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Application Details:

Title: Playposit(formerly known agduCanoh

Publisher: Benjamin Levy, Swaroop Raju, Susan Germer

Product type: Web and iOS application

L anguage(s): Multilingual

Level: Any

Media format: Video/audio/picture/text

Operating systems: Any device with an active connection to the inttrand a browser
Hardwar e requirements: iOS/Internet Connection

Supplementary software: None

Price: Basic Plan: Free; Premium Teacher plan: $89/y®anded School plan: $990/year

1. Introduction

Educational videos are among the most influential authentic tools in foreign language
education (Choi & Johnson, 2007; Erbaggio, Gopahkan, Hobbs, & Liu, 2012; Hafner,
2014; Mackey & Ho, 2008; Mirvan, 2013; Shih, 20M&ang, 2014). The reason that videos
are particularly popular in foreign language edwrais that they are multimodal, that is,
even in their basic form, they provide studentshvauditory, visual, contextual, verbal, and
non-verbal sources of input, which can enhance cengmsion Gernsbacher2015; Hoven,
1999; Seo, 2002) by providing comprehensible ir{guashen, 1981, 1985). Moreover, some
researchers (e.g. Borras & Lafayette, 1994; Dap@d4; Davey & Parkhill, 2012; Hsu, 1994;
Hsu, Hwang, Chang, & Chang, 2013; Markham & PeP®03; Montero Perez, Peters,
Clarebout, & Desmet, 2014; Plass, Chun, Mayer, &ther, 1998Vanderplank, 2016have
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attempted to make videos more educationally pufpbgérough captions (texts in the
original language) and/or subtitles (texts in tlegét language), supporting listening
comprehension and vocabulary development.

However, although captions and subtitles douate to the comprehensibility of input
by adding an extra layer of cognitive processingdB: Williams, 2002) to videos, asking
comprehension questions both during and after itheovis also important. Comprehension
questions help students attend to the materiatamad and allow educators to decide if they
are progressing effectively through the materialst only is asking comprehension questions
encouraged in foreign language classes, but alscatols are advised to ask effective
guestions — those engaging higher order thinkintissfHOTS) — so that students develop
critical thinking skills (Egbert, 2007, 2009). Acdingly, using instructional videos in the
teaching-learning process, augmented with effeatov@prehension questions, can be where

Playpositcan support learning in language classrooms.

2. Features

Playposit (formerly known asduCanoiy is an application used to make interactive vigeos
known asbulbs The videos can be extracted from one of manyuresesharing websites or
from a repository of pre-made bulbs. Having chosesuitable video, educators can play and
edit it based on their educational objectives. 8gbently, the educators can add
interactivities (e.g., multiple-choice items) toesfgic frames of the video, and then share it
with the students. As the students are watchingitheo, they will be prompted to respond to
the interactivities as the player slider passesutpn the linked frames. The teacher can then
check the students’ responses through the analgéipability of the application. The main
features oPlaypositare:

1. A free basic plan allowing educators to create mitéid bulbs, monitor students’
progress, have access to a repository of videas tlan capability to share contents
with colleagues.

2. A variety of assessment measures, incluagmgtiple-choice free responseeflective
pause discussion forunpolling surveycheck all (that applyfill blank, website and
web embed

3. Easy, intuitive interface.

4. Compatibility with all platforms.
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3. Evaluation

Access (clarity, instructions, usability, navigation, safety)

Working with the website is relatively straightfaaml. Users can easily locate videos online
through two sourcegqre-made bulbsindvideo channelsHaving found a suitable video, the

educators can easily select and transfer it ta tdbum and start editing it based on their
educational goals.
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Figure 1. Video channels

The intuitive video playback and editing tools ¢ecan even greater ease of access for users.
Users can play the video via the simple built-iteiface, and attempt to edit, and add
guestions to it wherever necessary. As can be iseigure 2, a series of interactivities, that
is, questions (multiple-choice, free response, kingcthe correct answer, and filling in the

blanks) have been attached to the twenty-firstrsg@od the sample video.
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What type of village can you see in the video?

O Mountain Peak.

River

cC @0

Hightand

Forest

The central building in a medieval castle (shown in the video) is called the ........... .

Keep

O Church

O Theater

O Troubadours arbor

= Fill Blark

A highland village provides a good mix of resources. The main limitation, though, is

Figure 2. Editing the video and adding questions

Likewise, the student view is unobtrusive, thattie technology does not interfere in the
learning process, or, simply said, it does notig¢he way. When the video slider reaches the
position of keyframe (the starting frame of theemactivity), the application divides the screen
into two halves, one containing the interactivapd the other containing the paused video.

After the students respond to the prompt, the viglagback will resume.

O reoeouesnion

What type of village can you
see in the video?

O Forest
O Highisnd

O River

Figure 3. Student view
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As can be seen in Figure 3, the slider has reatiheedeyframe and, hence, the video has
stopped and the students have been prompted vethrgt question (multiple-choice) in the
series (see Figure 2). Once the students answeyuenion, the video will resume and they
will be prompted with subsequent questions (frepoese, checking the correct answer, and
filling in the blanks).

Additionally, Playposit conforms to the norms of TESOL Technology Standards
Framework (2008) in observing the learners’ safetyle browsing the Internet. Although,
according to Standard 3, learners should geneealtycise caution while working online, the
application does not pose a threat to their sdfgtyresenting them with unwanted pop-ups or

redirections to third-party websites and appliaadio

A variety of interactivity types
Playpositprovides users with eight interactivity types ® d&dded to the videos. These (see
Figure 4) include the following:

1. Multiple-choice: Traditional multiple-choice questions consistaoproblem, a set of
alternatives, and one correct response.

2. Freeresponse: Essay questions help assess the learners’ opiaiomst a particular
topic and, hence, encourage their higher-ordekihg

3. Réflective pause: Pre-organizers and/or guided instruction allowlézners to reflect
upon key ideas before or while watching the video.

4. Discussion forum: As the name suggests, this interactivity allows educators to
create a discussion forum for students to engaghalogues and debates based on
what they watched, encouraging their critical timgk peer-feedback, analysis,
synthesis, and evaluation.

5. Poalling survey: Through this item, the educators solicit studeidlisas about a topic
related to the video.

6. Check all: These items help assess the students’ breadithoefledge by having them
choose more than one correct answer among a aeoifatives.

7. Fill blank: Auto-graded fill-in-the-blank items allow the edors to examine the
students on their knowledge of the topic, vocalllgrammar, etc. by having them
provide the missing words which have been intemtigrieft out in a phrase, sentence,
paragraph, and/or text.

8. Web embed: This interactivity allows the incorporation ofhetr third-party media in
the form of a web address.
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®

Figure 4. Interactivity types

These measures allow the teacher to pose quespomdde resources, create discussions,
and elicit opinions while the students are engagedatching the video. These assessment
tools can potentially address diversity by targgtskill levels, providing a more realistic

picture of the students’ progress. For instancefea-response writing task can more
appropriately be used to tap into an advanced stigsderiting skill, while a multiple-choice

item may be used for lower-proficiency levels, & tpsycholinguistic processes and
micro/macro writing skills involved in tackling a utiple-choice item are comparatively

more limited (Brown, 2004; Farhady, Jafarpur, &j&8mndi, 1994). Therefore, these measures,
if used effectively, can provide a more realistictyre of the students’ skills, encouraging the
development of HOTS (Egbert, 2007, 2009). Finalhe teacher can access the detailed

reports of the students’ performance and proviéentvith feedback ifiwhen necessary.

Feedback
The application offers simple yet informative arigky on the students’ interaction with the

videos. These statistics can be viewed by hovetiregmouse pointer over thenalytics
section of the interface accessible to the edusaldris feature grants the educators access to
the students’ answers. Based on the analytics,ethecators can provide students with

feedback on their performance.
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Figure 5. Analytics

Engagement
Engagement is usually defined as “absorption iadivity and implies motivation to do the
activity” (Egbert, 2007, p. 4). An engaging tasls ltlae following features:

1. Authenticity: It is authentic to students, that is, the stusldetl that they can
learn from it.

2. Connectiong/interest: It is interesting to students because it is cotetto their
lives, making the students feel that performingaih have an important effect on
their lives both in and out of the class.

3. Social interaction: It provides students with opportunities to intgravith each
other throughout the learning process. Resear¢kegs Lantolf & Thorne, 2007;
Vygotsky, 1978; Wertsch, 1985) have found that aotiteraction is a key to
learning, as it leads to a deeper sense of atteatid focus on task.

4. Feedback: It provides students with sufficient feedback gbhis given right when
the students need it rather than later.

5. Challenge/skills balance. It has a good balance of challenge and skilstadents
to solve it. Research (e.g., Csikszentmihalyi, 199@bert, 2004) suggests that
when a task is too challenging, the students feedtfated and demotivated to
tackle it. Furthermore, when a task is too eashgatls to boredom. Therefore, an

engaging task needs a balance of challenge and skil
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Accordingly, as videos are authentic, multimodal @otentially interesting and connected
to the students’ lives, they can be considered gingamaterials (if chosen properly).
Playposit uses these potentially engaging materials and addsus interactivities (see
Figure 4) to them, allowing for HOTS, social intelian, and feedback. The responsibility of
realizing the final requirement of an engaging fakkt is, a balance between challenge and
skill level, is upon the teacher to create for thedel to work. ThereforeRlaypositcan be

considered a potentially engaging tool which cgmpsut students’ learning.

User plans

Playpositis offered under three plansasic premium teacherandblended schoolThe basic
plan is fairly limited, but it provides users withasic affordances they need to create
educational activities. For instance, they can teramlimited bulbs and see analytics on
unlimited students’ performances. With other pldwsjyever, the educators have access to all
interactivity types (see Figure 4). In additione taducators can grant students privileges to
create their own bulbs and use a more advancedaogeto edit videos. Under thdended
school plan, the application has all the other previousigntioned features along with

professional development capabilities, providingeadors with training.

pasH  Bues Mommor DEseN Q@

BASIC PREMIUM TEACHER BLENDED SCHOOL
S S S
Olyea{ 8 glyear 9 9 O/year*
No Payments, No Surprises Auto-renewed Annually *Base rate for 15 staff
Create Unlimited Bulbs Auto-graded Fill-in-the-Blank Administrator View
Monitor Unlimited Students Web & Check-All Q Types Professional Development
Public Copy/Edit Limited Advanced Video Crop On-going Training
Share with Colleagues Copy/Edit 200K+ Public Bulbs LTI Integration
Students Can Create Bulbs Questions? Reach us at 443-821-7776
-
Print Worksheets & Export Grades
AT

Figure 6. User plans

4. Conclusions
Allowing educators to integrate videos as authemtterials in the teaching-learning process,

Playpositis an application with many useful capabilitieBstty, the software allows users to
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easily locate, edit, and share educationally appatgp videos in a safe environment. The
educators can search video-sharing websites, dadrda appropriate video, trim it based on
the teaching-learning objectives, and share it witidents. Likewise, the students’ access to
the video occurs in the same safe environment whbee materials are provided
unobtrusively. Furthermore, as the application m&guonly an active Internet connection to
operate, it can run on all system platforms.

Secondly, through a variety of interactivitypés, the educators can manage the
learning process more effectively, assessing theests on their comprehension of the
materials and, at the same time, providing thenh wainstructive feedback. For instance, an
educator can start Rlayposittask with a reflective pause interactivity to leétstudents set
goals and understand what the purpose of the s&sknd, on a broader sense, how it can
connect to their lives. Then, as the video rolig, ¢ducator can engage the students’ HOTS by
asking effective questions — those asking the siisd® analyze, synthesize, and evaluate
(Bloom,1956; Egbert, 2009) — and have them intenaitt their peers through the discussion
forum. The combination of appropriate videos, dffecquestions, and interactivity types can
potentially result in the development of studertgative and critical thinking skills, and an
engaging learning experience. Besides, the edwcator monitor the students’ progress and
provide them with feedback using the analyticsusabf the application.

Finally, even under a basic plan, the edusatauld still have access to useful tools to
create an engaging learning task for the stud@iisse toolsmultiple-choicefree response
and reflective pausealong with other characteristics of this plane(s#bove) can be used
effectively to support the teaching-learning precedgth technology. However, the social
aspect of the application, which is available terpium and blended-school users, is locked
for basic-plan users, with the teaching-learningadyics following a one-on-one educator-
student pattern. Therefore, depending on the uggrals and budgetPlayposit can be

employed in each capacity to support the teacheagring process.
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