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Abstract
Th e relevance of this problem is related to an insuffi  cient degree of the 
development of the issue of identifying the evaluation function of the compe-
tence-based training of students. Th e research objective: to identify and system-
atize, on the basis of the functional analysis of the knowledge-resource capacity 
of the teacher’s professional polyfunctional activity, the priority components 
that can be considered as indicators of quality and eff ectiveness of the compe-
tency-based training. Th e leading technologies to the study of this problem are 
the technologies of mastering the types of speech activity with adequate speech 
design, aspect-integrated learning, self-activation, personality-oriented com-
munication, etc. In the article there are refl ected the results of this work, during 
which students mastered the characteristics of the professional communication 
as important indicators of the quality level of the professional communicative 
competency. Th e article contents can be useful for practical professional activity 
of teachers of higher education institutions and high school teachers.

Keywords: presentation characteristic, conative characteristic, phatic charac-
teristic, competency, interpretation, text, adequacy of speech design, integration 
relations, designing, monologue speech, dialogized communication

Introduction

Th e expansion of the range of issues of improving the eff ectiveness of students’ 
professional readiness is signifi cantly associated with an innovative approach to 
the process of education. Among the important problems at present there is the 
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problem of “tutors of teaching activities and a new ideology of teacher training 
in higher education institutions” (Gabdilkhakov, 2014). Th e scientifi c community 
places higher demands on the professional activities of the teacher in the condi-
tions of market relations (Zakirova, 2014). Inclusion in the educational process of 
the advanced complex of scientifi c-pedagogical resources creates a fairly holistic 
professionally-oriented picture of the goals and objectives of prospective teachers’ 
necessary and suffi  cient competency-based training. Much attention is paid to the 
problem of evaluating the quality and eff ectiveness of the communicative compe-
tencies being developed. It meets the requirements of modern society, because it 
meets teachers’ needs of innovative orientation. However, the scientifi c community 
considers this issue ambiguously (Efremova, 2012).

Most scientists are inclined to the idea of using high innovative technologies to 
improve the quality of students’ competency-based training (Kudryavtseva, 2012; 
Karavaeva, 2014).

Th is approach requires a  new way to look at the problem, analysis of new 
aspects of the methods, as well as principles and approaches that will further 
bring the dominating performance evaluations of the multi-level professional 
communicative competency, providing a high quality of education.

Th is is due to inferring the quality indicators and the competency function 
performance in practice.

Students’ mastery of the competency-based training quality indicators is appro-
priate to be carried out on the basis of the specially developed strategic set of 
priority components of certain communicative competencies. In the role of the 
indicators there are the characteristics of professional communication, specifi cally 
worked out for the main types of professional communication of teachers with an 
adequate speech design.

Mastering the characteristics as quality indicators of professional activity allows 
for introducing students to the fi eld of mastering the eff ective professional com-
petency at an early stage of learning.

Methodological Framework

Scientifi c approaches to the problem of increasing the eff ectiveness of the 
professional competency-based training of the students of teacher education 
universities are very diverse. Th e communicative approach, the predictive com-
munication method, the implementation of integration relations, the aspect-inte-
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grated learning, the method of contextual guessing, text interpretation, dialogized 
communication, the search method, etc., are considered. Professional competen-
cies are considered from the perspective of the priority and signifi cance of their 
components, as well as in the context of creativity development of the teacher. 
Relying on the requirements, “the teacher needs to be ready for organizing and 
executing various types of teaching” (Kamalova, 2015). In scientifi c papers these 
technologies are analyzed in terms of fi nding new aspects, aimed at improving 
cognitive activity and quality of student learning. Th e unifying principle of all the 
views of scientists is the creative development and striving to build the educa-
tional process on the basis of self-organization, self-learning and self-development 
(Andreev, 2012). Th ese qualities are important for modern teachers, as they ensure 
their demand on the labor market and their competitiveness. Th e teacher has an 
important task of educating students to the needs for knowledge, understanding 
of its signifi cance, practical and axiological necessity. In line with this, one of 
the important directions of modern education is the widespread use of learning 
awareness, personal activity, aesthetic, and ethic-axiological approaches. Th e basic 
direction of the teacher’s activity is to ensure balanced development of all the 
components of the educational process, contributing to the formation of a school 
of joy and creativity.

Results

The objectives of identifying the priority indicators of the student’s 
professional communicative competency development
Th e appropriateness of the allocation of priority indicators for the development 

of students’ professional communicative competency as indicators of progress in 
the acquisition of the necessary and suffi  cient competency components is due to 
the concentration in them of professionally dominant types, methods, actions and 
focal points of professional communication. Th e excretion of the indicators was 
determined by the following conditions: identifi cation of the priority types for 
professional communication; formulation on their basis of signifi cant character-
istics of the professional communication with the corresponding components of 
professional activity; determining the features of the functioning characteristics 
of professional communication in various spheres of professional multifunctional 
activity. Th e need to identify the priority components of diff erent competencies 
in the process of practice-based learning is due to several factors, the chief among 
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which are the inability of students to build professional communication with a view 
to its speech design, the ignorance of the basic requirements of professional speech 
communication, lack of understanding of the need for strict speech fi xedness for 
each type of professional communicative activities of the teacher. Mastering these 
competency components is an important condition for the formation of the main 
factors of successful competency-based training. To achieve these objectives, we 
developed a special system complex of communicative tasks with a predominance 
of creative activities.

The initial stage of mastering the presentation characteristics of 
professional communication
At the fi rst stage of the professional practice-oriented training, the basics of 

mastering a high level of communicative language competency were analyzed, 
which is the main starting point for assessing the eff ectiveness of competen-
cy-based training. At the beginning of the work, the diagnostics was carried out for 
determining the level of psychological readiness of students to perceive multilevel 
professionally-oriented material saturated with information. Th e level of vocab-
ulary for professional orientation was determined, knowledge of professional 
speech peculiarities. Th e diagnostics showed an insuffi  cient level of psychological 
readiness of students to perceive the professional polyfunctional orientation 
information material. Since the presentation feature is implemented on the basis 
of information communication, it was found that students needed to know and 
to apply the basics of language competence in the communicative-activity aspect. 
In line with this, special professionally-oriented tasks of varying complexity were 
developed, meeting the requirements of the basic level of inclusion of students in 
the practice-oriented professional competency-based training.

Th e tasks included tests, thematic situation-driven exercises, refl ection ques-
tions, analysis of the texts. Th e main form of instruction here is the form of 
interconnected teaching of the language skills. A priority at this stage is given to 
the communicative technology of aspect-integrated learning, the technology of 
motivational rationale, focus on the addressee, and the search method.

At the fi rst stage of mastering the presentation characteristics, the students’ 
attention was drawn to the criteria of the information communication in general. 
Th e students were working on the substantive and procedural nature of the pro-
fession-oriented material, the composite-speech design characteristics, analyzing 
the stylistic-communicative relevance of the material to its target and content 
assumptions, considering the level of its substantial focus on the recipient, but 
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they were also working on the compliance of the informative saturation of the 
material with the used speech means and the consideration of the contingent of 
the students from the standpoint of their possible connection to joint creativity. 
Students get satisfaction from this work, gradually accumulating experience of the 
future professional activity (McKenzie, 2001). Such work requires active assistance 
of the teacher, who at each stage implements feedback followed by a discussion 
(Race, 1993). At the fi rst stage, the students’ knowledge about the types of the 
professional activity of the teacher is fi xed with the use of adequate speech design. 
Th ese skills represent a kind of professional data bank with which the students 
work at the next stages of learning.

The presentation characteristics of professional communication
At the second stage of the competency-based training, presentation charac-

teristics are seen from the perspective of the communicative and active learning 
methods, with the closest approximation to the professional multifunctional 
activity of the teacher.

At this stage, priority is given to the principle of active communication, tech-
nology of communication, diff erentiation of language means, text interpretation, 
the research method, the refl ective method, and the method of implementation of 
integration relations. Students determine the role of the most important compe-
tency aspects of the presentation characteristic, perform tasks using the concepts 
of logical nature, and drill the competencies of the scientifi c content material 
transition from the pre-communicative phase to communication. Th e work is 
focused on the development of students’ perceptions of the teacher’s polyfunc-
tional professional activity components, professional opportunities of monologue 
speech. Students project profession-oriented situations with certain competency 
components with adequate speech design. Students’ attention is focused on the 
appropriateness of diff erentiating the types of professional speech activity and 
their availability.

Priority in these types of work is given to the principle of encouraging and 
supporting intrinsic motivation (Conner, 2006). An important role is played by 
preparation of fragments of classroom-based presentations on the basis of the 
information-saturated monologue material of various genres. During the pres-
entation, methods of contextual guessing and implementation of the predictive 
communication integration relations are used. Such work largely contributes to 
the development of competency in monologue speech, which is an important 
component of the eff ectiveness of the competency-based training. In addition, 
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performing such tasks develops in students the desire for self-acquisition of 
professional competencies that meet the needs of modern society (Implemen-
tation, 2010). Th e work on mastering the basics of presentation characteristics is 
completed with a test, in which indicators of the quality and eff ectiveness of the 
professional competency orientation monologue speech are widely used. Th is is 
followed by a team discussion on the quality level of the competency being used, 
with comments and evaluation of its components.

Phatic characteristic of communication
Th e third stage of professional practice-based learning is built on the basis of 

mastering the components of the phatic characteristic of professional commu-
nication. Th e phatic characteristic is implemented in all types of professional 
activity. Bringing it up as a priority for the learning process is connected with the 
motivation-focused and content-procedural aspects of the teacher’s professional 
communicative activities.

Reviewing it as an indicator of the eff ectiveness of students’ competency learn-
ing is due to its signifi cance in the development of the competency components 
of goal-setting and motivation of professional communication training that opens 
the way to mastering the competency of training organization.

Th e mastery of the phatic characteristic of professional communication is car-
ried out on the basis of specially designed tasks of various nature: tasks to defi ne 
and clarify the objectives of the proposed actions with the purpose of attracting 
students to creative cooperation; tasks consisting in cumulative consolidation of 
the stated material to enhance the interest in studying it; tasks for appropriate 
inclusion of unplanned forms of professional communication without disturbing 
the main substantive outline of the lesson. When performing them, students 
design fragments of classes with further justifi cation of the selected speech 
means, specifying the objectives and the used creative and research methods. At 
this stage, students develop the contact-setting, communicative-organizational, 
informative-communicative competency skills, and also the competencies of 
communicative-creative interaction.

Priority at the third stage is given to the competence-forming technologies, 
criteria-based methods, and the principle of situational and thematic organization 
of learning, the realization of integration relations method.

Th e mastery of the phatic characteristic contributes to the development of such 
priority competency components as the motivational-target component, com-
municative-organizational component, communicative-stimulating component, 
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which can be regarded as quality indicators of implementing the communicative 
competency in general. Th e possession of these components provides suffi  cient 
performance for practical competency-based activities.

The connotative characteristic of communication
Th e fourth stage of professional practice-based learning is built on the basis of 

mastering the connotative characteristics of professional communication as an 
indicator of the eff ectiveness of student competency learning. Th e importance of 
a quality indicator of the characteristic is caused by such functions for professional 
communication as regulation of attention, volition, motivation, attracting atten-
tion, expression of the attitude to the addressee and the situation.

Task performance of regulating attention correlates with the students’ mastery 
of such important professional performance as a clear perspective of the practical 
necessity to execute an activity. Th e urge to draw attention is associated with the 
development of a generalized communicative-contact competency. Volition is 
characterized by certain striving to achieve the desired result during an explana-
tion or survey. Speech-making of the kinds of professional activity in the students’ 
performance at this stage relies on individual character.

At this stage, the communicative approach is widely used, as well as the stu-
dent-oriented communication, the principle of interaction of the main types 
of speech activity, of the situational and thematic organization of educational 
material, technologies of intellectual development, the problem-search method, 
the research method, the self-motivation technique, etc. Specifi cally designed tasks 
were aimed at developing the students’ communicative and creative qualities, as 
well as such competency components as communicative-regulatory, communica-
tive-incentive, and communicative-interactive. Students independently prepare 
fragments of classes, perform situation-driven tasks using creative methods, and 
develop lessons using research methods. Students actively speak on the topical 
issues of developing professional competency, the problem-oriented discourses 
(Sleeman, 1992). Active participation in intellectual communication is the impetus 
for developing the cognitive independence of an individual (Miller, 1990). Th e 
separation of the intellectual information into “the studied” and “the new” in the 
characteristics of professional communication contributes to the acquisition of 
a new knowledge on a standalone basis, relying on the implementation of integra-
tion relations (Prince, 1981).

As an indicator of the quality and eff ectiveness of the professional communica-
tive competency, the connotative characteristic realizes itself in such principles as 
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clear, accessible presentation of a material. Th ese principles are at this stage used 
by students during their preparation of a lecture lesson, discussion lesson, using 
creative and research methods.

Discussions

Studies on the evaluation of the eff ectiveness and quality of the competency 
learning refl ect the diversity of scientifi c perspectives and unresolved issues. Th is 
issue is of importance and is refl ected in the scientifi c works of various schol-
ars: the competence-based approach is considered as a measure of education 
(Tkhagapsoev, 2013), the quality components indicators of the core competencies 
are analyzed (Afanasiev, 2013) adequately enough, the problem of the assessment 
tools fund and the problem of creating a grading system of the university are 
considered, the problem of determining exactly what results form a particular 
professional competency is being examined, etc.

In the concepts of foreign scholars there is a focus on the ethical and refl ective 
aspect of evaluating competency-based training performance (Rbodes, 2001), the 
problem of refl ecting the eff ectiveness and quality of competency-based training 
in the process of solving practical tasks of professional activity is analyzed (Vebter, 
2010), the dependence of the effi  ciency of mastering the competencies on the 
improvement of the diagnostic tools of learning is examined (Castro, 2009), etc.

However, no consensus on the issue of quality assessment of the competen-
cy-based training of students up to the present has been developed by the scientifi c 
community. Th e foundations of the substantive-procedural fi lling of those or other 
professional competencies have not been defi ned, there is no single approach to 
their formation at university, the alignment of the competencies with the program 
material of various disciplines has not been defi ned, etc.

In the basis of this article there is the aspect of determining the priority compo-
nents of individual competencies as indicators of the quality and eff ectiveness of 
competency-based student learning, which did not receive proper development. 
For this purpose, features for professional communication were specially designed, 
which allow for determining the necessary and suffi  cient performance and quality 
indicators of the practical application of the communicative competencies being 
developed. Priority is given to research, refl exive, diff erentiated and communica-
tion technologies.

Th e research has shown the eff ectiveness of the range of approaches and 
methods for facilitating professional communication training of students. Most 



191Priorities for the Evaluation Function

students were distinguished by a high level of quality of mastering the professional 
communicative competencies on the basis of the derived indicators.

Th us, the article refl ects the results of the work done on mastering the priority 
competency components on the basis of practice-based learning. Th e article con-
tents can be used in the practical professional activities of university professors 
and high school teachers.

Conclusions

Th e obtained results in the course of the systematic and purposeful work showed 
that the level of mastering the priority competency components – the indicators 
of the quality and eff ectiveness of the practical application of the professional 
communication competencies – meets the requirements of modern education. 
Th e students have mastered the necessary and suffi  cient functional characteristics 
of professional communication, learned the methods and techniques of their use 
in the context of goal-setting and motivation of all kinds of professional commu-
nicative activity with an adequate speech design.

Th e students learned to navigate in a functional space of the used competencies, 
identifying specifi c factors of the eff ectiveness on the target nature of learning. 
Th e selection of priority technologies, methods, forms and ways of professional 
activity was determined by their correlation with the indicators of the competency 
orientation quality in the aspect of the interrelatedness of learning with the types 
of speech activity. Th e students determined the important professional-commu-
nicative components for the teaching profession, the necessary personal qualities, 
the independency qualities, analyzed the essence of the concept of “indicators of 
quality and eff ectiveness of competency-based training.” Th e students demon-
strated mastery of the professional speech activity, subject to the requirements 
of the characteristics of professional communication and the specifi cs of the 
multifunctional activity of the teacher. Th e pedagogical conditions of the work 
were considered by the students in the context of their professional, axiological, 
ethical, aesthetic potential, creativity and relevance to the professional activity of 
the teacher.

Th e conducted research led to the following conclusions: the system approach 
has been implemented in the development of the professional competency-based 
training of students by improving its quality and eff ectiveness. Th e indicators of 
estimating the effi  ciency of using the communicative competencies in the poly-
functional professional activity of the teacher have been derived, as well as their 
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substantive-procedural richness and specifi city of the professionally-oriented 
applications. Pedagogical conditions of using the characteristics of professional 
communication at the level of various types of the professional communicative 
activity with an adequate speech design have been defi ned. Th e means of provid-
ing interconnections and interactions of all the components of the professional 
activity of the teacher on the basis of the competency approach have been defi ned. 
Th e professional guidelines of selecting the quality indicators of competen-
cy-based training have been presented, depending on the motivational goals of 
various kinds of professional activities. Specially elaborated tasks contribute to 
the development of independency qualities of future teachers in the context of 
modern requirements of training and education. Th e use of the refl ective, commu-
nicative-active, diff erentiated and creative approaches in the professional training 
of students as a factor in achieving effi  ciency and eff ectiveness in the application 
of the relevant competencies in the professional activity of the teacher has been 
analyzed.
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