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Abstract

This study investigated the use of blogs in anrnisitee English program at a university in
Lebanon. The paper reports on how blogs can cangillo language acquisition and the
development of related literacy skills. Blogs wémneorporated into the required curriculum as
supplemental material over two semesters. The &itheostrategy was to see if the use of blogs
would yield any observable benefits for studentdigaarly in the areas of critical thinking and
motivation to read and use the target languagea Bate collected through a research diary and
focus group interviews with the students. The figgdi reveal that the use of blogs can nurture
students’ critical thinking and enhance their mation to read and use the target language.
Keywords: blogs, motivation, critical thinking, L2 methodaly

1. Introduction

The authors teach English as a second or evenltnglage in Lebanon where the mother
tongue is Arabic. The environment at this univgrsan be labeled as an English as a Foreign
Language, or EFL environment. An EFL environmenumglerstood to be an environment
where the target language is not used outside eoflahguage classroom as a rule. At this
university the students, especially in the begigranremedial levels of English, do default to
their mother tongue, Arabic, outside of the languaassroom. Such a context requires that
the teachers of English not only be well-versedecond language acquisition but also in
innovative pedagogical strategies meant to motigatdents to use the target language and to
increase the use of the target language (BahoutaB& Nabhani, 2011).

Using a grounded theory approach, this researcly $ticused on the use of blogs as a
teaching/learning strategy for second and thirglage learners of English. The researchers
wanted to investigate whether or not the use ofolwould reveal students’ critical thinking
ability in the target language as well as discovehe strategy had any impact on their

motivation to use English
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2. Background

Effective use of digital technologies, particulatlye Internet, has become an innovative
pedagogical strategy in education today in anyedniSome research studies are revealing
that technology infused classes are in fact morecefe than traditional learning
environments (Grguro¥j Chapelle & Shelley, 2013; Starkey, 2011). Thedmét is not only
an obvious vehicle for innovative pedagogical syas but is also a necessary medium for
the current generation. Warschauer (1998) arguas'ftiio know English well in the current
era includes knowing how to read, write, and comigate in electronic environments.” (p.
758). In an age where the Internet has become mbitg) teachers should be aware of the
importance of online communication to help studgatismore practice in the target language.

One tool for electronic communication is the weblégweblog, often called ‘blog’,
can take the form of an online journal that a persan easily update (Campbell, 2003).
Although blogs were not intended to be used foragedical purposes, they do provide many
opportunities for language teachers and studerks alcluding familiarizing students with
online strategies and techniques (Ward, 2004) aratgating a non-threatening environment
for students of English to experiment with theimf@und digital skills. Many teachers are
becoming increasingly aware of the potential bégedif blogs in education as tools for
collaboration among students. However, the stratégising blogs is still largely unexplored
and most of the studies that have been conducteddescriptive dealing only with the
characteristics of those tools (Lamy & Hampel, 20Baniabdelrahman, Bataineh &
Bataineh, 2007). Research into the use of blogemtrancing language skill is still limited
(Ducate & Lomicka, 2008; Kuteeva, 2011).

However, there is research that claims that blogse#iective learning tools for many
reasons. They enhance students’ reading compremengiiting skills, and promote learning
autonomy (Ward, 2004; Garcia-Sanchez & Rojas-Liz&®2; Ducate, Lomicka, & Lord,
2012). In addition, blogs “enhance students’ amedytand critical thinking skills"and
“provide a genuine learning context for EFL leasn@mo have limited opportunities to be
exposed to the target language in an authenticamvient” (Noytim, 2010, p. 1128). Another
reason why a blog is an effective learning todhest it provides students with “the ability to
communicate without the inhibitions and preconeaithat accompany most face-to-face
interactions” (Ward, 2004, p.4). It is assumed thatblogs students will show less anxiety
while participating in discussions and feel ledé-s@nscious about expressing themselves in
the target language. Inhibited and intimidated ettsl in class sometimes become the most

vociferous on the blog. A study conducted in an ERkironment in Chili also reports that a
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blog is “a powerful tool that triggered interacti@and communication among students”
(Trajtemberg & Yiakoumetti, 2011, p.442).

2.1. Features of blogs that contribute to their effictiveness in English writing classrooms
Blogs can be used for educational purposes andfisp#lg in a second language class in a
variety of ways. The students in this study arenieg English as a second or even a third
language. Noytim (2010) and Campbell (2003) describree types of categories for
educational blogs including the tutor blog, thermea blog, and the class blog. Zawilinski
(2009) offers other categories such as the classreaws blog, the mirror blog, the showcase
blog, and the literature response blog. Althoughtthio classifications overlap in some ways,
the categorization mainly depends on the purpaatetiie instructor has in mind when setting
up a blog or when instructing students to eachugein individual blog and maintain it.

Blogs can make communication easier and less idétimg. A study conducted by
Lee (2010) revealed that regular blog entries hambstive influence on learners’ writing
fluency. Some research reports that students femle ncomfortable experimenting with
writing on blogs in their new language because i istress-free, pressure-free environment
(Nepomuceno, 2011). Furthermore, the existencereék interactive audience in the form of
classmates and teacher gives the communicatioremtithy (Godwin-Jones, 2003; Noytim,
2010; Oravec, 2003). This kind of back and forthlajue “stimulates debate, furthers critical
analysis, and encourages articulation of ideasopimdons” (Godwin-Jones, 2006, p.11).

The interactive discourse that results leads stsdem develop strong powers of
persuasion and argumentation through the developaigheir opinions on topics. Although
some students might fall into the trap of believorgsharing inaccurate details and wrong
claims that might be made by other students, biogeduce students to different points of
view, which may indirectly develop their criticahihking skills. Blogs can sometimes
backfire if they become a catalyst for informaldaage or chat speak or become a place for
criticism by other students. But with proper guides and instructor monitoring how students
post their comments (Ward, 2004), blogs becomendispensable means for interaction
among students in a language in which they arecoatfortable expressing ideas in or

communicating strongly held views on topics.

2.2. Critical thinking in the language classroom
One of the roles of education is to foster crititahking skills in the learner. Dewey (1910)

argues that although it is not the role of educatio evaluate and examine for the learner
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every argument that he encounters, it is the rbledacation “to ingrain into the individual's
working habits methods of inquiry and reasoningrappate to the various problems that
present themselves” (p.28). This is certainly taighe tertiary level but definitely difficult
when dealing with students who have weak profigreincthe language of instruction. And,
yet, critical thinking ability is even more necegstor students in all types of contexts given
the easy, quick access to information that techgylorovides (Starkey, 2011). The art of
reflection that nourishes critical thinking is aykstrategy to challenge habits of mind and
entrenched ways of thinking. The use of blogs isféective vehicle for this type of reflection
(Lee, 2010).

Teachers of English as a foreign language havertecydarly difficult task fostering
critical thinking in a language that the studenéwéh either limited ability in or have high
affective impediments towards. Absorbed in covericmntent material, many teachers
overlook the importance of teaching critical thimgiskills in their classes, or simply do not
have time to deviate from the syllabus. In a redeatudy conducted in Lebanon, El Hassan
and Madhum (2007) assert that students should taglerstanding, metacognitive thinking,
and problem-solving ability and, therefore, pedagaigstrategies need to be cultivated and
implemented to make that happen.

Although it is ignored in a lot of situations, tkeis strong interrelatedness between
critical thinking and language development. Langubaarning is not merely the process of
memorizing and repeating words and phrases. Tonbegooficient in the language, students
need a context in which to use their newfound lagguskill. Blogs can provide that context
especially in an EFL environment where opportusit@ use the target language are minimal.
Blogs serve as tools to motivate students to intesgth each other and hence become more
proficient in the target language (Garcia-Sanchdzafas-Lizana, 2012; Nepomuceno, 2011).
Blogs also have the inherent attribute of involvstgdents in the learning process thereby
making students become active learners (Ducatejdk@an& Lord, 2012). Effective language
learning happens when there is meaningful commtiaicdahat has a purpose. The higher-
order thinking skills blogs foster help studentacate a higher proficiency in the language.
Blogs can provide the platform for the reflectivenking needed to access higher order

processes (Wood, 2012).
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3. The study

3.1. Research context

The Intensive English Program (IEP) at the targeiversity in Lebanon organizes the
curriculum around each of the four macro-languakjéss reading, writing, listening and
speaking. Classes meet four hours a day, five daysek. Although critical thinking is cited
on the course syllabus as a learning objectivéaenréading skill, the major focus is actually
on reading comprehension and students’ criticalkihg ability on a topic is never evaluated.
We thought blogs could be a way to address thiearithinking objective of the course.

This study adopted a grounded theory approach dorélsearch focus rather than
attempted to answer specific questions. Any thearyhe contribution blogs as a pedagogical
tool can make on students’ critical thinking wi# lnductive. A grounded theory approach can
help facilitate the description of what is happenio an understanding of the process by
which ‘it’ is happening (Strauss & Corbin, 1998)roGnded theory does not discover
knowledge but generates discourse that leads torythieuilding from the research data
advancing better understanding of the social W(Bldser & Strauss, 1967).

A blog was set up for two different classes in &xi course of the IEP over two
semesters, one in the spring 2012 semester andthdhe fall 2013 semester for a 10 week
period each semester. Glaser and Strauss (196#)tpas credibility of grounded theory
research is achieved through sampling comparisooupgr in order to extend the
generalizability of any resulting theory from theognded theory approach. Therefore, two
different classes participated in the research.

The class in the spring 2012 semester consigtéd students and the class in the fall
2013 consisted of 15 students for a total populatd 29 students. Of the 29 students
registered in the course, 22 were active on thg.blavo had no interest in technology and
had no internet access at home. A third studentahptbblem with his internet connection
during the first three weeks while the remainingpatticipated only sporadically claiming
time was an issue. Participation in this reseasthich required extra time, was voluntary; 22
students in total participated. Students in thers®level being researched either completed
the previous pre-requisite course or had TOEFLexctinat ranged from 481 to 526 placing
them in this course. The ages of the students vantcgpated in this study ranged between
eighteen and twenty four. Students were informed shstudy was taking place but were not

enlightened as to the purpose of the study.
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3.2. Design and procedure

The instructor/researcher devoted one lab houreastart of the semester to give instructions
to students on how to use the blog. Students weceugaged to log in daily, answer the

question posted, and comment on each other’s gsstiEvery week, for 10 weeks, students
were required to read a short story that was postethe blog of about 200 to 1,466 words

and respond to a question that followed. Over these of 10 weeks, 12 stories were posted

in all. Table 1 provides a list of the stories used

Table 1: Stories posted on the blog throughous#émester.

“The Fishing Boat” retrieved frorttp://www.emotionallegacy.com/LegacyStories/MexigshingStory.pdf

“The Lady or the Tiger” retrieved from http://www.manythings.org/voa/stories/The_Lady be tTiger_-
By Frank R_Stockton.html

“Facebook” retrieved frorhttp://www.huffingtonpost.com/2011/03/08/facebo@hfesteem n_ 832924.html

“A Clever Dog” retrieved fronhttp://www.inspirationalstories.com/11/1123.html

“The carrot, the egg, and the coffee bean” retddvem http://www.rogerdarlington.co.uk/stories.html#St8y

“The Glass of Milk” retrieved fronittp://inspireme.net/stories/inspirational/Truegimational-stories.htm

“Dreams” retrieved fronmttp://www.scribd.com/doc/17281534/A-Collectiondofpirational-Short-Stories

“The Blind Man and the Advertising Story” retrievédm http://du111w.dub111.mail.live.com/default.aspx

“The Midas Touch” retrieved frorttp://dul1iw.dubl111.mail.live.com/default.aspx

“The Fairy Story” retrieved frorhttp://dulliw.dubl111.mail.live.com/default.aspx

“My Mom Only Had One Eye” retrieved froimtp://academictips.org/blogs/my-mom-only-had-ogefe

“Positive Thinking” retrieved fronhttp://academictips.org/blogs/positive-thinking/

In the middle of the week, at least one more qaestelated to the same story was
posted on the blog for students to respond to. Badipg on students’ answers, various
follow-up questions were generated. Students weoewaged to read the story more than
once, think about it, and respond to the questioisfiort paragraphs. They were also asked to
comment on their classmates’ postings by agreeingligsagreeing with them and then
supporting their own opinions. Students were toltha beginning of the activity not to worry
about grammar mistakes but to try to be as commatinee as they could be. Table 2 below
provides samples of questions and comments frorbltwe



Teaching English with Technology, 15(1), 31-47 http://www.tewtjournal.org

37

Table 2: Samples of questions and comments pogtdtelinstructor and/or guest

General questions poste

to the group

dSome samples of students’ answers that sugg

that they are thinking critically

jeBositive feedback was posted
individual students and follow up
to

questions encourag

exploration

to

What is the moral of the

story?

2 | guess the moral here is to try to find a way/
develop ourselves, to improve ourselves e
though we're happy and satisfied in our |

style. It is always for our own good!

ts00d interpretation Manal!"
ven

ife

How would you describg
the mother and son? Wh
kind of personalities dg

they have?

> Nowadays, every kid has some sort

aembarrassment when it comes to parents. E
they are embarrassed in front of their friends
in front of some important people. So | dog
really blame the son for such a behavior. By

is also a mean and selfish attitude; he di

q

realize his mother's sacrifice only when
died. It was too late to go and apologize.
regrets every single harsh impression he ¢
her. His mother was real, behaved like a t
mother and a great woman that sacrifices
whole life just to offer her child an amazing li

full of happiness and success without 3
difficulties. She gave him her eye to avoid

the attitudes that she faced.

diVhat do you think the son di
treard how did he feel after realizin
the truth?

n't

tit

in't

he

He

ave

rue

her

fe

ny
all

o

Do you think that all peoplg
handle the same situatid
the Wha

distinguishes some peop,

same way?

from others? How dg
people react differently t

problems?

2 Well, | think when people have problems th
reither face them or escape, for there are m
itdifferent personalities. As human beings,

lealways face difficult situations because life

not that easy. In my opinion, the braver perso

conditions and hard and strong when fac

problems.

eood Manal and Hani. Hoy
awpuld you react when facin
weroblems? Would you descril
igourself as an egg, carrot,

nésffee bean?

b the one who reacts like the egg, soft in normal

ng

What did this old womar

get by achieving her goal?

isn't an obstacle for achieving our dreams.

dreamed of having a college degree. We shg
all learn that age is simply the number of ye
counted from our first birthday. Age has nothi
to do with our goals, with our plans, and we ¢
plan and dream till the last second of our i

and this is what Rose did until she died with

What the woman proved in her story is that ageood answer Sara. People sho
Shévays think about their future.

i you know any person arour
ay®u who is like this old woman
nyvhat did  he/sh
avercome in order to achiey

obstacles

dsus/her goals?

but

=
o

1Y

~J
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even realizing or feeling that it will be her Ig
day. This means that we should live and devg

as much as we can till the last breath.

st

lop

How would you describg
the man?

2 It's worldwide known that women grow up
faster than men. Women become mature
before men. The husband was selfish because
he thought of his own good. He wanted his wife
to be younger so he could enjoy his trip. He
forgot about all their love and what they have

shared all these years.

Good interpretation! Do you hay
to be young to enjoy your life d
can you enjoy it as long as yq

are with someone you care for?

=

How important is choice o
words or language when w
want to truly connect with
and move other people

feelings?

f We use language to express our feelings

edesires. Language connects people with €

sto choose in order to affect people's feelings

make a change.

other. Therefore, we should know which wordsaying it? Why?

aBGdeat interpretations! Do yo

atink of what you say befor

and

(1]

One of the researchers participated on the blogedisfor both academic and research

purposes. From an academic point of view the irmarf having a guest was to expose the

students to different perspectives to challengenthe think about an issue from multiple

points of view. Concerning the research purposeyas determined that having another

perspective on the blog, specifically when it catbethe analysis stage, would minimize

subjectivity and, therefore, more credible condusicould be asserted. The class instructor

and the guest logged onto the blog daily in orderetd the comments made by the students,

respond positively and encouragingly to their comtseand post more questions for students

to think about and respond to (see Table 2). Etierg a student made a comment, the class

instructor or the guest would ask the student tplaem and support their opinion. The

following screen shot i

llustrates this process.
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my uncle is a nervous stubbon"l person.when ha’has a proﬁlem éspecia]l}' in i]is house:he directly become angry and he cries.none can‘é talk and love him he can't solve problems
esaily. (it is a bad situation to talk about your family)

[Reply]

[Edit | Delste]

FROM: Nada Soufi (03/03/11 2:02 AMPST) [Send s personal message to Nada So
SUBJECT:

[Reply]

Hi everyone,
How would you describe the mother? What are the personality traits of the mother?
Nada
REPLIES (4): [ Hide Replies |
* FROM: JOE DIE CHOUCAIR (03/03/11 2:10 AMPST) [ Send a personal message to JOE DIB CHOUCAIR]

SUBJECT: RE
[Edit | Delete]

it depend in the mother.because in this e there are women that appear like men. maybe in behaviors and in work.
to be an ideal mother; she should be a carrot or a coffec bean.a coffec bean is more important

® FROM: basselmasri {03/04/11 449 AMPST) [Send a personal message to bassel masti]
SUBJECT: RE
[Edit | Delete]

Ummm honestly _i agree with joe's opinion ! [ wasn't thinking about that before | But what i meant in being strong is nof to be angry _i meant to be smart to know the way how
to react with the problems | Anyway _i think that the mothers should be as a carrot because the soft soul is the better way to get a lovely and snccessfil family ! T addition
mothers should be as an egg frequently becanse strength leam the children how to be responsible of their activifies!

© FROM: JOE DIB CHOUCAIR (03/04/11 §:13 AMPST) [ Send 2 personal message to JOE DIB CHOUCAIR]
SUBJECT: RE:
[Edit | Delete]

yes I agree with you Bassel I think in tihs topic we will friend Bassel not like others P heheheheheh

© FROM: Racd Malach (03/11/11 10:03 AMPST) [Send a personal message to Raed Malaeb]
SUBJECT: RE
[Edit | Delete]

The mother is like a coffe bean, because she adapted to the adversity, changed it. and used it to teach a lesson to her daughter with a sweet ending like the sweet aroma of the
coffe

[Reply]

[Post New Message to "Week 3 (The carrot. the egg. and the coffee bean)" | Create New Topic]

LOGOUT

Figure 1. Screen shot of interactive process.

The objective of this strategy was to encouragelesits to think about ideas and
opinions and reveal their thinking through writt&mglish; therefore, students were not
corrected on language mechanics. The research&umad that without the fear of making
mistakes and of being corrected in their grammadents would be freer to contemplate and
express their thinking in English. The students evasked to make judgments, make
inferences, draw conclusions, find solutions tobpgms, imagine alternatives, and apply

situations to their own lives.

3.3. Data collection and analysis

Two methods of data collection were employed tcagate the benefits of the strategy. First,
the instructor kept a research diary in which seiected on students’ interaction and
involvement each week. Student posts that showeghgement with the texts or were
particularly insightful were recorded in the dia@ther data such as frequency of posts were
also recorded. Second, two focus group interviewsewonducted each semester using an
open ended interview protocol. Questions were askedascertain students’ opinions

regarding their motivation towards the use of thegband motivation to use English. In
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addition, the researchers wanted to glean whetlmenad students thought they were
developing their critical thinking skill in English

All the students in the class were invited tdtipgrate in the focus groups, even those
who did not participate consistently in the bloghaty. The intention of including all was to
get their direct feedback on why they did not ggsate in the activity. Only 26 students in
total actually participated in the focus group mtew making two groups of 9 and 2
respectively for the first research population @nahd 8 respectively for the second research
population. The teacher asked one question ateadimd asked students to give their opinion.
Both researchers present recorded answers andssnme for later analysis. Each focus
group interview lasted 30 minutes. The focus grimi@rviews were recorded so the raw data
could later be accessed during the analysis.

A constant comparative method of data analysisemasloyed as discussed by Glaser
and Strauss (1967). The two researchers were jdgdtie third at this stage and assigned
meaning to the observations recorded in the dianyell as to the blog content by coding like
kinds together. As the coding process took planalyais was being conducted. Without a
pre/post-test strategy enhancement of studentsicalrithinking cannot be specifically
measured. However, through close reading of tha thet researchers looked for evidence of
students accessing higher order processes andoummdly were able to draw conclusions
about students’ critical thinking during the reséaprocess. Given that the research was an
exploration of a teaching methodology the analjstsised on the intended result; i.e. were
students reading and engaging with the text anck weey exhibiting critical thinking as a
result of their involvement with the text and thesgtions posed. As discussed in the literature
review, student interaction can result in enhancatical thinking skills; therefore, the
researchers looked at the kinds of interaction apdcifically if the interaction was

substantive.

3.4. Results and findings

First, the findings from each data gathering inseat will be displayed and explained

starting with the themes from the diary and thenttiemes from the interviews. The students’
real names will neither be used in the discussmmanywhere in this report. Table 3 displays
the themes that emerged from the constant compaasalysis of the two diaries recorded

over the two semesters.
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Table 3. Emergent themes from the two diaries

Students developed critical thinking ability

Students were interested in shorter stories.

Students were interested and highly motivated athiaginning, but motivation and

participation decreased around week 10.

Students were interested and discussed the sitoresss.

Perhaps the most important theme that emergedatisthie blog activities seemed to
nurture and develop students’ critical thinkingllskin English. The following three examples
of the data that informed this theme illustratedstts’ thinking in a critical way. The
researchers looked for comments such as thesevthéd demonstrate some problem solving

skills and/or perceptive insight through the medfnEnglish.
In response to “The Fishing Boat”, Clara commenteduess the moral here is to try to find a
way to develop ourselves to a better phase iralifég to improve ourselves even though we're
happy and satisfied in our life style. It is alwégs our own good! If | was the fisherman, |
would take into consideration what the tourist agplbecause it is always good to listen to

educated and well experienced people in their W@k

Sara commented on Mazen’s post saying, “Mazerglt money is not everything but getting
it becomes harder with growing in age so the fistear should work and give the maximum he
can to ensure his future life too regardless tlasltmould enjoy his life with his family in the

same time.”

In response to “The Carrot, the Egg, and the Cd¥fean”, Tom stated, “Of course not. Not all

the people are the same. | believe that we alhgmoduct of our decisions. However, we must

believe in what we are doing and not give up.”

The next theme displayed on the table states thdésts were interested in the shorter

of the two stories that were posted and eventugiipred the longer of the two texts. This
phenomenon happened during both semesters idaugtifite occurrence as a theme in this
research. This resulted in only one story beinggqubs subsequent weeks. Further research
should be conducted to be able to draw an accoostelusion as to why this happened but an
inference can be made in this situation. The imfeeds that students found it challenging to

focus on a text in the target language, choosingadrk with only one and the shorter one at
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that. Consequently, while the blog activity did gem to read and work with and in English,
it cannot be said at this point that the blog atgtimotivated them to read more.

The third theme extracted from the two semesterthefdiary reveals that as the
semester progressed to week 10 both populationgeshless enthusiasm for the activity than
had been displayed up to that point. Coincidentallyapproximately the same point in both
semesters Lebanon experienced an increase instiiv@ with schools closing and danger on
the streets. Therefore, it is difficult to infer @ther or not the natural fatigue of sustaining
interest in an activity can be to blame or if treded stress and the preoccupation that
accompanies such stress is the larger contribwtoth¢ fall-off in enthusiasm for this
population or a possible combination of both.

The last theme to emerge from the two semesterediagveals students’ enthusiasm
for the content of the stories in both populatioBsth groups of students tried to insert
discussions of what they had read on the blogredalar class sessions. Analysis of the diary
entries revealed that the instructor/researchanddhis of interest inferring that students felt
a sense of pride at being able to comprehend viegt had read in English. The diary also
revealed the impression that students developeaneed interest in the themes and storylines
as a result of being required to think about tiseies in the stories more thoroughly through
the critical thinking questions and give and takkeopinion with fellow bloggers. Table 4
displays the themes that emerged, through inductimalysis, from the focus group

interviews.

Table 4: Focus group interview data (n=22).

Used critical thinking skills 22 students
Practiced reading 22 students
Felt motivated to read 22 students

Used formal English for educational0 students

purposes rather than chat speak

Thought the blog was user-friend]y20 students
and efficient

Had enough time to read and analyz22 students

at home
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Table 4 above shows the themes that emerged asilaoéthe focus group interviews
with the students. Perhaps the most important thdémé was revealed is that students
believed that they did nurture and develop thetrcad thinking skills as a result of the blog
activity and this theme corroborates the themedhadrged through the diary data.

The emergent themes also reveal that a majoritstuafents found the blog useful to
practice reading, which they claimed they rarely autside the classroom. A majority of the
students also found the activity motivating. Studemere interested to read and comment on
their friends’ posts. They also impatiently waitedcheck the comments that their friends
made on their posts. Therefore, most of the stsd@tt out of 29 students) logged in daily to
read their friends’ comments.

Some of the students found the blog beneficialdeveloping their formal written
language ability and most recognized the valuehefdctivity for developing their thinking
skills. Five students asserted that they foundimihernet useful for practicing their English
language skills. They practiced using formal Erglisstead of using chat speak. Most of the
students (24 out of 29 students) found the st@sewell as the questions posed by both the
instructor and the guest challenging. The studeadsto analyze and think critically to answer
the questions. A large majority of students aldbdenfident to post their ideas in English to
the blog. Students claimed that since they didaitehto worry about being graded on their
grammar it was easier for them to try to expresselves in English.

The majority of students (24 out of 29) also fouhe blog convenient and easy to use.
In fact, none of the participants claimed any karighhobia or concern about learning how to
use the technology. A large majority of studentseded the efficiency of the blog claiming
they had enough time to read, understand, and it the stories at home without the

pressure of an academic environment.

4. Discussion

Through this research students were introducedogging as a supplemental activity to the
required curriculum. This research activity supparther research that claims that blogging
has many benefits for language learning, includiegeloping the writing skill (Wood, 2012;
Ward, 2004; Warschauer, 1998). Without the pressunarite correctly, knowing that they
would not be graded or their language evaluate@ gavdents freedom to express themselves
in the target language. The blog was an efficieay ¥0 motivate students to practice written
communication in English outside the confines aé tlassroom thereby providing more

exposure to the target language. Both populatiaact semester had a majority of students
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consistently participating which would suggest ttted pedagogical strategy can reach and
therefore benefit the majority of a population.

This study reveals that students’ ability to read ¢hink about a topic in their target
language is made visible through the blog. Theystldo affirms research that asserts that
blogs are a tool that helps to motivate studentsfaailitate student interaction in the target
language (Garcia-Sanchez & Rojas-Lizana, 2012). ilfeski (2009) stresses that it is
drawing students' attention to different perspesiyprovided by their classmates which
makes them think critically. Their beliefs and dpims on topics are expressed and evaluated
which requires higher order thinking processes. chmvince other students of one's
perspective, a student has to provide clear anddbgupport, which is an important aspect of
critical thinking. According to this study, a blag revealed as an unthreatening way for
second language learners to develop this imposklin the target language.

Furthermore, this study elucidates the principlat tstudents of a language require
authentic contexts and use of the language in daldre able to nurture newfound skills.
Blogs do provide students with an authentic contexgractice the language (Noytim, 2010;
Warschauer, 1998). In addition to the authentioityhe task, blogs provided the time these
students needed to live with and think about theerdt. They had the time to read and reread
stories at their own convenience and think aboemthLanguage classrooms, especially
intensive language programs, by their nature dopmovide this time that students often
require. Intensive programs require that a cereaimount of curriculum is covered in the
given amount of time; many language students fimsl testriction very difficult to deal with
and consequently language acquisition is compramise

Importantly, this study corroborates some of timelifigs from the research conducted
by Bahous, Bacha and Nabhani (2011) in a similatecd in Lebanon. Specifically, Lebanese
students’ motivation for English language learnmglosely connected to the type of teaching
strategies they are exposed to. Their interest méa@raction with one another and the
technology activity reported here can provide thé&traction in a non-threatening way. In a
typical language classroom in Lebanon, little ensmhais given to interaction and
communication in the classroom thus leaving leaneith little chance for expressing
themselves in the target language. The teacheria ommcern tends to be coverage of the
syllabus leaving no time for communicative appr@achio language learning. The blog
activity can provide the catalyst to shift from te&acher-controlled classroom approach to a

student-centered classroom approach in the langtiaggroom.
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5. Conclusion

In spite of the infrastructure obstacles in thiateat the research positively asserts the benefit
of technology interventions, blogs in particular,a second language classroom. Specifically,
this research suggests that students’ studyingisfngls a second language can strengthen
their critical thinking ability in the target langge through this digital medium (Starkey,
2011). Despite some obstacles such as incompletessibility and unreliable internet as
experienced at this site as well as others (seeMepeno, 2011) a blog site can enhance
language acquisition and accompanying literacysskirherefore, blogging can be used as an
additional writing activity which would motivate deners to view writing as a means of
expressing meaning and not merely as a requireimel#gnguage classes” (Nepomuceno,
2011, p.104).

Data from student blog posts and focus group i@ry suggest that this project
motivated students to do more practice in readmwvariting outside the classroom. Students
had enough time to read the stories at their ovee pad to reread some of them if needed. As
evidenced by their activity, they felt less inhdaltto express their opinions and to comment
on each others’ posts. Although some research tefuat integrating modern technological
activities into the language classroom is not aapaa to effective teaching and learning
(Simpson, 2013), there are inherent benefits ofydblgarticularly, and technology is an
integral part of modern life and therefore showtdused in a way that accentuates its benefits.

In addition to all the other benefits of bloggingy English language learners in an
EFL context, having a class blog helps to fostaomamous learning in students (Ward,
2004). The instructor acted as a facilitator givetgdents freedom to interact with each other
and express their own ideas. The instructor’s wade mainly to encourage students to read,
reread and think more about the stories. Usingi@dgy does require a pedagogical shift but
teachers should be encouraged to make this shifirder to utilize tools that can enrich
learning environments particularly in EFL conteXBaniabdelrahman et al., 2007). The
students also had to manage their own time regangiading the story, posting their ideas
and responding to other students' comments.

Finally, this research highlights the need for Hertresearch particularly concerning
the drop off in activity in week 10. Nepomuceno I2Dreports a downward trend at about
week 7 in that study and offers as a possible reaboices in priorities as well as technology
obstacles. Certainly, this research site expergtnioeeliable internet at times or in the case of
the few students who did not participate, no actedbe internet. Priorities are always an

issue with university students who are jugglinguyeaork schedules. As discussed above,
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this population dropped off in week 10 in both sstaees which coincided with civil strife in

the country both times suggesting that these stadmuld have been motivated to continue
the activity if that outside interference had naippened. Further research could possibly
confirm this assumption or corroborate the situatiothis study and Nepomuceno’s and offer
a reason for declining interest after the halfwagrkmn a semester. Further research should
also aid in implementing blogging in the most e#fic way possible to enhance language

learning and develop strong communicative, critibaiking skills in the target language.
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