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Wstep

Kategoria bohatera literackiego rozpatrywana szerzej jako figura literacka
(perspektywa retoryczna), postac literacka (ujecie literaturoznawcze) (Mar-
kiewicz, 1983; Cofalik, 1969), konstrukt kulturowy i popkulturowy (rozwaza-
ny w kontekscie wiedzy o kulturze i antropologii kulturowej) (G. Leszczynski,
2006; Eco, 1996) postac historyczna (np. rozpatrywana w odniesieniu do rze-
czywisto$ci pozaliterackiej) (Labuda, 1979; Paluszewski, 2006), wzorzec bo-
hatera mitycznego i epickiego herosa (zakorzeniony w tradycji mitologicznej
i epickiej) (np. Raglan, 1973; Bednarek, 2001; Campbell, 1997) odgrywa w li-
teraturze dla dzieci i mlodziezy istotng role i od lat absorbuje badaczy wielu
dyscyplin: literaturoznawcow, historykéw, socjologow, kulturoznawcoéw, fil-
moznawcow, pedagogéw i psychologéw, uczonych reprezentujacych obszar
edukacji humanistycznej oraz bibliologéw i nauczycieli.

Obraz bohatera/wizerunek postaci w tekstach kultury przeznaczonych dla
mlodego odbiorcy, obecny takze w dzieciecym folklorze (np. w bajkach, ba-
$niach i opowiadaniach ludowych) (Lugowska, 1981), nie tylko stanowi o ich
wyjatkowosci, niezwykltosci i niepowtarzalnosci, ale takze, ze wzgledu na swa
wyrazisto$¢ i swoistg ,,modelowos$¢”, typowos¢ i charakterystycznos¢, inspiruje
i prowokuje do przeksztalcen i adaptacji wpisuje si¢ zatem znakomicie w pro-
ces ,kontynuacji i nawigzan”. Moze by¢ takze poddawany w opisie réznym
strategiom przedstawiania, np. stereotypizacji, mitologizacji, ideologizacji czy
idealizacji (tak si¢ dzieje w przypadku kreowania postaci bohateréw okresu re-
alizmu socjalistycznego [Michulka, 2015]).

Maria Nikolajeva we wstepie do swej publikacji The Rhetoric of Character in
Children’s Literature (Scarecrow Press, 2002) odnotowuje, ze nietatwo jest wska-
za¢ konkretng metodologie badan literackich zwigzang z budowaniem obrazu
literackiego bohatera, pisze o réznorodnosci i interdyscyplinarnosci uje¢ tego
pojecia, wskazujac jednak na narratologie jako ,,punkt oparcia” (np. prace Sey-
mor Chatman, Shlomith Rimmon-Kenan, Mieke Bal) i stwierdza:

My book has two purposes: to investigate the ontological and epistemological as-
pects of characters in children’s fiction, and to pinpoint the principal differences be-
tween characterization in children’s fiction and in general fiction. It has also been
my ambition to offer consistent and easy — tu use terminology for discussing char-
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acter and characterisation. The division of my study into two parts, ,Ontology and
Typology of Character” and ,, Epistemology of Character” reflects and attempt to dis-
tinguish between two separate sets of issues, which are regulary confused in general
studies and in teksbooks in literature. On the one hand, we have characters on the
story level: their place in the narrative, their mutual importance, the degree of in-
tegrity they represent, the values they express, and so on. These questions may be
summarized as ,What are literary characters” (cf. The common definitions of story:
»what is being told”). On the other hand, we have characters on the discourse lev-
el — characterisation: how characters are constructed by authors and how readers
recostruct the from the texts (the common definition of discourse: ,,how it is be-
ing told”). Also story and discourse, and susequently, the appearance of characters
on story and discourse levels, are naturally independent, I find the distinctio crucial
(Nikolajeva, 2002: xi).

W rozdziale Approaches to Literary Characters badaczka koncentruje
sie m.in. na nastepujacych pojeciach, terminach i procesach: From Hero to
Character, Collective Character, From Collective Character to Intersubjectvity,
Mimetic and Semiotic Approaches to Characters, Focalisation, focalizer and fo-
calized character, Character and Plot, Character as a Psychological Existence
(Nikolajeva, 2002: 3-25).

Kreacja artystyczna (np. literacka, popkulturowa, filmowa, malarska) dzie-
cigcego i mlodziezowego bohatera, pozwala takzie na budowanie uniwer-
salnych osobowych wzorcéw (modeli) postaci, wzorcéw do nasladowania
i kreowanie swoistego wychowawczego ideatu, szczegélnie istotnego z eduka-
cyjnego punktu widzenia (np. w literaturze harcerskiej). Bohaterowie literaccy,
ktorych dzieci poznaja w toku wlasnej inicjacji kulturowej (takze dzieki czyta-
niu empatycznemu) moga mie¢ ogromny wplyw na rozwdj literackich emocji
dziecka (Papuzinska, 1996) oraz ksztaltowanie etycznych postaw niedorostego
odbiorcy.

Bohaterowie dziecigcej wyobrazni sg réwniez kulturowym fenomenem,
warto bowiem podkresli¢, ze to wlasnie w tej przestrzeni fantazji i wyobrazen
na réwnych prawach funkcjonowa¢ moga Ania z Zielonego Wzgdrza i Harry
Potter, Kopciuszek i Kubus$ Puchatek czy Muminki i Batman. Wyrazisto$¢ ar-
tystycznej kreacji bohateréow dzieciecych i mlodziezowych lektur ,pozwala”
takze na identyfikowanie si¢ czytelnikéw z tymi postaciami (Jauss, 1986: 184)’,
staja si¢ one niejednokrotnie przewodnikami w procesie dorastania i wzorca-
mi postaw etycznych, a takze istotnym elementem lektur budujacych przezycie
pokoleniowe.

W niniejszym tomie interesuje nas szeroko rozumiana kategoria bohate-
ra (np. bohater jako figura literacka, bohater jako konstrukt kulturowy, zmie-
niajace si¢ historycznie wzorce bohatera literackiego, bohater ,,starych” i ,,no-

! Jauss wyroznia pie¢ rodzajow identyfikacji: (1) asocjatywny (wchodzenie w rolg),
(2) admirujacy (podziw), (3) sympatyzujacy (wspotczucie), (4) kathartyczny (tragicz-
ny wstrzas lub wspolny $miech), (5) ironiczny (zdziwienie). Zob. Jauss, 1986.
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wych” kanondéw lektur, bohater jako ,obiekt” czytelniczy — dawniej i dzis,
bohater jako ikona popkultury, itd.) i to, w jaki sposéb uczestniczy on w pro-
cesie doswiadczen kulturowych mlodego odbiorcy.

Autorzy tekstow zamieszczonych w tym tomie przygladaja sie wiec szcze-
gdlnie zagadnieniom zwigzanym z fenomenem, jakim sg bohaterowie dziecie-
cej wyobrazni, zastanawiajgc si¢ nad tym, jaka funkcje petnia oni w dzieciecym
imaginarium. Czy postaci z lektur niedorostych odbiorcéw odnajduja si¢ w kul-
turowej locus communis? W jaki sposéb fikcyjny bohater moze sta¢ si¢ autory-
tetem? Jak konstrukcja postaci taczy si¢ z zagadnieniami projekcji oraz identy-
fikacji? Jaka role w utozsamianiu si¢ z bohaterem pelni czytanie empatyczne?
Czy istnieje wzorzec lub model postaci budowanych z mysla o niedorostych od-
biorcach? Co sprawia, ze bohaterowie ,,przezywaja swoich twércéw”? Na jakich
warunkach postaci z roznych tekstow kultury sa zawlaszczani przez dziecigcy
wyobraznie?

* % ok

Numer zatytulowany Bohaterowie dziecigcej wyobrazni. Teoria i praktyka
odbioru, ktéry oddajemy w Panstwa rece, podzielony zostal na cztery bloki
tematyczne. Autorki opublikowanych artykuléw proponuja rézne perspekty-
wy badawcze, ktorych wspdélnym mianownikiem jest analiza bohateréw tek-
stow kultury zajmujacych szczegélne miejsce w doswiadczeniu lekturowym
zarébwno miodych odbiorczyn i odbiorcow, jak i doswiadczonych czytelni-
kéw. O mieszkancach swiatéw (nie tylko) fantastycznych pisza Agata Chwirot,
Barbara Kaczynska, Anita Wincencjusz-Patyna, Anna Wlodarczyk i Magda-
lena Slawska. Chwirot w swoim artykule taczy rzeczywistos¢ z fikcjg literac-
ka, pokazujac, w jaki sposéb syn A.A. Milne’a wplynal na ksztalt dziet pisa-
rza i jak te dziela wplynetly na jego zycie. Anita Wincencjusz-Patyna i Anna
Wiodarczyk siggaja po klasyke literatury autorstwa Lewisa Carrolla. Pierwsza
z badaczek poréwnuje material graficzny dedykowany opowiesciom o Alicji,
ktory obejmuje 150 lat. Wlodarczyk natomiast odkrywa motywy zaczerpnig-
te z powiesci Carolla w zbiorze opowiadan W krainie czaréw Sylwii Chutnik.
Do materialéw bagniowych odwoluijg sie z kolei Kaczyniska i Slawska. Pierwsza
analizuje teksty m.in. Antoniego Jozefa Glinskiego, Ewy Szelburg-Zarembiny,
Hanny Januszewskiej czy Roberta Jarosza i wskazuje na potencjat aksjologicz-
ny narracji ze stynnym kotem w roli gtéwnej. Slawska dokonuje natomiast
analizy obrazéw duchéw i potworéw obecnych w chorwackiej literaturze dla
najmlodszych (przede wszystkim w utworach autorstwa Dubravki Ugresi¢
i Stanislava Marijanovicia).

Artykuly opublikowane w drugiej czesci periodyku maja charakter eduka-
cyjny lub koncentruja sie na problemach recepcji i kategorii czytelnika zaanga-
zowanego. Renata Aleksandrowicz i Alicja Mazan-Mazurkiewicz odwolujg sie
do czytelniczych wspomnien i pamieci o bohaterach literackich. O wptywie po-
staci literackich na nastoletnich odbiorcéw i odbiorczynie pisza takze Zofia Za-
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sacka i Danuta Lazarska. Maria Szoska i Natalia Miksiewicz proponuja nowe,
niesztampowe spojrzenie na bohateréw dobrze znanych uczennicom i uczniom
- Réze z Matego Ksigcia i Penelope (w ujeciu Margaret Atwood). Artykut Malgo-
rzaty Latoch-Zielinskiej, w ktorym autorka omawia wybrane kreacje niepelno-
sprawnych bohateréw tekstow wspodlczesnych, moze sta¢ si¢ cenng wskazéwka
dla nauczycieli przy wyborze lektur dodatkowych.

Literackim bohaterkom i ich czytelniczkom poswigcone zostaly teksty ko-
lejnych badaczek. Weronika Kostecka podejmuje probe teoretycznego sproble-
matyzowania zjawiska postfeminizmu w powiesciowej fantastyce dla mtodych
odbiorcéw. Grazyna Lason-Kochanska odwoluje sie do zjawiska herstorii, aby
sproblematyzowa¢ to, jakie wzorce kreuje literatura wspolczesna skierowana
do dorastajacych czytelniczek. Anna Pigon opisuje mechanizmy dotyczace spo-
sobu projektowania milosci w wybranych powiesciach dla dziewczat. Karolina
Szymborska przedstawia kreacje malej dziewczynki w twoérczosci Doroty Tera-
kowskiej (na przyktadzie powiesci Lustra Pana Grymsa). Karolina Olech skupia
sie natomiast na wykreowanej przez Ewe Szelburg-Zarembine postaci Reni, kto-
ra jest jedna z gléwnych bohaterek utworéw poetki.

Historyczne i wielokontekstowe ujecie bohatera literackiego odnajdziemy
w trzech ostatnich pracach opublikowanych w numerze. Iwona Morawska pod-
daje analizie postaci literackie o rodowodzie historycznym z cyklu ,,Zdarzyto sie
w Polsce”. Katarzyna Jaworska-Biskup rekonstruuje obraz dziecka i dziecinstwa,
ktory wylania si¢ ze Sredniowiecznej literatury walijskiej. Larissa Rudova ukazu-
je ewolucje historii stworzonych przez Arkadija Gajdara, ktére nie tylko odgry-
waly znaczacg role w propagowaniu komunistycznych ideatéw wychowawczych
wérdd najmlodszych czytelnikow w ZSRR, ale stanowig takze klasyke radzieckiej
literatury dla dzieci i mlodziezy.

W dziale Varia znajda Panstwo dwa artykuly. Caterina Balistreri Bonsaver
demaskuje charakter porad opublikowanych w serii ksigzek ,,Bad Advice” (tt. Zta
rada) autorstwa Grigorija Ostera. Krzysztof Rybak, Aleksandra Suchanska, Mi-
nerwa Wdzieczkowska, Anna Leszczynska, Gabriela Niemczynowicz-Szkopek,
Dorota Kowalik dokonuja natomiast analizy wspoltczesnej ksigzki informacyjnej
dla dzieci w Polsce. Autorzy weryfikujg takze dotychczasowe ustalenia i przed-
stawiajg nowe koncepcje w zakresie rozumienia i badania tekstéw informacyj-
nych skierowanych do mlodych czytelnikéw i czytelniczek.

Zachecamy Panstwa takze do zapoznania si¢ z wywiadem przeprowadzonym
przez Weronike Kostecka z Cristing Bacchilega, Anne Duggan, Pauline Greenhill
oraz Mayako Murai - badaczki skoncentrowaly si¢ na basniowych bohaterkach.
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Introduction

The category of a literary hero examined in more depth as a literary figure (rhe-
torical view), literary character (literary approach) (Markiewicz, 1983; Cofalik,
1969), cultural and pop-cultural construct (considered through the prism of
culture and cultural anthropology) (G. Leszczynski, 2006; Eco, 1996), histori-
cal character (for example when considered with regard to non-literary real-
ity) (Labuda, 1979; Paluszewski, 2006), the model of both a mythological and
epic hero (deeply rooted in the mythological and epic traditions) (for example
Raglan, 1973; Bednarek, 2001; Campbell, 1997) not only plays a significant
role in the literature for children and adolescents, but also absorbs researchers
of many disciplines: literary scholars, historians, sociologists, culture scholars,
film experts, educationalists, psychologists, researchers who represent the hu-
manities and bibliology, and teachers.

The image of a character in various texts for young recipients, including the
one that is present in childhood folklore (for example (fairy) tales) (Lugowska,
1981), not only decides their exceptionality, uniqueness and extraordinariness,
but due to its expressiveness, typicality and distinctiveness, it also inspires and
provokes to conversion and adaptation. It can be said that it fits perfectly in
the process of “continuation and references.” In descriptions, it can also be
exposed to miscellaneous strategies of presentation, for instance stereotypiza-
tion, mythologization, ideology or idealization (which occurs in the case of
characters from the socialist realism era [Michulka, 2015]).

In the introduction to her book The Rhetoric of Character in Children’s
Literature (Scarecrow Press, 2002), Maria Nikolajeva notes that it is not easy
to point to the methodology of literary research which would be connected
with the creation of the literary heros imagine. She also pays attention to the
variety and interdisciplinary nature of the term, at the same time referring
to narratology as “a basis point” (for example the works of Seymor Chatman,
Shlomith rimmon-Kenan, Mieke Bal) and claims that:

My book has two purposes: to investigate the ontological and epistemological
aspects of characters in children’s fiction, and to pinpoint the principal differ-
ences between characterization in children’ fiction and in general fiction. It has
also been my ambition to offer consistent and easy — to use terminology for dis-
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cussing character and characterization. The division of my study into two parts,
“Ontology and Typology of Character” and “Epistemology of Character” reflects
and attempt to distinguish between two separate sets of issues, which are regu-
larly confused in general studies and in textbooks in literature. On the one hand,
we have characters on the story level: their place in the narrative, their mutual
importance, the degree of integrity they represent, the values they express, and
so on. These questions may be summarized as “What are literary characters”
(cf. The common definitions of story: “what is being told”). On the other hand,
we have characters on the discourse level — characterization: how characters are
constructed by authors and how readers reconstruct the from the texts (the com-
mon definition of discourse: “how it is being told”). Also story and discourse,
and subsequently, the appearance of characters on story and discourse levels, are
naturally independent, I find the distinction crucial (Nikolajeva, 2002 : xi).

In the chapter “Approaches to Literary Characters” the researcher focuses
on, for example, such terms and processes as From Hero to Character, Col-
lective Character, From Collective Character to Intersubjectvity, Mimetic and
Semiotic Approaches to Characters, Focalisation, focalizer and focalized char-
acter, Character and Plot, Character as a Psychological Existence (Nikolajeva,
2002: 3-25).

The artistic creation (for example literary, pop culture, film, painting) of
a child and/or teenage hero also allows to create universal personal models of
a character, exemplars, as well as create a specific ideal which seems especially
significant from an educational point of view (for instance in scout literature).
Literary characters that children come across during their own culture initia-
tion (also owing to empathic reading) may have an immense influence on not
only the development of children’s literary emotions (Papuzinska, 1996), but
also the shaping of their ethical attitudes.

The character of children’s imagination are also a cultural phenomenon,
because, as it is worth noting, this is the space of fantasy and imagination in
which Anne of Green Gables and Harry Potter, Cinderella and Winnie the
Pooh or Moomins and Batman can function on equal rights. The clarity of
artistic creation of heroes that appear in texts for children and young-adults
allows the readers to identify themselves with these characters (Jauss, 1986)" -
they repeatedly become both guides in the process of becoming adults and
models of ethical attitudes. What is more, they become a crucial element of
texts which broaden the generational experiences.

In the following volume, what is of particular interest is the broad under-
standing of the category of a hero (for instance a hero as a literary figure, a hero
as a cultural construct, the alternating historical attitudes of a literary hero,
a hero of “older” and “newer” canons, a hero as a reading “object” - in the past

! Jauss names five types of identification: (1) associative (playing a role), (2) admir-
ing (admiration), (3) sympathizing (compassion), (4) cathartic (tragic shock or
mutual laughter), (5) ironic (surprise). See also Jauss, 1986.



Introduction 17

and today, a hero as a pop culture icon, etc.) and the role such a hero plays in
the process of cultural experiences of a young reader.

The authors of the articles that can be found in this volume investigate and
pay particular attention to the phenomenon of the heroes of children’s imag-
ination, and at the same time they attempt to consider what function they
have in children’s imagination. Can characters from texts for young readers be
found in cultural locus communis? How can a fictional character be looked up
to? How is the construction of a hero connected to the issues of projection and
identification? What role does empathic reading play in the identification with
a hero? Is there a model of a character created taking into consideration young
readers? On what grounds are characters from miscellaneous cultural texts ap-
propriated by children’s imagination?

* % Xk

The volume entitled The Heroes of Children’s Imagination. The Theory and
Practice of Perception, which we are now submitting, was divided into four
thematic parts. The authors of the articles present various research perspec-
tives, but what they all have in common is the analysis of heroes that come
from miscellaneous cultural texts, but at the same time take a special place in
reading experiences gained not only by younger readers, but older and more
experienced ones as well. Agata Chwirot, Barbara Kaczynska, Anita Wincen-
cjusz-Patyna, Anna Wlodarczyk and Magdalena Slawska write about residents
of fabulous (and not only) worlds. In her article, Chwirot joins the reality with
literary fiction by showing how A.A. Miller’s son influenced the writer’s works
and how the works influenced his life. Anita Wincencjusz-Patyna and Anna
Wiodarczyk reach for literary classics by Lewis Carroll. While the former re-
searcher compares the graphic material dedicated to the stories about Alice la-
sting 150 years, the latter one discovers the motifs taken from Carroll's works
in the collection of short stories W krainie czaréw [In Wonderland] by Sylwia
Chutnik. Both Kaczyniska and Slawska refer to the fabulous material. Barbara
Kaczynska analyzes the texts by Antoni Jozef Glinski, Ewa Szelburg-Zarem-
bina, Hanna Januszewska, Robert Jarosz and more, and shows the axiological
potential in the narration with the famous cat as a main character. Magdalena
Slawska, on the other hand, analyzes the image of ghosts and monsters which
are present in Croatian literature for the youngest (focusing especially on the
works written by Dubravka Ugresi¢ and Stanislav Marijanovic).

The articles published in the second part of the volume are either of educa-
tional nature or revolve around the problems of the reception and the category
of an involved reader. Renata Aleksandrowicz and Alicja Mazan-Mazurkiewicz
refer to the memories as readers and the memory of literary characters. Zofia Za-
sacka and Danuta Lazarska also write about the impact that literary characters
have on teenage readers. Maria Szoska and Natalia Miksiewicz propose a new
original take on characters that young students know so well - the Rose from The
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Little Prince or Penelope (Margaret Atwood’s take). Malgorzata Latoch-Zielinska’s
article, in which the authoress discusses the chosen images of disabled literary
characters that appear in contemporary texts, may turn out to serve as useful and
valuable advice for teachers choosing books for supplementary reading.

Other articles written by several researchers are devoted to literary characters
and their readers. Weronika Kostecka attempts to problematize the phenomenon
of post-feminism in fantasy books for young readers. Grazyna Lason-Kochanska
refers to the phenomenon of herstory in order to establish what models are set
by literature for young female readers. Anna Pigon, by focusing on the novels for
girls, describes mechanisms which are used to project love. Karolina Szymbor-
ska presents the creation of a small girl in Dorota Terakowska’s works (on the ba-
sis of Lustra Pana Grymsa [Mr. Gryms’s Mirrors]). Karolina Olech, on the other
hand, concentrates on a character created by Ewa Szelburg-Zaremina - Renia
who is one of the main characters in the poetess’s works.

In the last three articles published in this volume, one can find a historical
and multi-contextual take on a literary character. Iwona Morawska analyzes
literary characters of historical origin in “Zdarzylo si¢ w Polsce” [It happened
in Poland]. Katarzyna Jaworska-Biskup reconstructs the image of a child and
childhood which emerges from medieval Welsh literature. Larissa Rudova
presents the evolution of history created by Arkadij Gajdar which not only
played a crucial role in disseminating communist ideals among the youngest
readers in Soviet Union, but also belonged to classic examples of Soviet litera-
ture for children and teenagers.

In the section Varia, two articles can be found. Caterina Balistreri Bon-
saver reveals the true nature of pieces of advice published in a series Bad Ad-
vice by Grigorij Oster. Krzysztof Rybak, Aleksandra Suchanska, Minerwa
Wdzigczkowska, Anna Leszczynska, Gabriela Niemczynowicz-Szkopek, Dor-
ota Kowalik analyze a contemporary service book for Polish children. The au-
thors also verify the former ideas and present new concepts of understanding
and research on service books directed at young readers.

We also encourage you to read an interview in which Weronika Kostec-
ka talked to Cristina Baccilega, Anne Duggan, Pauline Greenhill and Mayako
Murai - the researchers focused on fabulous characters.



