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Abstract

The significance of learners’ personality in lang@idearning/teaching contexts has often been
cited in literature but few studies have scrutidizbe role it can play in technology-oriented
language classes. In modern language teachinghigacontexts, personality differences are
important and should be taken into account. Thigdystdetermined university students’
introvert/extrovert personality types and examirbdir perception/ attitudes towards web-
based language learning. The participants of thdystvho were selected through purposive
sampling were 40 BA students of EFL, 22 female 48dmale. The participants attended
blended classes that incorporated use of the kiteflEdublogs). Quantitative data were
collected via the Eysenck Personality Questionn@iteQ) (1975) and two modified web-
based language learning attitude/perception quewices (Gilmore, 1998; Slate, Manuel, &
Brinson, 2002). Interviews were conducted to reveisights concerning the
advantages/disadvantages of integrating use dhtkenet from the participants’ perspectives.
T-test analyses did not indicate significant diéferes in attitudes between extroverts and
introverts. Qualitative results indicated most loé tparticipants considered internal, external,
and psychological factors associated with the h#emuse to be motivating, exciting, and
stimulating. The study has implications for teashand practitioners, particularly in blended,
language learning classrooms.
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1. Introduction
In current educational contexts, the use of tedgplis growing. Today most college
students are familiar with digital tools. Ease ofess has also facilitated the implementation

of technology in educational contexts. Internebteses are invaluable for language teaching
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and learning because they can provide authentiegtsnfor language learners. Moreover, use
of the Internet enables multilateral relationshipth others from every corner of the world,
including native and indigenous language userdizdtion of Internet resources in language
teaching and learning can change traditional tegchlraditional pedagogies often oblige
students to follow a general method even thougly Have different learning styles, on the
other hand, web-based learning assists studerftdloav their own styles and strategies in
learning a skill or doing a language-related tas&r this reason, personality types and
attitudes of language learners may play a significale in effective implementation of
technology in language learning.

There are some studies that report language leapesitive attitudes towards the use
of technology in their language learning processvilhe, Ferenz, & Reves, 2000). Students
become motivated when they have classes integratadjtional and computer-mediated
pedagogies. They appreciate opportunities for acteon and for learning some computer
skills (Warschauer, 1996). In another report J¢0892) states that familiarity with computer
and Internet skills enhanced positive attitudesatols the use of technology. Recent studies
in applied linguistics indicate that autonomy ohdaage learners is important to their
achievement and may be increased via computer-teediastruction and interaction with
both teachers and classmates. Brajcich (2000)atgghasizes the importance of autonomy
and believes that students can develop this woitavemd beneficial feature through web-
based learning whether individually or cooperatvel

Personality types and attitudes of students dfeataachievement. Incompatibility of
personality types with chosen methods may resutteareased learning. Early attention to
individual differences was motivated by the needdemntify which learners should be taught
English by devising such tests as the Modern Lagguaptitude Battery by Carroll and
Sapon, (1959). This test was expected to prediathmearners would be both versatile and
successful. Recent studies continue to exploreilplestinks between learners’ personalities
and differential success.

Personality type has been discussed from differantage points. It has been viewed
as pertaining to different forms of information pessing or learning styles (Messick, 1994).
The effect of individual differences and studiekated to the role of individual differences
(IDs) has a long tradition in second language sw/tkaching and everybody would certainly
accept the crucial influence of IDs like aptitudegtivation, or learning styles on the success

and mastering of foreign language learning (Dorn3@05).
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However, in spite of the important role of indivalu differences in SLA,
foregrounding those differences has been margeudliz the realm of language learning and
teaching (Ellis, 2008). Individual differences, lunding their effect on the cognitive processes
involved in language acquisition, have receiveteliattention from researchers. This may be
attributed to the overriding concerns of languagsearchers and practitioners with
universalistic facets of language acquisition.

Personality can be considered as those charateradta person that “account for a
consistent patterns of feelings, thinking and betgiv(Pervin and John, 2001, p. 4, as cited
in Dornyei, 2005). It is generally perceived of m®ade up of a series of traits such as
Introversion / Extroversion and stability/neuragiti (Ellis, 2008). Introversion/Extraversion
have received more attention than the other pelisprigpes in the sphere of language
teaching and learning. This could be the case Isecéuis fairly easy to provide reliable
measures of these traits and there are some ct@amaonsense relationships between
extraversion/introversion and language use (Furnt&0). This study aims to investigate
the relationship between the two personality typatsoversion/ Extraversion, and web-based
language learning. The focus is on the two persgnglpes’ attitudes towards web-based
language learning.

Kumaravadivelu (2001) points to the potential bé tWorld Wide Web to allow
learners to experience liberatory autonomy. He taaia that teachers can foster liberatory
autonomy meaningfully by:

* encouraging learners to assume, with the help dir theachers, the role of
miniethnographers so that they can investigate wrderstand how language rules and
language use are socially structured, and als@mexpthose interests these rules serve;

e asking learners to write diaries or journal entid®ut issues that directly engage their
sense of who they are and how they relate to thlsavorld, and continually reflect on
their observations and the observations of thedgrge

* helping them form learning communities where leesngevelop into unified, socially
cohesive, mutually supportive groups seeking sgtiraness and self-improvement;

» providing opportunities for learners to explore thdimited possibilities offered by on-
line services on the World Wide Web and bringingkbto the class their own topics for

discussion and their own perspectives on thosesdpi. 547-548)

As Bueno-Alastuey and Lopez Pe’rez (2013) poiotit
[rlesearch on blended learning has mainly focused owtlining the advantages and
disadvantages of some blended courses. Howevermpdtmeptions of students on different
courses, regarding the usefulness of technologrethé development of the different skills and

areas of language, have hardly been explored. Kngpgiudents’ opinions and perceptions of
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the potential of particular blended learning expeces and their contribution to the
development of the different skills and areas ofjleage (and whether those perceptions vary
depending on the technologies used) can provideabéd information for blended learning

design and implementation. (p.2)

According to previously conducted studies, theee some advantages for web-based
and computer-mediated language learning. In a shydychoepp and Erogul (2001), the
findings revealed the effectiveness of computehrietogy on the development of learners’
independence and autonomy and also the developofen¢flective language learning.
Working in an interactive environment and "learnimgdoing” leads to increased confidence.
According to Pow (1999), learners appreciate grauprk when experiencing online
interactive activities.

However, few studies have made an attempt to iigadst the potential differences
between different personality variables and thdtituales towards web-based language
learning. The current study seeks to examine tfferdhnce between two personality types’
(Introvert & Extrovert) attitudes towards blendemhdguage teaching classes. The second
phase of the study seeks to determine participattifides towards the blended classes using

qualitative methods.

2. The study

2.1. Participants

The study was conducted at Allame Tabatabe’l Usitein Iran and the participants of the
study who were selected through purposive samplege 40 B.A students of EFL, 22
females and 18 males. The students were in tweeatawith 20 students in each, taught by
one teacher. One of the classes was held in thaingoat 8:00 AM and the other one was
held at 3:00 PM. Students were in their fourth tesmundergraduate studies and their
proficiency level was pre-advanced. Participantsewamiliar with the use of computers and
the Internet as they were expected to do theigassents using online resources and tools.
The instructor was a seasoned language teacheiljafamith the use of technology in

language teaching and learning.

2.2. Instruments and materials

In order to identify the personality type of thertpapants, the Eysenck Personality
Questionnaire (EPQ) (1975) was employed. The quasdire was made up of 90 items with
Yes or No answers. The questionnaire was in Engligha Persian translation was attached
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to make some difficult English items understandafi@o modified web-based language
learning attitude/perception questionnaires (Gienod998; Slate, et al., 2002) were
employed. All participants experienced a blendedglege-learning course. The course
included traditional classes and Internet-basessels The main concern of the course was to
teach writing skills. Edublogs were used in ordersend questions and answers to the

previously queried questions (see Appendix 1).

2.3. Procedure

Before collecting the desired data the participavege provided with the conditions in which
they could experience language learning throughritegnet from the beginning of the term,
the teacher cooperated with the researcher by pocating Edublogs in his classes. The
teacher instructed the students in face-to-facesek but they were expected to complete
some assignments via the Internet. During the thiey had ten sessions of work online. At
the end of the term the teacher asked the studlefils in the questionnaires. As mentioned
above, the main instruments for collecting the de¢éae Eysenck Personality Questionnaire
(EPQ) (1975) and two modified web-based languagarnieg attitude/perception
questionnaires (Gilmore, 1998; Slate, et al., 2002)prder to avoid having mixed data we
attached the attitude/perception questionnairesh& Eysenck Personality Questionnaire
(EPQ), so it would be easy to identify each perbgngype’s attitudes towards web-based
language learning. The obtained data were subntitt&PSS for statistical analysis and find
the descriptive data. The t-test was applied tafdbere was a significant difference between
the two groups’ attitudes toward web-based langleaming.

In order to obtain richer and more sensitive ddte researchers selected 10
participants randomly to take part in the quah@tpart of the study, five introvert and five
extrovert. Predetermined and structured interviemese conducted including six items
regarding the role of language teachers and tieenet and also psychological effect of using
the Internet, if any, on participants. Each intewitook approximately 30 minutes.
Interviews were audio-taped for transcription andlgzed to inform our understanding of the

participants’ perceptions regarding the role ofltiternet in language learning.

3. Results
After collecting the data the researchers used-test to compare the difference between the

two groups’ attitudes towards the target featurthefstudy. The computed and analyzed data
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revealed that both of the groups’ perception towalfte use of web in their classes was
positive. The descriptive statistics show bothhe groups have the same perception of the

web.
Table 1 Descriptive statistics of the groups’ attitudes &osls web-based language learning.
personality N Mean Std. deviation
attitude Introvert 17 3.23 A7
Extrovert 22 3.25 41

As Table 1 reveals, the mean of the groups, M= ar&B83.25, is similar. However, in
order to examine none/significance of the diffeezhetween the mean of the groups we need
to analyze the computed data through use of theti-The following table (2) presents the

result of the t-test.

Table 2. T-test results comparing extroverts’ axttozerts’ attitudes towards web-based languagmieg.

F Sig. t df Sig. (2-tailed)

Equal variances assumed 1.48 .23 -.27 37 .78

The results of the groups’ attitudes appear in &bl indicating that there is no
significant difference between introverts’ (M=3.28D=.17) and extroverts’ (M=3.25,
SD=.41) attitudes (t (37)=-.27, p=.23) towards tbke of the Internet in language learning.
According to the obtained data both groups havetipesattitudes towards the use of the
Internet in their classes. Both personality typespvert and extrovert, appreciate the use of
the Internet in blended language classes.

The above-mentioned results may provide an ingpirmessage to language
practitioners and teachers who encounter languagendrs with considerably different
personalities adding to the complexity of determgnbest practices. Extroverts are perceived
to be more sociable and more concerned with whadppening around them while introverts
are less sociable and too reserved to join soatlites. Language teachers may use
computer-mediated instruction to provide all leasheegardless of their personality type, to

have access to optimal learning conditions. Wheguage teachers encounter students that
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rarely take part in classroom activities, Intermegeliated instruction can help provide
opportunities for collaboration and interaction.

Next the researchers attempted to learn more dbeutlationship between individual
personality differences and web/internet baseduagg learning. Some of the participants

were selected randomly to participate in interviews

3.1. Qualitative analysis

During this phase of the study, ten participantsen@ndomly selected to be interviewed.

Five of them were introverts and five extroverteeTquestions asked were extracted from the
questionnaire that was used in the quantitative gfathe study. However, some parts of the

guestions were modified in order to elicit richadanore sensitive data from the participants.
The interview procedure took about thirty minutes éach of the participants. The interview

was audio-recorded and transcribed for detailedysisaof the attitudes of the participants

and the role of the Internet in their learning @®x Selected responses follow:

1. Is the Internet easier to use than the libr&Wfch one do you prefer?
Participant: | personally use Internet when | seasome topics or | want to write about
something | prefer modern technology rather thaditional one. | think using library is
difficult for me maybe it's time consuming | canrfoitd any suitable source and there is no
one to help us to find suitable source in librakie can have a lot of source and they are more
available than searching in library among many lsook

Most participants indicated they preferred to ueelhternet as opposed to the library.
Participants mentionedtifficulty in the use and access to library, tioesuming features of
the library, lack of suitable sources and lack of enough guidethe library, inadequate
libraries in the vicinity of the participants, anthck of time of the studentslhe
aforementioned factors were identified as demafitsising library from the participants’
point of view On the other hand, two of the participants ackndgéel thereliability of

sources in the library.

2. Do you find the Internet as informative as lsaggeiteachers? Why?
Participant: | think the Internet is in some waysrenhelpful than language teachers. Maybe
you have something in your mind that you want tarske about that points in the internet
maybe you cannot transfer what you mean to langteaehers and not expect them to help
you because of psychological barriers. But if ymow that what you want to search what do

you want to get from this part, so you should kraowdl search better and you should find better
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through the Internet rather than language teachgus.in other ways it's absolutely that
language teachers can help too. But | think | canrgore results from internet rather than

language teachers.

The above excerpt indicates the participant’'s pa@siperception of the Internet.
According to some of the participantpsychological barriersmay prevent them from
eliciting needed information from their teachers e other hand, some of them said that
teachers can be more specific than the Interneteiaehers can better pinpoint the confusing
issues faced by students. Positive traits includicaess to varieties of information and being
up to datewere attributed to the Internet. All in all, tharpcipants seemed to have similar

attitudes towards the effectiveness of teachergstanthternet.

3. Do you like to take blended English classes? ¥hy
Participant: nowadays | think if we go through thew technology and if we will adopt

ourselves with this world so we know that mosthaf world, most of the classes will help with
technology and using internet than the traditicotad. But maybe some teachers or depending

on each student’s situation or talent maybe soatitional ways help students.

The majority of the students expressed positivéudes toward having blended
classes and few opposed their use. In the excdrpiea the student implies that both
language learners and teachers need to keep abfdast latest development in technology
and their use in education. The motivational eff#ctising the Internet was noted, while the
role of language teachers in improving conversatwas highlighted by two of the

participants.

4. Do you think that working with the Internet wile enjoyable and stimulating? Can you
elaborate your answer?

Participant: | like to learn English with the Intet. Whenever for example we search
something in the Internet and you are not satisfmdsearch more and more but when you ask
a teacher and you are not satisfied you can’t gaknaand again. It is a limitation. When | look

for information in the Internet | feel easy and ootler pressure or stress.

The majority of the participants acknowledged thatomparison to language teachers
in traditional classes, the Internet does not iesthe options at their disposal for seeking
answers to problematic language points. Other ipesitactors from the participants’
perspective includegrovision of stress free and low pressure atmosphed up-to-date and

new information One of the participants was averse to usingritexret in language classes.
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5. Does the Internet motivate you to learn Engliskibw do you find it

motivating/demotivating?

Participant: Yes. It is motivating because it expdavery small points | think. For example |
see a sentence in net and | don't know about thmgratical structure, then it motivates me to
go and learn about it and | feel stress free. Nayad believe that we can have interaction and

connection with native speakers.

The participant viewed such factorsacess to native speakers, real data, variety of
sources, getting very subtle and informative poimatsout lexical improvement and
grammatical structure, and low pressute be the motivational features of the Internet.
Conversely, some of the participants were aversind¢ouse of the Internet, stating that in
face-to-face teacher-directed classes they expmerieompetition which improves their
performance. Advocates of face-to-face only languatasses believe that provision of
rewards and positive responseom language teachers provide an advantage faubkae

learners.

6. Does the Internet help you to work with yourssiaates?

Participant: Not at all. | don't like to have angrmection with my friends through the Internet.

| prefer the face-to-face interactions and coopemat

Due to the fact that most of the Internet cooperativas accomplished through
writing, some of the participants favored facedod interaction. One of the participants
explicitly asserted that she confines her inteoasi to classmates who are more
knowledgeable than her because most of her classmag not proficient enough to promote
her linguistic development. On the other hand, sdiderefer to the positive effects of peer

correction and feedback received through the letern

4. Discussion
This study explored the role of individual diffeces (IDs) in EFL learners’ perceptions
regarding the use of the Internet in their langulegening process. Analysis of quantitative
data did not show a significant difference betwdentwo groups’ (Introverts & Extroverts)
attitudes towards the use of the Internet in thairguage classes. Overall participants’
perceptions regarding the efficacy of the Intemas positive.

The qualitative part of the study provided richesights into the participants’ attitudes
towards the target variable. Based on the elicdath we categorized driving factors in

determining perceptions of the Internet as a tewchool. Categories includednternal,
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external, and psychologicéctors It is worth noting that there is no clear boundaeyween
the aforementioned factors, that is, some of thHecategories overlap. However, internal
factors are primarily concerned with the intrinsiesire of learners to accomplish a goal,
while external factors refer to ecological and esic forces, which drive learners to do
something and psychological factors refer to fuoriof the human mind which are affected
by individual ways of thinking and feeling, and etltognitive traits.

Such factors as ease of access to unlimited irgftbom, access to native speakers, real
data, getting very subtle and informative pointewblexical acquisition and grammatical
structures, were considered to be enjoyable, excdind motivating features of the Internet
from the students’ perspective. All contributedrternal satisfaction. In contrast to most of
the participants, one person, who was also anextroviewed access to native speakers to be
demotivating. This stemmed from lack of self-corfide on the part of the interviewee.

External factors including access to varietiessofirces, being up-to-date, growing
influence of technology, cooperation with classmmai@nd time-saving qualities were also
influential in determining positive responses ttetnet use. Psychological factors, including
low pressure, feeling unstressed, and adjustingnfiividual differences, were also cited by
participants.

Although both of the personality types had positattitudes towards the role of the
Internet in language learning, some of the pamicip downgraded the facilitative and
pedagogical role of the Internet in their class&his dichotomous attitude of some
participants may be attributed to their comfort hwiraditional pedagogies. If language
learners are exposed to prolonged, blended clasiseg, may find more value in using
technology. Moreover, blended classes may provataitions in which language learners
with different personality types can have autonamyloing language-related tasks as they
favor.

In language teaching classes we encounter sordergtuwho are too reserved to take
part in class activities and discussions. In swades, language teachers complain about their
inability to inspire those students to participatbe Internet may provide an ideal means for
these language learners to participate in the detsgities with fewer psychological barriers.
In this study, the importance of the Internet immizing psychological barriers including
stress and pressure was highlighted.

As Kumaravadivelu (2001) pointed out, the World WidNVeb can provide
opportunities for maximizing the liberatory autonpof language learners in the post-method

era. Liberatory autonomy of language learners isngae to language learners’ critical
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thinking abilities. Therefore, language teacherd syllabus designers are advised to integrate
the use of the Internet resources in their classesrder to create equal conditions for
language learners with different personality tydearning styles and cognitive strengths to
improve linguistic proficiency.

Findings of this study are congruent with thoselaf (2002), who found that
technologically based language teaching enhancedetirners’ motivation for completing
tasks and created a sense of excitement in lea®iendarly, a study by Bueno-Alastuey and
Lopez Pe'rez (2013) showed the usefulness of Irdtom and Communication Technologies
(ICT) from the perception of two groups of learngr&FL and ESL settings. The EFL group
experienced full integration of ICT in their classghile the ESL group used lower level of
integration. The researchers reported that the E&up found ICT more useful in
strengthening some skills (grammar and vocabulahyle the EFL group highlighted the role
of ICT in influencing their pronunciation and pradiwe skills. It may be concluded that
learners’ personality types can influence theiituades towards learning varying language
skills via the use of the Internet.

5. Conclusion

Nowadays the use of technology including the Irgerocontinues to gain momentum in
education. Many language teachers feel compelledtéyrate the use of the Internet and
computer-mediated instruction in their languagess#s. The current study explored the
relationship between personality types (introvarid extroverts) and EFL learners’ attitudes
towards web-based language learning.

This study applied quantitative and quantitativahmods for collecting and analyzing
data. Results shed light on extroverts’ and intrisvattitudes towards the use of the Internet
in their blended language learning classes. Thdysisaof quantitative data revealed that
there was no significant difference between intrte/eand extroverts’ attitudes. Analysis of
qualitative data indicated that participants coeed internal, external, and psychological
factors in attributing positive effects to the Imtet use. They found use of the Internet in
language classes to be motivating, exciting, amdusating. They also acknowledged that
using the Internet reduced pressure and establigssdstressful atmosphere. Nevertheless,
some of the participants preferred to pursue tlagiguage learning using traditional means
with a lower level of the Internet integration imetr classes. This may be attributed to the

accepted authority of language teachers in someagidnal contexts.
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Further studies are needed to investigate the odlendividual differences in
personality, learning and cognitive strategies,clvlmight play a determining role in applying
Internet resources in language classes. Researctesd to further examine internal,
ecological, and psychological factors that affezrhing. It will be important to study the
aforementioned factors from the perspective of lagg teachers as well as language
learners. In addition, Internet-based languagentgsieeds to be evaluated and examined
from the perspective of test takers themselvesenindlividual differences affecting Internet

test performance are explored.
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