> Kultura i Edukacja 2020
No. 2 (128), pp. 113-136
DOI: 10.15804/kie.2020.02.07

KULTURA | EDUKACJA www.kultura-i-edukacja.pl

JUSTYNA SPYCHALSKA-STASIAK'

Bricolage in Scientific Research Practice:
An Attempt at Grasping the Meaning of the Concept

ABSTRACT

The article presents the results of analyses aimed at capturing the significance
of bricolage emerging from its uses in scientific research practice. The main
point of my interest are scientific conceptualizations of the concept of bricolage
relating to the practice of defining, characterizing and embedding its meaning in
existing theoretical approaches. The empirical basis of the analysis is confined to
a set of 47 scientific articles which contain the concept of bricolage in their titles,
abstracts, and keywords. Collecting these articles involved searching through
such bibliographic databases as Web of Science, Scopus, Wiley, and the Polish
National Library Catalogue. The direction of the analysis was inductive and
emergent, subordinated to such research issues as: 1. what meanings of bricolage
emerge from its use in scientific research practice? 2. how researchers justify the
possibility of using bricolage in the practice of social and humanistic research?
3. what theoretical concepts are responsible for creating its meaning? Answering
these questions has led me to a reconstruction of three conceptions of bricolage:
epistemological bricolage, methodological bricolage, and hybrid bricolage.
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INTRODUCTION

In 1959, Charles Percy Snow (1999) gave a lecture entitled The Two Cultures in the
Senate Hall of Cambridge University. The state of scientific culture of the 1950s,

1

Department of Research Methodology and Discourse Studies, Kazimierz Wielki Univer-

sity in Bydgoszcz, Poland.

E-MAIL: joteska@ukw.edu.pl orcip: https://orcid.org/0000-0001-7870-7469



14 | Justyna Spychalska-Stasiak

as depicted by Snow, appeared fragmented into disciplines. While the “culture of
natural scientists” was identified with “pure science”, maintaining the possibility of
objective cognition, the “culture of intellectuals of literary provenance” was based
on challenging those features which were constitutive for natural scientists.

The trends captured by Snow proved to be an accurate forecast of the develop-
ment of Western scientific culture (see: Fleck, 1986; Kuhn, 2009). Its paradigmatic
incommensurability (Lincoln & Guba, 1985; Guba & Lincoln, 2009) surfaced in
methodological debate, described by Gage (1989) as the paradigm wars. According
to Kenneth R. Howe (1992, p. 236), these wars were fought between the opposing
factions of disjunctive eclecticism and methodological imperialism. While repre-
sentatives of the first position emphasized equality among many paradigms, their
opponents proclaimed the advantage of one paradigm over the others. The creative
tension between them resulted in different concepts of knowledge and reality being
investigated. Abstract and universal principles of methodology underwent signifi-
cant contextualization, emphasizing the specificity of each scientific discipline and
the perspectives used within it. Apart from experimentation and observation, new
models of interpretation began to emerge, along with methods and techniques that
form the strategy of qualitative research today. One of such models is bricolage.

The category of bricolage was introduced into international scientific circula-
tion in the 1960s. Its theoretical complexity and methodological openness make it
a rather controversial phenomenon, in need of careful assessment in terms of the
profits and losses resulting from the tendency to assign to bricolage the status of
a ‘universal research concept’ (see: Le Loarne, 2005; Johnson, 2012). One source
of this controversy is the tension between methodological rigor (see: Saumure &
Given, 2008) and the possibility of its creative redefinition (cf. Hammersley, 1999;
Kincheloe & Berry, 2004; Kincheloe, 2011a). As Barbara van Mierlo and Edmond
Totin claim (2014, pp. 157-158), the practice of bricolage can be compared to
a theatrical performance:

while a script exists with prescription of how to perform, every live performance
will turn out to be different, depending on the space in which the performers play
and the interaction between the performers and their audience.

These remarkable difficulties in capturing the sense attributed to bricolage result, as
I believe, both from its multi-theoretical background and from the research practice
formed on its basis. It appears that the theoretical resources of bricolage contain the
fundamental breakthroughs and tensions that have occurred in science over the past
century. While the scientific genesis of the term bricolage refers to the work of Claude
Levi-Strauss, the French cultural anthropologist and promoter of structuralism (see:
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Aduszkiewicz, 2004), its contemporary use is mainly connected with a qualitative
search for multi-theoretical and multi-methodological foundations of scientific
cognition (Kincheloe & Berry, 2004; Denzin & Lincoln, 2009a; Kincheloe, 2011b;
Kincheloe & McLaren, 2011). Thus, in a nutshell, it can be concluded that the meta-
phor of an epistemological bricoleur proposed by Levi-Strauss (1962) has evolved
into a model of a qualitative researcher — a creator of patchworks, using any strate-
gies, methods and empirical materials to understand and describe the world around
her (Denzin et al., 2009 after Becker, 1998). If we add to this the tendency, which is
noticeable in the scientific literature, to treat bricolage as a category of description
(see: Weinstein & Weinstein, 1991; Nelson, Treichler & Grossberg, 1992; Ward,
2008), and if we take into account the plurality of its meanings resulting from the
disciplinary contexts of the research conducted with it, the difficulties in developing
a universal definition are hardly surprising. However, they ultimately contribute to
identifying bricolage with irrational and chaotic action, associated with viewing
the meaning of the concept as underdeveloped and unstable (see: Le Loarne, 2005;
Visscher, Heusinkveld & O’Mahoney, 2018).

For this reason, the primary purpose of this paper is to reconstruct the mean-
ings ascribed to bricolage in the practice of scientific research. Its empirical exem-
plification here consists of a set of 47 scientific articles treating bricolage as a theo-
retical and practical problem. Analysis of the emergent meanings is subordinated
to the assumptions of analytical induction, which makes it possible to consolidate
the idiographic explanations made in the analytical material. Three concepts
of bricolage were found to emerge, which contained the category of interest as
the base: the processes of acquiring and processing knowledge (epistemological
bricolage), the practice of multi-theoretical and multi-methodological scientific
research (methodological bricolage), and a tool for comprehensive description of
increasingly complex phenomena and objects (hybrid bricolage).

PRINCIPAL ASSUMPTIONS

The main intention of the presented analyses is to reconstruct the meanings attrib-
uted to bricolage in the practice of scientific research. By scientific research practice
I mean here the conscious and purposeful activity of scientists aimed at producing
data and information in a given field (see: Bauman, 2013; Rubacha, 2013). It results
in making creations of scientific cognition that are varied in form, while the tools
enabling their production are the rules of social and scientific research methodolo-
gies. According to Teresa Bauman (2013, p. 7), the area of scientific research prac-
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tice is co-created by such elements as: “meta-reflection on how to reach scientific
knowledge, the theory that the researchers have at their disposal and use, the ways
in which they carry out their own research projects and the results of their research”.
It follows that the process of its reconstruction may correspond to a broad or narrow
understanding of scientific research (see: Apanowicz, 2002, p. 19).

Reflection on research in a broad sense covers all stages of a study, from
the decision to consider a specific issue to its written elaboration. Focusing on
the sequential activities of the researcher allows tracing the process of creating
the object of analysis depending on the decisions made and the conditions of
implementing a specific project. Scientific research understood narrowly limits
the reconstructor’s attention to selected activities carried out as part of a specific
stage of the study. It follows that the meaning of bricolage that emerges from the
practice can be captured statically, as a specific result of scientific cognition, or
dynamically, taking into account the process that led to its creation.

The considerations in this article are confined to this narrow understand-
ing, and the emergent meaning of bricolage can be presented statically as one of
the elements of knowledge produced about it. My chief interest are the scientific
conceptualizations of the concept of bricolage, by which I mean the practice of
defining, characterizing and embedding categories in specific theoretical tradi-
tions. Reconstruction here consists in reporting, and it aims to recreate the most
important elements of meanings that are found to be rooted in the linguistic intui-
tion of specific disciplines of science (see: Sztompka, 1973).

The empirical basis of my analyses will be confined to a set of 47 articles pub-
lished in English and Polish peer-reviewed journals with strict requirements as to
adherence to the principles of research writing in creative elaboration of a selected
issue (cf. the Ordinance of the Minister of Science and Higher Education of Febru-
ary 22, 2019). The process selection was based on specific criteria and occurred in
two stages: external and internal (see: Flick, 2010).

The external selection was connected with exploring bibliographic databases
in the area of social sciences and humanities and the National Library Catalog
(see: Table 1). According to Aneta Drabek (2018), the databases used in the explo-
ration phase are an accurate and reliable tool for searching through source litera-
ture, gathering articles from thousands of journals within a single searchable data
bank. The records obtained are stable, and bibliometric procedures performed on
them reflect the prestige and scientific correctness of each article. The reason for
exploring the National Library Catalog was that it contains articles on topics of
interest to me. Exploration of such databases as ERTH, BazEkon, Pedagogue and
CEJSH yielded no results.
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Table 1. Numerical Breakdown of the Results of Searching through Bibliographic Data-
bases

Number of records found Number of articles included
Database . . .
in open access mode in the analysis
Scopus 30 28
Wiley 34 10
Web of Science 43 6
National Library Catalog 1 3

Source: the author’s own elaboration.

Entering such phrases as bricolage and bricoleur into the search engine revealed such
products of scientific research which in their title, abstract, or keywords contained
the category that was of interest to me. Nevertheless, scanning these articles showed
that often despite the words bricolage or bricoleur being used in the paratextual
elements (cf. Bulisz, 2017), they did not always occur in the body text of the article.
For this reason, in the final analysis I only included those articles to which access
was provided in their entirety, and the category of bricolage appeared more than ten
times in the entire text. It follows that the body of materials ultimately generated in
this way does not meet the criterion of external representativeness (see: Flick, 2010),
and the idiographic explanations produced on its basis retain their validity only for
the articles presented in Table 2 (see: Appendix 1).

Internal material selection was as a prelude to the analysis proper. Thematic
organization of the materials was preceded by an analysis of the objects and
objectives of each study declared in the articles. Then the selected materials were
grouped into smaller subsets, representing the practice of using bricolage in prod-
ucts of scientific research (see: Figure 1).

Figure 1. Contexts of Occurrence of the Notion of bricolage in the Analyzed Corpus

As an theoretical
concern

Bricolage

In research

As an practical ¢
practice

concern

As an object
of research

Source: the author’s own elaboration.
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As can be inferred from the above diagram, bricolage functions as a theoretical
and practical problem in these articles (see: Lincoln, 2001). Their authors either
attempt to develop the meaning of bricolage theoretically, or present the effects of
studies carried out by means of bricolage or with bricolage as an object of study.

In the articles which presented bricolage as a theoretical problem, the con-
ceptualization of bricolage was reduced to such procedures as 1. analyzing the
multidisciplinary theoretical concepts describing and explaining the meaning of
bricolage, 2. an in-depth description of the context of its introduction to social
sciences and the humanities, and 3. justifying its applicability to research by con-
sidering its benefits and problems.

As a practical problem, bricolage was presented from a scientific and didac-
tic perspective. The articles that included it were study reports taking the form of
a reflexive account of the research procedure followed or its faithful reproduction,
along with a detailed description of the results obtained. Considerations on brico-
lage from the didactic perspective were reduced to the relation between academic
teachers and students. Their direct basis was the process of shaping methodologies,
aimed at providing students with more critical and sensitizing tools to understand
the world around us (Kaomea, 2016). As one possible research perspective, bricolage
was presented in the context of not always laudable aspects of qualitative research,
reconstructed from the perspective of colonialism and indigenous research. Con-
cern about hearing the voices of historically marginalized and excluded commu-
nities obligates future adepts of education research to develop a multi-theoretical
and multi-methodological toolbox that introduces the postulate of social justice into
research practice. A description of the process of its construction, supported by the
educational experience of the authors, thus answers the question about the possibil-
ity of learning bricolage. The resulting knowledge is practical and can be used in the
territorially and culturally heterogeneous context of academic education.

My analysis covered previously encoded fragments of articles derived both
from their paratextual elements (the title, abstract, author’s affiliation, publication
date) and from the main text (see: Bulisz, 2017). The codes emerged inductively
and comprised the following set of categories: bricolage, bricoleur, bricolage
features, bricolage functions, bricolage definitions, bricolage terms, theoretical
conceptions and the context of origin. My analysis was guided by such research
problems as 1. What meanings of bricolage emerge from the research practice that
uses this notion? 2. How do the researchers justify the possibility of using it in the
practice of social studies and research within the humanities? 3. What theoretical
concepts are responsible for creating its meaning? Answering these questions has
led me to a reconstruction of three conceptions of bricolage: epistemological brico-
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lage, methodological bricolage, and hybrid bricolage. Their description is preceded
by a presentation of analyses related to the context in which bricolage functions in
scientific research practice.

RESULTS

The analysis of the paratextual elements of the selected research reports revealed
that the category of bricolage is used with success in international research in
the social sciences, the humanities, and health sciences. The researchers using
it represent as many as five continents and 67 institutions of science and higher
education. Such a wide distribution of the articles at the time of their publication
shows a significant increase of interest in bricolage (see: Figure 2).

Figure 2. Distribution of the Analyzed Articles According to Their Time of Publication
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Source: the author’s own elaboration.

While in the 1990s only one such article was published, in the first decade of
the 2000s their number rose to 20 and in the second to 26. It is possible that the
quantitative increase in publications noted here results from the popularization of
the assumptions of postmodernism, which — according to Papson (2014, p. 388)
— is the home of bricolage. The experience of the fall of previous meta-narra-
tives, fragmentation of knowledge, pluralization of truths, as well as function-
ing in hyper-reality in which “illusion and simulation are valued more than the
underlying objects” (Valliere & Gegenhuber, 2014, p. 7) have been posing a chal-
lenge for contemporary academia and the research methods that it recommends
(see: Bush & Silk, 2010; Papson, 2014). The limitations perceived by researchers
due to the dominance of “orthodox positivist approaches” (Turnbull, 2002, p. 11;
Nyika & Murray-Orr, 2017), along with the conviction that the development of
research methods is too slow in relation to the rapid changes of the objects stud-
ied using these methods has triggered the need to search for “multitheoretical,
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multimethodological and multidisciplinary informed approaches to methodo-
logical decisions making” (McMillan, 2015, p. 1). Thus, the bricolage that stems
from the assumptions of postmodernism is understood as “a functional response
to both the increasing velocities of information and the breakdown of cultural
hierarchies” (Papson, 2014, p. 377). It is “a creative act as it involves tactful and
creative appropriation, orchestration and transformation of all sorts of cultural
texts which are at hand” (Tam, 2012, p. 245). Those bricoleurs who practice it
become cognitive activists (Earl, 2017) and cognitive mediators in the process of
boldly breaking the existing status quo. Their reflectiveness is rooted in various
contexts and theoretical concepts that give bricolage the form of an intellectual
hybrid. My analyses have led me to distinguish three basic concepts of bricolage,
differing in their degrees of organization of the content presented in them, the
theoretical backgrounds used, as well as their purpose. Detailed characteristics
of epistemological, methodological and hybrid bricolage are presented later in the
article.

EPISTEMOLOGICAL BRICOLAGE
The conception of epistemological bricolage is confined to reflections on knowl-
edge. The possibilities of acquiring knowledge, its transformation, and what fol-
lows — its practical use — are characterized as the subtle task of “piecing together,
assembling and literally making sense of different bits of information and experi-
ence, often creating something new from what they [bricoleurs] have acquired
secondhand” (Freeman, 2007, p. 476). This task is undertaken in the context of
postmodernism. Functioning in a world that is constantly changing, digitized
and overflowing with enormous amounts of more or less significant information
makes bricoleurs best suited to the requirements of modern times. Bricolage as
an orientation toward fragmented and fleeting knowledge arriving from multiple
sources “allows for a creative playfulness. Through incongruous juxtaposition it
constantly extends itself beyond boundaries. Loose allusion opens up channels of
interpretation limited by more rigorous analysis” (Papson, 2014, p. 388).
Epistemological bricolage thus corresponds to the characteristics of mythi-
cal thinking, which is the basis for the functioning of the bricoleur in Claude
Lévi-Strauss’ theory (1962). Raffi Duymedjian and Charles Clemens Riiling
(2010, p. 137) claim that the methods of conduct emerging from the pages penned
by the French structuralist refer to three basic aspects: repertoire, dialogue, and
final effect. Repertoire defines the overall collection of the objects and materi-
als gathered according to the principle: “this may come in handy” at some point.
Their resources are always limited. As Claude Leévi-Strauss claims (1962), the
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first practical actions of the bricoleur are always retrospective and relative to the
existing stock of tools and data. Understanding these objects, taking stock of them
or displacing them in their present arrangement requires the formation of a dia-
logic relationship. The logic of mythical thinking, rooted in the widely understood
resources of culture such as art, architecture, magic or poetry, results from the
reversed order of cognition:

To understand a real object in its totality we always tend to work from its parts.
The resistance it offers us is overcome by dividing it. Reduction in scale reverses
this situation. Being smaller, the object as a whole seems less formidable. By being
quantitatively diminished, it seems to us qualitatively simplified. More exactly, this
quantitative transposition extends and diversifies our power over a homologue of
the thing, and by means of it the latter can be grasped, assessed and apprehended at
a glance (Levi-Strauss, 1962, p. 16).

The final effect developed on its basis is referred to as the “reduced model”, which is
the equivalent of coming into real contact with the object. Its formula is permanently
open and ultimately unfinished, because a problem always has many solutions:

The choice of the solution involves the modification of the result to which another

solution would have led, and the observer is in effect presented with general pic-

ture of these permutations at the same time as the particular solution offered. He

is thereby transformed into an active participant without even being aware of it

(Levi-Strauss, 1962, p. 16).
Intellectual bricolage is thus a kind of mythical thinking that synthesizes, analyzes,
arranges or complicates selected objects due to the purpose of cognition that is
selected. Therefore it does not belong to the domain of science: there is a distinction
between “the scientist creating events (changing the world) by means of structures
and the ‘bricoleur’ creating structures by means of the events” (Lévi-Strauss, 1962,
p. 15). The disjunction of perspectives on cognition signaled in this conception was
emphasized by comparing the work of a bricoleur to that of an engineer who:

has to begin by making a catalogue of a previously determined set consisting of
theoretical and practical knowledge, of technical means, which restrict the possible
solutions (Levi-Strauss, 1962, p. 13).

His conduct, based on the distinction between what is incidental and what is nec-
essary excludes, therefore, the possibility of a dialogic understanding of objects.
It is always contingent on a limited collection of raw materials and tools reflecting
the structures created in science, rather than on the direct object of cognition.
Thus, cognitive bricoleurs are all individuals who demonstrate the ability
to process and use knowledge reflectively. They are students and teenagers no
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longer uncomfortable with the “sampling, ripping, masking and remixing” of the
information that is bombarding them (Papson, 2014, p. 387). They are political
decision-makers functioning in heterogeneous epistemological domains, based
on intuition, practical sense, obtaining information from others and from the
environment (Freeman, 2007). They are also representatives of companies and
organizations. The phenomenon of “organizational memory” that occurs among
them allows them to “maintain an inductively generated knowledge base founded
on experience” (Duymedjian & Riiling, 2010, p. 135). Bricolage is thus a form of
collective action based on familiarity and conventional utility regimes. While the
former emphasizes the possibility of individual “dialogue” with the recognized
material, the latter is based on local conventions which “create the inter-subject
order needed to regulate the use of the same space by actors who are not present at
the same time, and who have been able to develop similar familiarity with object
in the common space” (Duymedjian & Riiling, 2010, p. 144).

Thus, epistemological bricolage answers the questions: how do I know that
I know and how the supposition that T know determines the possibility of action
taken in practice.

METHODOLOGICAL BRICOLAGE

Reflections on the possibility of using bricolage in the practice of qualitative
research were embedded in the convention of reflexive accounts of the research
procedures followed. Therefore, the authors of the articles shared their experi-
ences gathered on the “methodological and ontological journeys” (Turnbull, 2002,
p. 111) they took on the occasion of pursuing a specific research project. Detailed
characteristics of the results of the studies give way here to in-depth, sometimes
autobiographical descriptions of the research procedures followed, the methods
of data collection and analysis used within its framework, the positions taken by
the researcher and the possibilities of producing socially engaged knowledge,
resulting in changes in current social policies, education (Kawecki, 2006; Sadon-
Osowiecka, 2009; McMillan, 2015; Earl, 2017; Nyika & Murray-Orr, 2017), and
selected areas of science (Turnbull, 2002).

A rejection of deterministic visions of social reality, promotion of reflective-
ness, and an attitude of respect for “heterogeneous points of view” have turned
research into an art of making conscious choices, obligating the researcher “to
participate in the formation of new struggles, rather than follow the old methods™
(Earl, 2017, p. 130). The epistemology of complexity (see: Kincheloe & Berry,
2004), and the need for Complex Inquiry Approach (McMillan, 2015), as declared
by the authors, has forced the researchers-bricoleurs to stay away from methodo-
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logical guides produced outside the specific requirements of the object of inquiry.
Scientific DIY therefore refers to bold combinations of paradigms (critical theory,
constructivism and participation; see: Guba & Lincoln, 2009) with their associated
theoretical and methodological backgrounds. The metaphor of research as brico-
lage in the analyzed publications (Turnbull, 2002, p. 111) refers to the assumptions
of critical bricolage and social constructivism.

The theoretical conceptualization of critical bricolage is based on the work of
the Canadian promoter of critical pedagogy, Joe L. Kincheloe, and the conception
of qualitative research developed by Ivonne Lincoln and Norman Denzin (2009a).
Scientific DIY is understood as a highly advanced process, including construction,
reconstruction, context diagnosis, negotiation, and readiness to reconsider the legiti-
macy of the propositions generated. The reality diagnosed on its basis is character-
ized by multiple complexities. Understanding it becomes possible only after taking
into account the context of the study and the impact of its background assumptions
on the final effect. The relation between the researcher and the object of the study is
therefore always complicated and unpredictable. For this reason, the researcher-bri-
coleur “is far more skilled than merely a handyman. This bricoleur looks for not yet
imagined tools, fashioning them with not yet imagined connections” (Lincoln, 2001,
p. 693). Focusing on what is absent and invisible at first glance, subordinating inter-
pretation to categories of discourse and context, taking into account the discursive
construction of power and the struggle to generate particular meanings, as well as
evading determination of the truth on the basis of empirical research — these are but
a few of the skills that are part of the workshop of the critical bricoleur. His reflec-
tiveness is rooted in the tradition of critical theory, but it does allow the possibility of
incorporating in its assumptions concepts located in other theoretical traditions:

Does this suggest that bricoleurs might come in two distinct forms: those who are
committed to methodological eclecticism, permitting the scene and circumstance
and presence or absence of core searchers to dictate method, and those whose func-
tion is to engage in a genealogy archaeology of the disciplines with some larger
purpose than ethnography in mind? (Lincoln, 2001, pp. 694—695).

In the collection of publications analyzed, critical reflectiveness of Paulo Freire,
Antonio Gramsci, Jiirgen Habermas, Chantal Mouffe, and Michel Foucault is com-
bined with the assumptions of social constructivism in Kenneth Gergen’s or Lew
Wygotski’s view, with the conception of research in action, feminist studies and
indigenous research. In this way, the perceived limitations of a single paradigm
are creatively eliminated, and bricolage becomes a tool for creating new theoreti-
cal foundations for research.
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HYBRID BRICOLAGE

Hybrid bricolage has its source in the complex life practice based on the cacoph-
ony of lived experiences, heterogeneous senses and meanings with divergent
interpretations. Describing and understanding them is thus made possible thanks
to the practice of creating differentiated meanings of bricolage, referring to the
context of the study. Among the issues declared in the publications, there were
such research subjects as:

— innovation, non-standardization and effectiveness of entrepreneurial activ-
ity (Baker & Nelson, 2005; Desa, 2012; Fisher, 2012; Stinchfield, Nelson &
Wood, 2013, Illia & Zamparini, 2016);

—  the practice of making decisions on the choice of therapeutic strategies (Hester,
2005; Broom, 2009), dietary preferences (Cronin & Malone, 2018), gender and
race-differentiated consumer and health-promoting behaviour (Russell & Tyler,
2005), decision making in organizational environments (Daipha, 2015);

— providing healthcare in heterogeneous cultural, social, economic and political
ecosystems of needs and expectations (Phillimore et al., 2018);

— shaping both individual and collective religious identity (Saroglou, 2006;
Christians, 2006) or the identity of football club members (Gutu, 2017);

— economical aspects of international tourism (Balaz & Williams, 2005), geog-
raphy of death and dying (Madge, 2017);

— creating a group culture for children in the course of a sociodramatic play
(Tam, 2012).

All the many different meanings of bricolage are being created here each time
according to the needs of a specific project, although the invariant feature of
almost all the approaches is the emphasis they put on the relationship between
knowledge, action, and the contexts of their creation. Since reality is ambiguous
and ever-changing, it forms increasingly complicated and cognitively demanding
phenomena. For this reason, I take the fact that as many as fourteen adjectives?
and eight attributive nouns® were found to modify bricolage in these publications
as an illustration of the creative need to search for new perspectives and, conse-

2 Institutional bricolage, entrepreneurial bricolage, historical bricolage, religious brico-
lage, intellectual bricolage, critical bricolage, moral bricolage, collective bricolage as familiar
bricolage and convention based bricolage, autobiographical bricolage, epistemological bricolage,
social constructivism bricolage, social bricolage.

3 Bricolage as a concept, entrepreneurial behavior, “as an approach to theory building” the
metaphor of research activity, act of identity, the orientation to knowledge, a process, a creative act.
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quently, to compile a new language for describing the phenomena under scientific
scrutiny. Religious bricolage is therefore a response to the need to exist in diverse
if not disparate religious traditions (Saroglou, 2006; Christians, 2006). Providing
medical services in increasingly complex political, economic and social arrange-
ments makes bricolage a basic mechanism of action, one which enables “solv-
ing problems on the spot by resources at hand” (Krontoft, Fuglsang & Kronborg,
2018, p. 151). The practice of non-standard entrepreneurial behavior has led to the
concept of entrepreneurial bricolage, characterized by such properties as:

— making do, understood as a refusal to succumb to restrictions resulting from
commonly accepted practices, standards and definitions of materials to use;

— combining and recombining resources to solve problems efficiently and
unconventionally;

—  “collecting together ‘bits and pieces’ that may come in handy at some future
point” (Phillips & Tracey, 2007, pp. 316—317).

Institutional bricolage in turn answers the question “how mechanisms for resource
management and collective action are borrowed or constructed from existing
institutions, styles of thinking and sanctioned social relationships” (Cleaver, 2001,
p. 29). The examples presented above, although they do not exhaust the entire
spectrum of approaches in the discussed articles, show that the bricolage is an
effective tool for describing increasingly complex phenomena and objects.

CONCLUSION

The deliberations presented here are a result of specific organizational and concep-
tual procedures aimed at lending credibility to the necessity to reflect more deeply
on the status of bricolage in science. They come from a preliminary study of the
analyzed material, limited both in scope and thematic complexity. Their reception
should therefore proceed with caution and sensitivity to the fact that they do not meet
the requirement of external representativeness, limiting the possibility of general-
izing the conclusions generated on their basis only to articles listed in Appendix.
Thus, abandoning the tendency to push for “solely valid explanations”, T see
the fundamental usefulness of the analyses as an opportunity to rethink bricolage.
Out of the concepts derived from it, only hybrid bricolage retains the features of
the ambiguous, meaningless, unstable and chaotic concept typically attributed to
it. However, the practice of thinking up atomized meanings which do not contrib-



126 | Justyna Spychalska-Stasiak

ute to the creation of a picture of the whole is justified by the need to cognitively
tame the increasingly less homogenous and less predictable objects of study. The
polysemy of bricolage is therefore not merely acceptable here — rather than that,
it constitutes for the bricoleur an essential rule for giving an account of the world
in its non-reducible multiplicity. In this sense, to insist on the creation of a uni-
versal definition of bricolage would mean a denial of the constitutive values of
the approach in question, which are committed to the need to accept otherness,
incompatibility, to distinguish oneself from the rest.

For epistemological and methodological bricolage, the element limiting the
freedom of semantic practices is the specific theoretical basis, referring to the work
of Claude Levi-Strauss, Joe L. Kincheloe, Ivonne S. Lincoln, and Norman Denzin.
Concepts formed on their basis oscillate around the need to produce, process and
distribute knowledge corresponding to the action and context of their occurrence.
Its point of departure are therefore references to the existing set of concepts and
perspectives at hand, and the end point are innovative and non-standard models
of methodological action. Innovative readings of already well-known texts, and
their bold combination with other perspectives and research possibilities make
bricolage a tool for thinking creatively about what is not yet there, what is only
coming and posing challenges to scientific taming of the world. The reconstruc-
tion of the conceptual space proposed by bricolage, therefore, sheds entirely new
light on the simplicity and predictability of scientific research. Understanding its
sources, heterogeneous shades and tendencies to split seems to be a prerequisite
for conscious use of bricolage in the practice of scientific research.
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