and ethics of intercultural education and their subsequent
use in their own practice. The first question was aimed at clarifying study
groups and grades in which students were studying in the academic year
2017/2018:

Figure 1. Please, find the group you belong to:

Philosophyof Adult Education.
education. Fiele:  Groups Field: Social
. Social pedagogy, pedagogy. 1styear
Social andra . .
Field'Andragg;)ggiZ/ 1st year of Master of Bc. Studies; 59;
' ’ Studies; 43;23% 32%

2nd year of Bc.
Studies;34; 18%.

Introductionto
- philosophy. Field:
a:d(;agogy. Field: Andragogy, 1st
naragogy, 3r_d year of Bc. Studies;
year(Z)EB:cl.zlSD/tudles; 24:13%
N 0

Professional

Source: Own research.
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The result of the question was to find out that the largest group was the
social pedagogy of the 1st year of the bachelor’s degree in the Adult Educa-
tion subject, followed by a group of the first year of the master’s degree in the
subject of Philosophy of Education. In the field of Andragogy, there were three
study groups: 2™ year of bachelor study, subject Social andragogy, 3rd year of
bachelor study, subject Professional andragogy and 1st year of andragogy, sub-
ject Introduction to philosophy. We can therefore conclude that the teaching of
social pedagogues and subsequent research affected all students of the Institute
of Educational Sciences at a certain stage of study, and it was very important
that it was also in the first years of study, when students gain an initial attitude
to study and field. Thus, a deeper understanding of the stories of social educa-
tors who were also andragogy in relation to their pupils’ parents could bring
the knowledge into students’ minds that the study is not just about theory;,
but about getting to know human faces and their fates that have been linked
to intercultural education of their wards, coming from different nationalities.
This question was followed by another question, which followed the students’
opinion on the importance of learning about the life stories of social pedagogy
and andragogy professionals in relation to the theory of the field:

Figure 2. Do you agree that both theoretical knowledge and familiarization with spe-
cific life stories of personalities who have excelled in these fields are equally necessary
for teaching of social pedagogy or andragogy?

Theoretical knowledge and familization with life stories

of personalities
rather

moderately unimportwf notimportant, 0,

important, 20, o 0%
11%

less important, /
48,26%

very important,

| 117,63%

Source: Own research.

In the answers, no student has indicated that it is not important to learn
the life stories of educators and andragogues. And only one of the students
considers it rather unimportant. Most students consider it necessary to learn
about personality stories in addition to theory (117-63% of students). And
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others said they considered it to be moderately important (20—11%) or less
important (48—-26%). This proportion of the students’ opinions gives hope
that future social educators and andragogues will not merely “cram” the plain
theoretical rules, but that the theory will penetrate more into their profes-
sional life through a profound understanding of the efforts and efforts of
professional predecessors to achieve human and intercultural dimension in
upbringing and education of future generations.

Because in many publications on pedagogy its personalities are cited in
an encyclopedic way (cf. eg Cipro, 1998, 2000), or as illustrative examples for
the development of theory (cf. eg Bakosova, 1994, 2006, 2011), we aimed our
interpretation for students to discover a deeper, or rather deep dive, into the
professional and personal life of personalities of Miroslav Dédic and Premysl
Pitter. A publication and an article by the author of this article on both per-
sonalities (Balvin, 2013, 2015) or the use of a film based on a story by Josef
Pohl entitled On a Gypsy Path from 1981 (Klein, 1986; Pohl, 1981; Farkasova,
2017a, 2017b), books of social educators themselves (Dédic¢, 2006) and oth-
ers were used for this purpose. It is an objective fact that the personality of
Premysl Pitter is recognized in a high degree in the Czech Republic and Eu-
rope. And that is why we were interested in our research how Miroslav Dédic
compares do this. Therefore, we asked the following question:

Figure 3. Do you agree that in our Czech history, besides the social educator Pfremysl
Pitter, Miroslav Dédic also has an important place?

Place of Miroslav Dédic
definitely not, 1,
1%

rathernot1, 0% —_—
cannotassess, 10, __—— @
5%

rather yes, 44,
24%

T definitely yes,
130,70%

Source: Own research.

There were negative voices in the answers in only two cases. 10 (5%) stu-
dents could not assess this comparison. But 130 (70%) students replied that
Miroslav Dédic has a significant position alongside Premysl Pitter and 44
(24%) students said “rather yes” The communication with the students in
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the classroom as well as the research revealed that the students recognize
both personalities as equal in their meaning, but evaluate differently their
philosophy of interculturalism and ethics of education realized in a particular
historical time, in particular conditions. That is why PREMYSL PITTER was
called the FIRST EUROPEAN that he tried to bring up the German and Jew-
ish children immediately after World War Il TOGETHER. And on the other
hand, MIROSLAV DEDIC excelled in his experience with German children
in the border region, especially in the ROMANI CHILDREN ‘S UPBRING-
ING in the situation, when there was no experience in the Czech Republic.
One of the main aims of teaching at universities is to prepare students as
professionals who are proficient in their profession not only with knowledge but
also with internal beliefs about the positive value of acquired knowledge, who
are self-confident and who have gained this self-confidence by their own efforts.
That is what the famous writer Umberto Eco wrote in his book How to Write
a Diploma Thesis (Eco, 1977). Eco states that the one who devoted his work
systematically for at least six months will become an expert in the surveyed
area, and it is not right for them or anyone else to doubt it. According to him,
too much modesty should not be applied here. Our next question was directed
to this finding whether the students are aware that they have acquired the com-
petence to assess the level of contribution of Premysl Pittr and Miroslav Dédic:

Figure 4. Have you become acquainted with the life and work of these two social edu-
cators enough to gain the competence to assess the level of their contribution to Czech
pedagogy and also to your own practice?

Contribution for Czech pedagogy  definitely

___not4,2%
rather not, 16, e

9% \ _— )
7| _—definitely yes,

‘/ o
///
cannotassess, /
50,27%
ratheryes, 68,

36%

Source: Own research.

Contrary to the above-mentioned Umberto Eco about the student’s self-
confidence, who was thoroughly acquainted with the question in the research,
the students seemed somewhat modest in their answers. Probably because it
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was about teaching and not about creating of a thesis. 116 students (62%) said
they were so familiar with both personalities to the extent that they felt com-
petent to assess their benefits. More modest were those who could not judge
(50 students — 27%). And even 20 students (11%) stated that they were not
able to get to know the life stories of social pedagogues enough to judge them
competently. This finding points to other options that can be used in teaching.
And these options include writing final, bachelor or diploma theses in which an
interested student who has been interested in one of the social educators can
penetrate by watching and researching their life stories, symbolically speaking,
to their professional and human nature. And it is possible; this is evidenced
by some diploma and bachelor thesis, published as a monograph together
with the author of this essay (Balvin, Sedlacek, 2016; Balvin, Smutnd, 2016;
Kraj¢ovicova, Balvin, 2017; Smilkov4, Balvin, 2016; Smilkova, Balvin, 2017;
Strakov4d, Balvin, 2019; Véclavkov4d, Balvin, 2019; Zemanova, Balvin, 2019).

In relation to the topic of the conference on multiculturalism in our
country and in Europe, the question of whether the contribution of Miroslav
Dédic¢ and Premysl Pittra has both a European and a global dimension has
become an important issue. We asked students about their opinion with each
social pedagogue:

Figure 5. Do you think that Miroslav Dédi¢’s contribution also has a European and
global dimension?

on rltl)utlgn of Miroslav Dédi¢  definitely

1er not ___not,1,1%
1%
cannot assess, deﬁnltelyoyes
38,20% 93 50%
ratheryes, 47

25%

Source: Own research.

When asked about the European and world dimension of Miroslav Dédic¢’s
work, 93 students (50%) said that Miroslav Dédi¢’s personality certainly has
this dimension and 47 students (25%) answered “rather yes” Only 38 students
(20%) could not assess this question, and 7 students (4%) said “rather not” And
“definitely not” said one student. On the basis of this statement of students, it is
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possible to further consider the possibilities of education about the importance
of Czech and European, including Polish, social pedagogues, about methods
of interpretation and familiarization with the depth of their life stories. A great
inspiration for us in this sense is not only the story of the Swiss social educator
Pestalozzi (see Turzak, 2015), but also the story of the Polish social educator
Janusz Korczak, with whom the students were acquainted mainly through the
film by Wajda entitled Korczak (Wajda, 1990; Banit, 2016).

We have already pointed out the significant contribution of the person-
ality of the social pedagogue Premysl Pitter in relation to the personality
of Miroslav Dédic. That is why we also asked a special question to assess
students whether Premysl Pitter is also of European and global importance:

Figure 6. Do you think that Pfemysl Pitter’s contribution also has a European and
global dimension?

Contributioh of Premysl Pitter
rathernot, 7,

defnitely not, 0,
%~ 0

0%
cannotassess 2
27,15%
/_defnitely yes,
112,60%
rather yes, 40,
21%

Source: Own research.

Compared to Miroslav Dédic, the question about European and world di-
mension was answered by students choosing “definitely yes” and “rather yes”
by altogether 152 (81%) and 27 students (15%) could not assess this ques-
tion. Seven students (4%) called the option “rather not’; similarly to Miroslav
Dédic¢’s case. These answers testify to the greater familiarity of the students
with the life and work of Premysl Pitter, but the difference in comparison
between Pitter and Dédi¢ is minimal. Again, it can be confirmed that the
students understood the common features of both teachers and their contri-
bution as a historical act (cf. Balvin, 2015) in specific historical conditions.

Given the topic of the conference on interculturalism in education, we
were interested in whether in the common approaches to children of differ-
ent nationalities, both Miroslav Dédi¢ and Premysl Pitter prefer intercultural-
ism. Therefore, we asked the following question:
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Figure 7. What do pedagogues Premysl Pitter and Miroslav Dédi¢ have in common?

What do pedagogues P. Pitter and M. Dédic have in
common
200 157

111
82
39

* -
0 R
Both are graduates of pedagogical education
Both educated children of other nationalies than Czech
both used educational work with adults in educating children
= both had to leave the Czech Republic in certain phrase of their lives

® both were raised in Czech Brethen traditions, esp. J. A. Komensky

Source: Own research.

Indeed, it has turned out that the majority of students (157) assessed as
the common trait that in their pedagogical work they both devoted them-
selves to children of other nationalities than to children of Czech nationality.
It was also significant that 111 students agreed their engagement in andrago-
gy work, and 82 students saw similarity in the fact that both Czech teachers
based their education on Czech Brethren traditions, in which help to others
who need it in specific conditions of history, played a very important role.

The question about the common features of both teachers was logically
followed by the possibility for students to express their opinions verbally,
more specifically and freely, as shown in the following table:

Table 1. Possibility to express your other opinions in words

Help.

Together, they have the enthusiasm and conviction of the correctness of their thing, and this has helped
them to get over the negative moments in their work.

Help.

They both acted on the basis of their heart and best consciousness.

They both tried to contribute to the education of national minorities.

Humanists, they believed in the good.

Common love for children and a desire to help them.

They dedicated their lives to helping others. They did not identify with the idea of an idle attitude.
They had an effort and helped children in a difficult period of history.

Their thoughts were based on European humanism.

They both had the courage and performed their actions selflessly.

They devoted themselves to children, both were very nice people.

Both of these important Czech personalities are an embodiment of the interest and care of children
and youth regardless of religion or nationality.



J. BALVIN, M. FARKASOVA 4 INTERCULTURAL EDUCATION 131

Pioneers.

Dedication, courage, willingness.

Courage and determination to do the things they did.
They both liked children.

They both liked children and dedicated them their lives.

In my opinion, both of them did a meritorious job, and if they were not there, many children of other
nationalities would not have the education of such quality.

Source: Own research.

It is evident that the students accentuated the national and intercultural
dimension of the work of Premysl Pitter and Miroslav Dédic¢, their willing-
ness to help children, but also their parents in difficult social situations, and
the ability to respond adequately to the needs of the time the teachers and
their wards lived in. In this sense, the lives and work of both personalities are
comparable to the humane approach of well-known Englishman Nicholas
Winton, who saved 669 Jewish children with the help of evacuation to Great
Britain in former Czechoslovakia (see Balvin, 2015 and Matéj Minac’s film
The Power of Humanity).

The research also included questions on the main place of work of both
social pedagogues. These questions were not an end in themselves, but aimed
at verifying the life stories of both social pedagogues not only in terms of
geography but also in relation to the ideological, pedagogical, philosophical
and pedagogical resources of their educational activities.

Question number 9 asked about place of work of social pedagogue
Premysl Pitter:

Figure 8. Do you agree that the main place of work of Pfemysl Pitter was Prague?

Praha - main place of work of Premysl Pitter

Ido notknow,

51,27%
| ————_yes, 80,43%

no, 55,30% _—

Source: Own research.



132 EDUKACJA MIEDZYKULTUROWA NA SWIECIE

Here, 80 (43 percent) of the students responded positively to this question,
55 (30 percent) students negatively responded and 51 (27 percent) students
did not know the answer. Even this result testifies to the correct acquisition of
the knowledge of the life story of Premysl Pitter. For he, although a native of
Prague who worked almost all his life in Prague, had to leave Czechoslovakia
for political reasons 56 years after his birth (1895) in 1951 and live and work
with his Swiss partner Olga Fierz until his death in 1976. The question about
Prague is important because this capital of the then Czechoslovakia brought
important ideological, educational and multicultural resources from Czech his-
tory to Pitter’s life and work, and the contribution of its personalities: Jan Mili¢
z Kromérize, Mistr Jan Hus, Jan Amos Komensky, Toma$ Garrique Masaryk.

In the connection with the ninth question, we asked students also about
the place of work of Miroslav Dédic:

Figure 9. Do you agree that the main place of work of Miroslav Dédi¢ was South Bo-
hemia?

South Bohemia - main place of work
Ido not of Miroslav Dédic

know, ZZ
12% T~

~

\
|
[ no,15,8%_— /\‘
\
\
\

~— yes, 149,
80%
Source: Own research.

Here, the vast majority of students replied that they agreed that South Bo-
hemia was the main place of life for Miroslav Dédic. 149 (80%) answered the
question positively, 15 (8%) of the students answered negatively and 22 (12%)
of the respondents did not know. Also this information about social pedagogue
Miroslav Dédic¢ is significant, because — expect for the expulsion of the Czech
population in 1938 from the border region after the Munich Agreement, he has
lived and has been working his whole life in South Bohemia (today Chlumany
u Vlachova Brezi), where the ideas of the Church of Czech Brethren were ex-
panded; ideas which were based in many ways on helping those who needed it
at different historical times. As Dédic tells us in a film created by the author of
this text together with the student of social pedagogy Martina Kastlova entitled
Social Pedagogue Miroslav Dédic¢ (Kastlova, Balvin, 2017), love your neighbor



J. BALVIN, M. FARKASOVA 4 INTERCULTURAL EDUCATION 133

as yourself. And with this philosophy of education, Miroslav Dédic¢, in relation
to pupils of other nationalities, especially in relation to Romani children, has
consistently followed in his intercultural pedagogy.

Conclusion

The purpose of our text was not only to present the importance of Czech
social pedagogues Premysl Pitter and Miroslav Dédi¢, but also to analyze the
opinions, knowledge and attitudes of students of social pedagogy and andra-
gogy in relation to the importance of pedagogues’ life stories for the study
and practice of our students. The research shows quite a positive relationship
of students to the application of this method in introducing the theory of the
field. Students also strongly emphasized the multicultural dimension of the
philosophy of education and ethics of education of both pedagogues in rela-
tion to children of different nationalities. On this multicultural aspect it is
possible to further build on and develop teaching methodology both in the
Czech Republic and in Europe and the world. In this respect, Polish pedagogy
is particularly inspiring in the life story of Janusz Korczak for students, the
specialists and us in the Czech Republic.
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Intercultural education in the Czech Republic in the work of social
educationalists Pfremysl Pitter and Miroslav Dédi¢

Abstract: The Czech Republic lies in the middle of Europe. This has resulted in
contact with a number of neighboring countries and Czech teachers had to teach
not only Czech children. In the field of intercultural education, two personalities
excelled in the Czech Republic: Pfemysl Pitter (1895-1976) and Miroslav Dédi¢
(1925). Piremysl Pitter focused on Czech, Jewish and German children, Miroslav

Dédi¢ on Czech, German, Slovak and especially Romany children. In our text we
present research of Czech students’ opinions on both personalities and the content

and meaning of their intercultural education.

Keywords: life stories of educators, intercultural education, personalities of social
pedagogy, Czech social educators, Premysl Pitter, Miroslav Dédic¢
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