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Abstract

The quality and content of English language courdésred in secondary schools require
special attention as they affect many students iglaon English as one of their school

subjects. Despite curricular provisions prescribipglanced development of language
competence and a number of so-called “key compeg&nclass work in Polish upper-

secondary schools heavily focuses on developindestis’ selected language skills and
language systems, i.e. the areas that are testanydichool-exit exams, neglecting civic

competences (i.e. group work) and digital skillsisl suggested that technology-assisted
project-based language learning can help remedysthiation. Accordingly, the aim of this

article is to outline a class project that illugtsathe integration of project-based learning
approach in language (English) and content (Pdisiyuage and culture) learning, the
execution of which necessitates collaboration wugs, as well as the use of technology. It
is hoped that the presented project will providepiration and guidance on how to engage
upper-secondary school students in meaningful projeork so that the development of

target competences can be facilitated.

Keywords: project-based language learning; technology; ugpeondary school

1. Introduction

According to a recent Eurydice repétéy Data on Teaching Languages at School in Europe
— 2017 Edition“English is unquestionably the main foreign laage learnt in Europe. (...) in
almost all European countries, English is the fioseign language or the language learnt by

most  students during primary  and secondary  edutatio (European
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Commission/EACEA/Eurydice, 2017, p. 71). Needlesssay, the quality and content of

English language courses offered at schools requeeial attention as they affect many
students who learn English as one of their schobiests. In Poland, efforts to ensure
adequate foreign/second language (L2) educaticsthools have found their way into the
Core Curriculum for Modern Languages an official document that envisions the learning
outcomes allowing school-leavers to effectively ommicate in L2 in speech and writing

(MEN, 2009). In order to achieve it, curricular provisionggeribe balanced development of
all language activities (i.e. speaking, writing,adeng, listening, spoken and written

interaction, oral and written mediation) and larggiasystems (i.e. vocabulary, grammar,
pronunciation, spelling). Apart from the aims p#ritag to language learning outcomes, the
Curriculum includes so-called “key competencesy.(eligital and civic competences), the
development of which is viewed as essential foeaive functioning in the modern world

(Recommendation of the European Parliament and efGbuncil of 18 December 2006 on
Key Competences for Lifelong Learnji2§06).

In practice, however, it appears that class woeavily focuses on developing
students’ selected language skills and languagersgs i.e. the areas that are tested during
school-exit exams (Polisimaturg. English lessons are typically determined by oasi
exam-preparation coursebooks and some learningomete stipulated in theCore
Curriculum for Modern Languagetend to be neglected by Polish teachers of English
particular, little attention is paid to developimgvic competences (i.e. group work) and
digital skills. Consequently, language educatiothatupper-secondary level may be neither
stimulating nor comprehensive, depriving secondatyool students of the necessary skills
for adult life.

Project-based learning (PBL) can be regarded aglacle for helping students
develop these important life skills. Among othatsllows students to engage in authentic
activities, owing to which students have opportesitto learn while executing tasks, make
decisions and solve problems in groups (Krajcik I[&n$ 2014). PBL certainly has potential
in L2 education — it can enhance students’ motivato L2 learning and develop language
skills. Kolber (2012) argues that PBL can enrichagd instruction if a project is designed

with reference to the Core Curriculum (p. 34).

1 Currently, due to the ongoing reform in the Pobstucational system, changes to the curricula beee
implemented. Yet, the 2009 version of tbere Curriculum for Modern Languagésreferenced to as it is still
binding at the upper-secondary stage.
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Regrettably, PBL is not applied in school settingsa regular basis (Kolber, 2012).
One likely reason may be related to teachers’ figeht familiarity with the successful use
of PBL at the upper-secondary level. Specificaligachers may find it challenging to
understand what a language project at this eduttsiage may involve, what outcomes to
plan, how to implement and evaluate this learnirngeeence, being limited by significant
time and institutional constraints.

In view of that, the aim of this article is to gt school teachers by outlining a
project that can illustrate the use of PBL at tppar-secondary level. The described project
integrates content (Polish language and culturd)lamguage (English) learning, along with
digital and civic (group work) skills developmeriit.is believed that the Polish language
subject (for Polish students) can constitute vdkialbntent as it can enrich students’
knowledge and develop the awareness of their onguiage and culture. Modern technology
plays a vital role in the presented project. Onahe hand, it facilitates the implementation of
PBL by scaffolding the learning process and suppgrgroup work. On the other hand,
developing students’ digital skills is seen as mpartant learning outcome, which is to be
achieved through planned activities implementetthéproject.

Accordingly, the present study starts with an vi\ev of the theoretical background
concerning PBL, steps to be taken by the teachéth@characteristics of the students in the
project. What follows is a description of techngflogequirements and skills needed by
students and teachers to perform project actividddhough the tasks were designed for
Polish students (i.e. requiring the explorationtoé Polish culturé), teachers in other
countries can easily modify them to suit their ovamtexts. We hope that the presented plan
will provide inspiration and guidance on how to agg upper-secondary school students in
meaningful project work so that the developmertaojet competences can be facilitated.

2. Literature review

2.1. Major principles of Project-Based Learning
PBL is a student-centred and inquiry-oriented ingtonal approach, defined as “a teaching
method in which students gain knowledge and skiisvorking for an extended period of

time to investigate and respond to an authentigagimg and complex question, problem, or

2 The activities detailed in the current article stitute a part of a larger educational project,aime of which
was to evaluate the usefulness of gamificationeivetbping key competences among upper-secondaopksch
students. The project was implemented as an extraglar activity in a Polish upper-secondary sdhino
2016/2017 academic year. For more details seeaPannl Chmielarz (2017).
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challenge” (Buck Institute for Educatiorhttp://www.bie.org/about/what phl It is a

pedagogical approach that has been associatedsituidted and constructivist learning in
which “students gain a deeper understanding of ma&tehen they actively construct their
understandings by working with and using ideaseal-world contexts” (Krajcik & Shin,

2014, p. 275). Additional features attributed tolLPiclude in-depth inquiry, problem-
solving and the application of critical thinkingilék (Condliffe et al., 2017: 7).

The design of PBL experiences is governed by abeuraf principles, encompassing
the areas of the curriculum, instruction, and assest, as summarised by Condliffe et al.
(2017). As regards curriculum design, it is recomdesl that PBL (1) starts with a problem
to be solved by students, (2) focuses on learngagsgelated to school subject areas, critical
thinking, self-regulation, and collaboration, (3nghasises the process, owing to which
student learning is made possible, (4) gives stisdemough time to conduct their
investigation (pp. 5-7). Instruction in PBL, in tyrshould (1) allow for construction of
knowledge by engaging students in the process @iiny, problem solving and critical
thinking, (2) foster student engagement, (3) s¢affdudent learning by involving teachers,
peers, materials, and technology in the whole m®icél) develop students’ autonomy, (5)
necessitate collaboration (pp. 7-10). Finally, asseent in PBL should (1) address products
created by students that demonstrate student tegr(2) provide opportunities for self-
assessment, student reflection and teacher feed{®ckllow for the presentation of student
products to a wider audience (pp-1D).

Additionally, it is claimed that the use technotagan foster PBL implementation and
increase its effectiveness (Condliffe et al., 20@7,2). Krajcik and Shin (2014) regard
technology tools as helpful in facilitating learslerknowledge construction, finding,
analysing, and sharing information online, collatimom, and developing multimedia
products. Importantly, technology makes it possitite extend what they can do in the
classroom and serve as powerful cognitive tools ltledp teachers foster inquiry and student
learning” (Krajcik & Shin, 2014, p. 287).

PBL is seen as an ordered process and includesnaer of — variously named and
defined — stages. For example, Fredricka Stoll€&0§2 enumerates them as follows:
information collecting, processing, reporting, amdaluation (p. 27). Fragoulis and
Tsiplakides (2009), following S. Kriwas, identif{Stage 1. Speculation” (choosing the topic,
raising students’ interest), “Stage 2: Designing ttroject activities” (group formation,
division of labour, choice of methodology, sourcet information, etc.), “Stage 3:
Conducting the project activities” (information ketion, analysis and synthesis, the display
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of the final product), “Stage 4: Evaluation” (oktlctivities, aims and goals, implementation

of the process, and final products) (pp. 114-115).

2.2. Project-based language learning

PBL has been viewed as an effective and meanirggproach to both L2 learning and
teaching (Beckett, 2006). It has gained the atentf many L2 researchers and practitioners
as its application offers the conditions that amnducive for L2 acquisition, i.e. the
opportunities for language learners to be exposedomprehensible L2 input, to produce
output, to interact in L2 and receive feedback loeirtproduction (Gass & Mackey, 2015).
Project-based language learning (PBLL) is in linehwarious concepts in L2 learning and
teaching, such as experiential learning, learn&gwremmy, cooperative learning, and critical
thinking (Beckett, 2006: 5). What makes this apphoparticularly suitable for L2 learning is
the authenticity inherent in this process, i.e.haaticity of text, purpose, audience and
interaction (Stoller, 2006: 28). Beckett (2006) emuates the following language-related
areas in which PBLL has been of particular valwtent-based second language education,
English for Specific Purposes, project-based coempasgsisted English as a foreign language
education, community-based language socialisaasnwell as teaching critical and higher
order thinking and problem-solving skills (p. 4).

According to Stoller (2009), several conditiongd¢o be fulfilled in order to create a
successful PBLL experience, which largely coincidth the general PBL design principles
discussed earlier in this article. In particulaBLR should: (1) be oriented both towards the
product and the process, (2) at least to a ceetaient be defined by students, (3) be longer
than one class period, (3) integrate all langudgis,s(4) integrate content and language
learning, (5) involve group and individual work)) @arge students with their own learning,
(7) result in a product, (8) allow for student eefion on the process and the product (p. 24).
Kolber (2012) enumerates the following featuresefiéctive L2 projects: (1) clear goals
defined together with students at the initial stamjethe project, (2) clear instructions
including the theme, aims and methods of work,c{8ar division of labour in groups, (4)
products presented to a wider audience, (5) tappmng number of modalitiesaural, visual
and kinaesthetic — while receiving and conveyirfgrimation, (6) reference to the situations
familiar to students (pp. 335).

As mentioned earlier, technology has great pakrfor enriching the learning

experience in project work and has also been appli®BLL. Various terms are used in the
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literature- such as “project-based CALL” or “PBCALL” (Debski &@ruba, 1999; Gu, 2011),
“project-oriented computer-assisted language legfnor “PrOCALL”" (Jeon-Ellis, Debski,

& Wigglesworth, 2005), “Technology-Enhanced ProjBased Language Learning” or
“TEPBLL” (Dooly & Sadler, 2016} to denote the model of instruction which “strestes
ability of new technologies to enhance languagenlag based on team and individual
activity that evolves around meaningful projectsated by students and shared with world-
wide audiences” (Debski & Gruba, 1999, p. 219). hifetogy can enhance PBLL as it
facilitate communication, interaction and collaldema among learners and teachers, as well
as enable the production of multimedia artefactsthe presentation of students’ products to
an audience (Gu, 2011; Debski & Gruba, 1999). Kinaéchnology in PBLL can be used
with the aim of helping students “develop critieald creative thinking as well as the ability
to produce and solve problems in a way that willhan impact on their lives and the lives
of those around them” (Gu, 2011, p. 226).

Empirical research on PBLL has been growing iremécyears. Research includes
implementation reports (Tsiplakides & FragoulisD20Zhao & Beckett, 2014; Zhang, 2015;
Petersen and Nassaji, 2016; Poonpon, 2017; Grah¥)2studies on learner perceptions in
PBLL (Kobayashi, 2006; Miller, Hafne, & Fun, 201@jbbes & Carson, 2013; Kuo, 2015),
instructor experiences (Doherty & Eyring, 2006 ds¢s on the effectiveness of PBLL
(Simpson, 2011; Shafaei & Rahim, 2015), as webltadies that report the use of technology
in PBLL (Debski & Gruba, 1999; Gu, 2011; Dooly &d®ear, 2016). The revealed benefits of
incorporating project work in L2 settings can beuped into three categories, i.e. benefits
related to (1) knowledge, (2) skills and (3) attis. As far as knowledge is concerned, it is
the consolidation of content learning that is sesna significant outcome in PBLL.
Regarding skills, gains have been reported witaregfce to decision-making, analytical and
critical thinking, problem-solving, ability to fution in groups, time management,
cooperative learning. Among the attitudes, theofeihg emerge: increased autonomy,
independence, responsibility, a sense of ownerahnigh pride in the project, stimulated
interest, motivation, engagement, participationpoyment, improved self-confidence, self-
esteem, positive attitudes towards learning, satigfn with personal achievement, creativity
(cf. Beckett & Slater, 2005; Beckett, 2006; Stql2006; Tsiplakides & Fragoulis, 2009). On
the other hand, some drawbacks have also been edoiaut: the preparation and
implementation of PBLL is time-consuming, teacHack classroom management skills, and

learners can perceive project work as difficult @fbbes & Carson, 2013).
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All in all, despite its appeal, the design and lengentation of PBLL with an
appropriate use of technology can pose a challémgschool teachers. Based on our own
success using PBL in school settings, the secwombpresents an outline of a project that
may be relevant to L2 teachers at the upper-secpnsizhool level. We hope that by
presenting our project we will contribute to teashencreased awareness of the value of this

approach to L2 learning and teaching.

3. Description of the project “Truth about us savedon walls and in literature”

3.1. Project overview

The project “Truth about us saved on walls andtardture”was developed in cooperation of
an academic teacher / CALL researcher (Author #l) ateacher of the Polish language and
culture employed in an upper-secondary school (&wu#). It is an out-of-class activity that
integrates content (Polish language and culturd)Eanglish language learning, involving the
use of technology and collaboration in small grodpee project necessitates the creation of a
product within a period of one month. During thisnég students collectively gather
information and resources, process and reportethdts. The theme, aim, method of work, as
well as the product are defined by the educatossyeler, students are given freedom in
deciding which task to embark on, how and whenxtcete the task. The project results in
an online article featured on students’ blogs af&a which can be accessed by the public.

3.2. The procedure

Step £

The teacher divides the class into teams compri8idgstudents each. In teams, students
choose the team’s leader who will manage the teami& throughout the project. Next each
team chooses the team’s blogger, whose respongillll be to start a free blog (e.g.
www.wordpress.conand to update it with regular posts, describimgenglish what each

member does in the project. The teacher stresaegdlch team member needs to be involved
in the project as their engagement will be evalliaded their blog posts will serve as

evidence.

® The stages of the project have been designecttier beeet class reality and conditions.
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Step 2

Students are provided with the introduction to phaect and two tasks to choose from. The
introduction and task description can be made abkslvia Google Docs — the link can be

forwarded to students by email. Alternatively, teacher can start a project website using a

free website builder (e.gwww.weebly.comy and provide instructions there. The text
(introduction and two tasks) which the teacher fmmward to his/her students is detailed

below.

Introduction to the project

You are probably familiar with the Polish sayidek Ce widz, tak Ck pisz, which actually means that people
are often judged by appearances and behaviouritBsitexactly this — how we behave and look — tisat
captured by artists, in street art or in literaturieope that the tasks below will make you thitloat what truth
about our lives in the modern world is saved onsiahd in literature. You have two tasks to chdose. Each

team chooses ONE task only.

Task 1. What do Warsaw murals say about us?

Graffiti and murals take up much of the city spac®arsaw (Poland). Artistic murals have been beireated

for about 10 years and the local government hagasingly supported such cultural initiatives. Msigome in
various sizes: from small to big, they evoke vasioeactions — they amuse us, move us, or encourage
reflect. They often commemorate important eventgemple. We can also find murals that depict cirissues,
such as multiculturalism, which can be exemplifigda mural showing people that come from variousspaf

the world. Without a doubt, murals change and brmagety to the Warsaw landscape, and bring old and
dilapidated buildings back to life. Warsaw murate aorth seeing because our past is captured im,tbear

tradition is preserved, and often the truth abauselves and our generation is hidden there.

I would like to invite you for a walk around Warsawtake a look at the murals and to discover dhashave
not been discovered yet. Next you will do a tagkahm of which is to get you to:
» reflect on important events and people in our nysto
« reflect on the problems that people today haveate fand on how artists see and capture us in street
art
» practise the skill of taking a critical look at ligaand commenting on contemporary phenomena in a
specific literary form.
Your task involves writing a column article in whigzou will include your own reflections on one sifiec
Warsaw mural showing a present-day topic, contearyareality, our achievements, problems or weale®ess
Add a photo / photos of the mural that is the sewfinspiration for your text. For more detaile sssessment

criteria below.
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Present your work in the form of an online colunticke. Publish your column (the text + photos lod graffiti

or mural) on your blog page or you can try out Badtittps://padlet.con)/ A YouTube tutorial on how to use

Padlet can be found het@tps://goo.gl/fkDLgr If you decide to use Padlet, publish the linkyonr blog.

Language of the text (blog, column): English.

Your work will be assessed taking the followingefia into account:
e compliance with the task and the literary form
e aninteresting title
e current topic
» clearly specified aim of the text
» clear beginning and clear end/conclusion
» interesting and original approach to the topic
* language finesse (poetic devices — min. three)
« using digression and contrasts (subjectivism inuatang the examples; critical evaluative vocabyjlar
« emotionally charged vocabulary (for example, humke, irony)
e expressing opinion, prevalence of comments overimation
» conclusion — for example, surprising, encouragiregreader to reflect
e attention to graphic text segmentation; organisitige text (introduction, main body and
end/conclusion)
» correctness: English language, spelling, punctoastyle

e length: min. 200, max. 500 words

Task 2. What does literature say about us?

“Reading books is the most beautiful recreation thamankind has created” (Wistawa Szymborska)

Leszek Kotakowski is an outstanding Polish phildsap Not only is he the author of serious philosoah
texts, but he is also the author of remarkablediteworks. Admittedly, he raises philosophicalitsp but in an
allegoric and straightforvard mannéfales from the Kingdom of Lailoni@Polish: “13 bajek z krolestwa
Lailonii dla dwych i matych”) is an example. These tales, juse lithe Little Princeby Antoine de Saint-
Exupery, can be read by people of different agesemth reader will find something valuable thereese are
stories that are presented with humour, that raortant and timeless problems, provoking questianout
the condition of humankind and the world, givingerito various reflections. Leszek Kotakowski arsusar
interest to ask questions and look for answersth&ois Lailonia — a country that does not existamy map,

which humans are prompted to look for out of ndtauaiosity.

* This task was inspired by the lesson plan desigpyetlistyna Sieradzka-Bigoavailable at
http://legalnakultura.pl/pl/strefa-edukacji/strefla-nauczycieli/scenariusze-lekcji/edukacja-filmowa
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| am inviting you to have an adventure while youdfiout the protagonists’ secrets (and also perbap®wn
secrets) and discover the extraordinariness obhéil (and also perhaps of our own country) togetbitr the

characters in one of the tales, entitled “Outragenints” (Polish: “Oburzage dropsy”).

| am inviting you to do the following task, whichllahelp you to:
» reflect on the concept of stereotypes, mainly etstereotypes
» consider the role that stereotypes play in soid@l |
» learn about how stereotypes are created
« reflect on how stereotypes can be overcome

» look for and invent constructive solutions.

Your task involves reading the tale by the Polistigsopher, Leszek Kotakowski, “Outrageous minthi: (
Tales from the Kingdom of Lailonia & The Key to Mea a few sample pages available at:

https://go0.gl/5882KW You will next present the content of the taletie form of an online book: select

artwork to illustrate it and create the text in Esty Then add the continuation of the tale. Shohatv
stereotypes are and how they are created. Whilénciimg the story, look for solutions, pointing ¥eays in
which stereotypes can be overcome. Present themoot this work in the form of an online book. Foore

details see assessment criteria below. Publistirtkéo your online book on your team’s blog.

Present your work in the form of an online book.eUkis tool to create your online book: Storybird

(https://storybird.com/ A YouTube tutorial on how to use Storybird canfound herehttps://goo.gl/tQ5ejb

Language of the text (blog, online book): English

Your work will be assessed taking the followingefia into account:
» creativity and originality in showing the topic afaimulating the punchline of the tale
* word-picture symmetry (matching illustrations wigxt)
* interesting details
» comprehensibility of the composition and content
» aesthetics of the ebook
» English language and stylistic correctness

* length: 8-12 pages

Deadline for task submission: [the teacher assiesdate, 3-4 weeks is optimum time for teams toplete

their tasks]

Send the link to your blog to this address: [eegcher’s school email].

Leaders, do make sure that each team member itv@avin task execution. Bloggers, remember to descr

what each team member did during the task.
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Step 3
Students work in teams on their projects outsidelads and send links to their blogs on the
stated date. The teacher encourages students partsoof their work online using Google

Hangouts or Skype, e.g. while planning and discgssieir work.

Step 4
The teacher assesses teams’ products and assigts tp&ing into account the criteria listed
in the task (language, subject matter) as well axh deam member’'s engagement in the
project as described on the blog (assessment apgrork). Suggested scoring:

* Language — max. 9 points

* Subject matter — max. 20 points

* Group work — max. 6 points

* Total — max. 35 points
The teacher sends the score and individual feedimaelch team on: 1) language, 2) subject
matter, 3) cooperation in the team. The teacheoamres the results — team scores can be
displayed in the class and/or on the project webgitiditionally, the teacher can add links to

teams’ blogs on the project website.

Step 5

The teacher carries out the evaluation of the ptdpy asking students what they have
learned, what they liked, what was challenging floeem and how they dealt with the
problems, etc.

3.3. Technology requirements and skills
The teacher needs to have a computer/laptop arebsato the Internet to provide project
details and later to assess teams’ work. A projeatiti be useful while introducing the
project and showing the results. The students tiresdown computers/laptops and access to
the Internet to participate in the project.

General computer/digital literacy is needed torycarut the project. No previous
knowledge of the applications or online resourserequired — the teacher and the students

use YouTube tutorials while working towards themwjpcts.
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4. Discussion and pedagogical implications

The aim of the current article is to present a cstmed PBLL activity that can be
implemented in an English language classroom wgpetsecondary school students. The
outlined project illustrates the integration of PBLIanguage (English) and content (Polish
language and culture) instruction, the executiowloth necessitates collaboration in groups
and the use of technology. This project turnedtodtte meaningful and inspiring for students
in our own experience — teams enjoyed group woré faidly engaged in the project
execution outside of school. The written outpuEmmglish — blogs and columns — was shared
with a wider audience, which contributed to studesénse of achievement, satisfaction and
group pride.

The described project aims to show that the usBRIfL to integrate content and
language learning can be an innovative vehiclenfodern didactics. We observe that in a
PBLL learning environment students have a chancéedon faster and easier while the
acquired knowledge seems to be longer-lasting. pif@ect is designed and enacted in a
carefully planned and principled manner, studergsnat bored and teachers can achieve the
intended educational goals.

It is worth emphasizing that the integration ofieas school subjects is possible,
even of the subjects that, apparently, do not maveh in common, such as Polish, English,
cultural studies, and Information Technology. Byitied a column about contemporary
reality in the English language, and then by pastiron a blog or Padlet, students — first and
foremost — consolidate their knowledge about thergéorm and the principles of writing a
column. Additionally, they nurse the culture of twerd on the Internet and linguistic and
grammatical correctness — both in Polish and inliEimgFinally, it is an appropriate exercise
to develop the ability to critically look at the atdy and comment on contemporary
phenomena in a specific literary form on the Inétiin a cultivated manner.

By combining content and skills in a PBLL activigachers can show students that
the acquired knowledge serves a purpose and iuulugefmany areas. This approach
stimulates and develops students’ thinking and lesatiudents to notice that what they learn
from books at school is not detached from everydayAdditionally, independent work on
the chosen problems gives the teacher a chana@s student commitment and interest in
the topic.

Another undeniably positive effect of PBLL invosrdhe development of skills
associated with adult life. Students can practigeatrt of being part of and communicating in

a group, i.e. expressing opinions, listening to tpénions of others, resolving conflicts,
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making group decisions, keeping deadlines and taidag the assigned duties. This kind of
instruction enables young people to adopt a sti@tggproach to their own learning and to
take responsibility for their decisions.

Being aware of the fact that new technologies @ty accompany young people
both at school and in their pastime and that teldgyoand the Internet are part young
generation’s life, this project accommodates the afsmodern technology. It follows young
people’s need of being part of the digital worldt ki also allows for the development of new
digital skills. Teachers should not resist someghinat has already become a fact — it is
worth giving students freedom to acquire and cadat# knowledge with technology, at the

same time teaching them how to use it effectively wisely.

Conclusion

Changes in educational practice are necessaryy-stimild follow the civilisation trends in
order to genuinely assist modern students in derelopment. For this reason, teachers need
to apply the pedagogical solutions that allow toe aicquisition of essential knowledge and
skills for a fulfilling life in adulthood. PBL ceainly has potential to address this need, yet, it
seems that there is not enough problem-based dtisinuin L2 education at the upper-
secondary level — the problem which may be causetbdchers’ uncertainty related to the
usefulness of technologically-enhanced PBLL. Weehthyat our project sheds some light on
the specificity of technology assisted PBL in Laieation and that it will be of interest to
English language teachers who will find these teeiropriate for their upper-secondary

school students.
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