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ABSTRACT

Aim. The purpose of this qualitative research is the preparation, implementation
and evaluation of a sample lesson focused on the selection of the subject of religion
for the German courses taught in universities. The second purpose of this research
is to contribute to international understanding between peoples with different reli-
gious beliefs.

Methods. This research pertaining to religion is qualitative in nature. In this
research, the document analysis technique was used. The research on the subject of
religion was taken up during the 2021/2022 academic year in my selective German
courses at the Hacettepe University.

Results. The successful contribution of the lesson planning model mentioned
in this article was also observed in the teaching activities in primary and secon-
dary schools conducted earlier. It was also seen that the students who attended the
German courses in connection with education or work in Europe.

Conclusions. It was observed that the participants talked about Islam, Christia-
nity, Judaism, Buddhism and Hinduism. It is important to remark that the inte-
rest of the participants in German lessons still continues. Therefore, effective lesson
planning models and unique methods should be further developed.

Originality. German language courses are offered as a foreign language lear-
ning practice in Turkish schools, private institutions and universities as elective
foreign language courses. Students from all the departments of the university
may attend the elective German language classes. To conduct the German courses
effectively, a suitable method should be developed which will help the partici-
pants who come from different countries and students with different levels of
fluency.

Keywords: German, religion, levels, planning, active learning method, materials
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INTRODUCTION

he Turks living in Turkey (in Anatolia and Thrace) came to Anatolia in

1071 from Central Asia, triggered by the drought because of climate chan-
ges. Rather, they lived in Central Asia as a nomadic people. By faith they were
shamanists. Tengrism is a collective term for the oldest polytheistic religion
of all Mongolian and Turkic people of Central Asia. This term emerged from
the even older Altaic shamanism (Wikipedia, 2022; Vural, 2013). After emi-
grating, Turks met the Persians and Arabs, among other nations. The people
of Anatolia come from different cultures and also spoke relatively different
languages. They have embraced the monotheistic religion of Islam. Over
time, Turkish has been primarily influenced by Persian and Arabic langu-
ages. Then, the Ottoman Turkish developed. Persian still plays an important
role in Turkish culture and literature while Arabic is used in religious prac-
tices. The influence of French was noticeable in the areas of technology and
administration. German and English also had an influence on the Turkish
language. After the foundation of the Turkish Republic, efforts were made to
establish Turkish as the official language. Arabic and Persian were dropped
from the curriculum. French, German and English continued to be taught as
foreign languages in educational institutions.

Currently, the importance of Arabic in educational institutions is on
the increase. The number of subjects associated with religion has been
increased. However, the influence of Persian has diminished. Nowadays,
English, German, Arabic, French, Spanish, Italian, Russian, Japanese, Chi-
nese and other languages are offered as foreign languages in Turkish scho-
ols. As a preference, English is chosen as the first and German as the second
foreign language. Foreign language classes are organised, based on the
Common European Framework of Reference for Languages. Despite the
updated textbooks, four-year teacher training and varied lesson planning,
the quality of the foreign language lesson is not at the desired level.

Currently there is also great interest for German courses at universities,
as many students would like to continue their studies and/or work in Ger-
many. In order for the students to regularly take part in German courses,
it is important that the content and methods of the lessons are interesting.
For my German courses, I developed an approach in 13 stages (Coskun,
2018; Demirezen, 2013; Karabiyik, 2018). This article is based on this action-
-oriented approach.

Religion is also an interesting topic for the German courses. Religion is
an important issue in Turkish society. Issues on religion are often discussed
in Turkish families, in their vicinity and Turkish workers living abroad. In
the elementary schools, middle schools and high schools, religion is taught
as a compulsory subject. According to the religious education teacher, reli-
gious instruction in Turkey is non-denominational (Aydin, 2000). History
of Religions is also taught in Anatolian Imam Hatip High Schools (Kurt
& Aykat, 2021). In the last 20 years, numerous mosques and prayer rooms
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have been built in Turkey. This is also a sign that faith is given an important
place in Turkey. The Bureau of Religious Affairs, which supports Koran
courses and religious education, has a remarkable budget. This office also
has representatives abroad.

In Germany, the education of religion is practiced in very different ways
(Noormann, 2000). In Germany, instruction of religion is the only subject in
the Constitution Law that is protected as a regular subject for public schools
(Article 7, Paragraph 3 of the Constitution Law). Exceptions are non-deno-
minational schools for which no religious instruction is provided (Wikipe-
dia, Religion Education in Germany, 2022). Students have the opportunity
to take ethics and philosophy instead of religious education. In Germany,
the topic of Islam is mainly discussed in connection with integration and
Islamophobia (ElI Massry, 2021). Islamic religious education is also offered
in Germany. However, participation is voluntary. In Germany, there are
courses on “Islamic religious education” which offer certificates for teachers
who will teach Islamic religion. Religions are also given a comprehensive
place in the book titled “Certificate German - Learning Objectives and Test
Format.” The catalogue of topics recommends the following words that are
considered relevant for communication (Damblemont et al., 1999).

METHOD

This study on religion was conducted through the qualitative method
(Kus, 2007). The document analysis technique was utilized in the research
(Karasar, 2006, pp. 183-197). The research on the subject of religion was
made during the academic year 2021/2022 in my elective German courses
at the university. The words selected and the written texts were discussed
with experts in the field of German as a foreign language and in the field
of religious education both in Turkey and in Germany. The subject of reli-
gion was dealt with during the school internship with candidate teachers
together with students at an Anatolia high school for prayer leaders and
priests. The implementation and evaluation of the subject of religion was
developed by Hasan Coskun (2020) in accordance with the lesson planning
model previously prepared. The teaching materials, which were prepared
partially by Burak Ahmet Dilsiz (2021) in tandem with the lesson planning
model developed and revised by Coskun (2020). This gave birth to this
lesson on religion for this article.

GENERAL INFORMATION

Each lesson is planned by taking into account the characteristics of the
target group. It is therefore important that the reader is informed about the
target group. The following is the most important information about the
target group.
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Educational institution: University

Target group: Students attending the elective German courses
Name of the lesson:  Elective German courses

Subject of the lesson: ~ Religion

Duration of the lesson: 120 minutes (3 hours)

RATIONALE OF THE LESSON

Aachen is a lively and international city. Marcel Philipp (2015), the
mayor of the city of Aachen, points out the importance of the dialogue
between religions in his foreword as follows. It is full of friendly families
and has many social activities. More than a third of the residents of the city
of Aachen can look back on a history of immigration. People from over 160
nations have found a new home in our city, regardless of their origin, their
nationality and their faith. Due to its international importance as, a city of
trade and science, the European city of Aachen has been a place of intercul-
tural and interreligious exchange since the time of Charlemagne.

The working group on the “Dialogue of Religions” was founded under
the direction of the municipal integration officer. This working group
stands for peace and understanding, mutual respect, appreciative interac-
tion and tolerance. The working group has become an important institution
in the city when it comes to current issues of everyday life, education and
work as well as participation and understanding.

The representatives of the religions act in their communities and among
themselves as bridge builders and valuable multipliers. This dialogue at
eye level creates an awareness that is based on acceptance, respect and
openness and thus preserves and increases the quality of life in Aachen.
There are other German cities where people of different religions live.

Paul Kirchhof (2013) writes the following in the foreword to the Lexicon
of Dialogue:

When two cultures meet, we first seek dialogue among the new neighbours.
In our dialogue between Christianity and Islam, however, we find it difficult
to understand the difference between cultures and the religions on which they
are based, because we lack the concepts. (p. 7-8)

Frank Spengler (2005) pointed in his opening speech at the conference
on the subject of “Multi-religion coexistence in Germany and Turkey” to
the fact that in Turkey in particular all three religions shape history and
everyday life more than in any other country. Mehmet Goérmez (2005)
argues that Europe lacks historical experience in multi-religious life. He
also says that the achievements as a result of the immigration policies of
the 18th and 19th centuries are still remarkable and that Turks alone have
currently built 3,000 mosques in Europe. Mehmet Zeki Aydin (2000) says
that Islam lessons are already offered as a selective subject in some federal
states and that it is also being seriously discussed in other federal states.
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In his opinion, enough experience has been gained abroad. He proposes to
set up a commission to develop curricula. These quotes and explanations
show how important the subject of religion is in Turkey and abroad. It is
therefore appropriate that basic knowledge is also given space in German
courses.

THE OBJECTIVES OF THE LESSON

The objective of this study is to promote the desired characteristics by the
individual learners through education. The goals are separated into three,
as long-term goals, general objectives/general goals, and fine goals. These
goal groups must be consistent with one another. In application fine goals
are referred to as goals only. Long term goals are related to general edu-
cation, general goals are related to educational institutions, and fine goals
are related to the envisioned courses. Therefore, fine goals are those habits
such as knowledge, skill, talent, interest, thrift and habits. These features
are divided into three fields such as cognitive, emotional and psychomotor.
Fine objectives shed light on learning experiences, the methods and tech-
niques to be applied in the lesson and on measuring and evaluation activi-
ties (Bilen, 1993). The objectives intended to be achieved with the weather
report listed below were formulated.

The students who take part in this lesson will:

* try to remember what they have learned with respect to religion;
* know the names of 25 words with respect to religion;
e talk about the religion in their area, among their peer groups and
abroad;
talk about the impact of religion;
understand the importance of religion;
understand a simple conversation dealing with religion;
understand a simple text related to religion;
write a simple text related to religion;
make some recommendations on religion.

EXPLANATION OF THE KEY WORD AND THE 24 WORDS USED
IN THE LESSON ON RELIGION

When it comes to acquiring a language, vocabulary is of great impor-
tance (Holscher et al., 2016; Ceki¢ & Demirezen, 2020). There are several
techniques for expanding vocabulary. In the lesson planning model I deve-
loped, each lesson uses a keyword and 24 words that are closely related to
the topic. The number 24 was found on the basis of the nine stones game
(improvised). There are 24 intersections on the board. The space in the
middle of the game board is used for the keyword. The word lists are cre-
ated in three languages (Turkish, German and English). Turkish is usually
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the mother tongue and/ or the official language. German is the target langu-
age. English is the second foreign language learned at school.

As a teacher in Germany, I have worked on bilingual and bicultural
texts (Coskun, 1987). I have worked on monolingualism in Turkey for a
long time. Recently, university students often ask for multilingual learning
materials. Therefore, there are currently three trilingual word lists and
example sentences in my teaching units.

According to my own observations, children and adults can learn two or
three languages at the same time. The learning process could be supported
by some didactic methods. One language can also facilitate the learning
process in another language. “It is important that multilingualism be given
a place in teacher education” (Rosch, 2005, pp. 121-130). It has been my
experience that learners tend to ignore one or a few languages in multilin-
gual materials. Multilingualism does not bother the learners. However, it is
important that the teachers themselves are multilingual.

Table 1

Flash Card for Religion

The keyword and the 24 words used in the lesson Din/Religion/Religion
Flas Kart/Lernkarte/Flash Card

die Religion

Din
uor3ey

(0]0)

Bu resim ile ilgili 5 Tiirkge, Almanca ve Ingilizce tiimce yazinz.
Schreiben Sie tiber dieses Bild 5 Sitze auf Tiirkisch, Deutsch und Englisch.
Write 5 sentences about this picture in Turkish, German and English.
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No Tiirkce Deutsch English
Din toplumu her Die Religion beeinflusst ~ Religion affects society in
01 yonden etkiler. die Gesellschaft in jeder  all aspects of life.
Hinsicht.
Yahudilik, Hristiyanlik Judentum, Christentum Judaism, Christianity,
0o Ve Islam vahye dayali und Islam sind and Islam are religions
dinlerdir. Religionen, die auf based on revelation.
Offenbarung basieren.
Ibadet yeri ayni Der Gebetsort ist The place of prayer is
03 zamanda bulusma geichzeitig ein also a meeting place.
yeridir. Begegnungsort.
Cami, Havra, Kilise Moschee, Synagoge, Mosque, Synagogue,
oa Ve Tapmak degisik Kirche und Tempel Church and Temple are
dinlerin ibadet sind Gebetsstétte places of worship of
yerleridir. verschiedener Religionen. different religions.
Insan oldugu siirece Solange es Menschen gibt, As long as there are
05 dinve duadavardir. gibtes auch Religion und people, there is also

Beten.

religion and prayer.

Note: Drawn by Giilnigar Akyaz1.

Source: Dilsiz, 2021.

Table 2
Word List for Religion
Sozciik Listesi/ Wortliste/ Word List/Din/die Religion/Religion (a)

No  Resim / Bild / Picture Tiirkge Deutsch English
< . The Wailing
01 aglama duvar: die Klagemauer Wall
02 ‘ alt1 koseli yildiz der Davidstern  star of David
03 M cami die Moschee mosque
04 dua tekerleg; die heel
ua tekerlegi 4 e  prayer whee
-
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No  Resim / Bild / Picture Tiirkge Deutsch English
05 ezan der Gebetsruf  call to prayer
. o der Fluss .
06 Ganj Irmag: Ganges River Ganges
07 hag das Kreuz Cross
08 haham der Rabbiner Rabbi
09 havra die Synagoge synagogue
10 hilal der Halbmond crescent
=

11 EH B imam der Vorbeter  prayer leader

'
12 Incil die Bibel Bible

Note: Drawn by Giilnigar Akyazi.
Source: Dilsiz, 2021.
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Table 3
Word List for Religion
Sozciik Listesi/ Wortliste/ Word List /Din/ die Religion/Religion (b)
No Resim / Bild / Picture Tiirkge Deutsch English
13 Kabe die Kaaba Kaaba
14 kilise die Kirche church
15 ' kilise cani die church bell
f ¢ Kirchenglocke
16 Kur’an-1 Kerim der Koran Quran
Mahabodri der Mahabodhi
v e oy, Vot
pihag Tempel p
v
18 Meryem Ana  der Grabmal der the tomb of the
Tiirbesi Jungfrau Maria Virgin Mary
e
19 rahip der Priester priest
20
20 ) ‘E- Sangha buddhistische ~ Buddhist monk

Moénch
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No Resim / Bild / Picture Tiirkce Deutsch English

21 sofar der Schofar shofar

22 tapinak der Tempel temple

23 Tevrat das alte Torah
Testament

24 Tripitaka das Tripitaka Tripitaka

Note: Drawn by Giilnigar Akyazi.
Source: Dilsiz, 2021.

DIALOGUE (ROLE HOLDERS: AHMET, RICHARD, AYSE, MIA,
MUSTAFA, SOFIA)

The social and linguistic skills of the learners are expanded through the
use of dialogues. Personal experiences, feelings and attitudes are expressed
in dialogues. The length and intensity of the sentences should be related
to the level of the learners. Both teachers and learners can write dialogues.
Each sentence should be short and easy to understand. The 25 words rela-
ted to the topic should be used in dialogue. If possible, only one of the 25
words should be used in a sentence. The dialogue should start with the
introduction of the teacher. The teacher asks three boys and three girls to
come to the board and read the dialogue. The roles are assigned and the
text read out.
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Table 4
Place of Prayer

No Persons Text

Part I

1 Ahmet  Ahmet: Hello friends, how are you?

2  Mia We are fine, thank you. Our teacher told us yesterday where people
with different religious beliefs worship and what sacred objects there
are.

3 Ahmet Ididn’t go to class. Can you tell me what you learned?

Can you tell me what you discussed?

4  Sofia Ahmed, did you know that there are seven mosques in Yaprakli
Community Center? Mosques are places of worship for Muslims.

5  Mustafa Yes, mosques are places of worship for Muslims. My grandfather
told me tonight that fairs used to be held in Yaprakli, and he said
that there used to be a church in Yaprakli Community.

6  Ahmet Ihad notheard that there was a church in Yaprakli. What is a
church?

Can you tell me something about a church?

7  Mustafa Churches are buildings used by Christians as places of worship.

8 Mia I saw the churches in Germany and talked to a priest who told me
that he visited the tomb of the Virgin Mary in {zmir and made a
pilgrimage.

I saw her in Germany. I spoke to a priest. He told me that he went on
a pilgrimage to visit the tomb of the Virgin Mary in {zmir.

9  Ahmet InlIslam there is pilgrimage as well. My grandfather made a
pilgrimage to the Kaaba last year. He also brought me many gifts
when he came back.

10 Ayse In the Quran, pilgrimage is obligatory for each Muslim who can
afford it. Buddhists and Hindus also consider the River Ganges a
place of pilgrimage.

Part II

11 Richard Each religion has different forms of worship and holy items. For the
Jewish faith, the holy book is the Torah; for the Christian faith, the
Bible; and for Buddhists, the Tripitaka.

12 Mustafa InIslam, the Quran is the holy book that was sent to the Prophet by
God.

13 Mia Our teacher told us yesterday that the Christians are called to prayer
by the ringing of the bell, the Jews by the shofar, and the Muslims by
the oral call to prayer.

14 Sofia Buddhists carry what is called a prayer wheel when entering
temples.

15 Mustafa The Jews pray at the above-mentioned Wailing Wall and read
passages from their holy book of Torah.

16 Ayse Our teacher said that the Mahabodhi Temple is sacred to Buddhists.

He also explained that groups of monks, called Sangha, live in
different temples.
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No Persons Text
17 Ahmet Isn’t there a building where the Jews pray? We didn’t talk about that.
18 Mustafa There definitely is. They also call their places of worship synagogues.

19 Mia The clergy that we call priests in Christianity are called rabbis in
Judaism.

20  Sofia The sacred thing for the Jews is the Jewish star of David and the
seven-branched candelabrum.

Part III
21 Richard What is that sound?

22 Ayse The sound is coming from the tall building you see, Richard. Uncle
Ali, who is a prayer leader, is reciting the call to prayer. The tall
building is the minaret.

23 Mia And what is the moon on the minaret?

24 Ahmet Itisa crescent. It is one of the symbols of Islam.

25 Sofia In churches, they ring the church bells to call to prayer. I heard about
this in Germany.

26 Mustafa Sofia, do churches have the symbol of the cross?

27  Sofia Don'’t forget that! Places of worship are popular tourist attractions.
They are important for social development.

28 Ahmet Icouldn’t come to class yesterday. I learned a lot from you. Thank
you, friends.

29 Richard No problem, Ahmet. We always have to help each other.

30  Ayse Our teacher is coming to class, so we should take our seats.

Source: Dilsiz, 2021.

A READING TEXT

Dietmar Rosler & Nicola Wiirffel (2017) wrote that working with texts
in the classroom is a matter of course. They said that texts can be compo-
sed both orally and in written forms. These texts can be used to handle the
treatment of the subjects to be taught. Through the use of text we can carry
the discussion in more detail. Working on texts, implicitly or explicitly, it
is about promoting various skills. For example, it is about acquiring voca-
bulary or dealing with aspects of grammar. The treatment also promotes
receptive skills. “Receptive skills are understood as reading, listening and
hearing and visual comprehension.” (Rosler & Wiirffel, 2017). For example,
there are audio texts and film clips written texts in a textbook. Texts written
by teachers or learners can also be helpful in the classroom. In this article,
a text consisting of 5 paragraphs was written. 25 words related to the topic
are used in the text. These words are in bold characters. The text can be
converted into a reading text by deleting the boldfaced words (Dilsiz,
2021). Group work is recommended to deal with the reading texts in the
classroom. If possible, the questions about the text should be prepared in
advance.
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RELIGIONS AND PLACES OF WORSHIP

Today when people speak of religion, they generally mean that they uncon-
ditionally believe in a divine being and are guided by its presence. Throughout
history, there have been different religions on earth. Many different faiths have
emerged. However, there have been reform movements in some of the reli-
gions from time to time. There have always been different types of leaders in
these beliefs. Martin Luther is a well-known example of this.

Judaism, known as the oldest religion, believes in the Torah as the holy
book. The synagogue serves as a place of worship. The clergy working in
the synagogue are called rabbis. As in all religions, Judaism has sacred
books, worship services, and the way the religion is practiced. The Wailing
Wall, the shofar, the Star of David, and the seven-branched candelabrum
are sacred to their faith.

The Christians believe in the Bible as a holy book. The Christians who
believe in it go to church to worship. They use church bells to call people
to worship. There is a holy cross in all the churches. The priests who par-
ticipate in sacred ceremonies and the religion education are the clergymen
of this faith. The tomb of the Virgin Mary is in Izmir and is visited on pil-
grimage by many Christians. Thousands of people come to Izmir to visit
the tomb of the Virgin Mary. These visits are important as they contribute
to social development. In this respect, the municipality of Yaprakli should
take the necessary measures for the benefit of the people. Thus, the commu-
nity of Yaprakli with its mosques, madrassas and churches could be reas-
sembled in a little Harran near Urfa.

The Islamic religion was the divine religion revealed to the Prophet
Muhammad by God. The Quran is the holy book of the Islamic religion,
which still provides information about yesterday, today, and tomorrow.
The mosque is the most important place of prayer of the Islamic religion.
The prayer leader, an official of the mosque, is responsible for all kinds
of order in the mosque. The prayer leader also participates in events such
as ceremonial occasions for the believers living in the area. The Miiezzin
issues the call in the form of a sung prayer to urge people to pray. Usually,
the call to prayer is made from the minarets, which are thin and tall struc-
tures standing next to the mosque. On top of the minarets a crescent moon
is placed. When the minaret is none existent, the call to prayer is read by
standing up on a high stone. In addition to prayer, pilgrimage is one of the
five pillars of worship of the Islamic religion. The pilgrimage is performed
around the Kaaba in the city of Mecca.

Indian and Asian religions are prevalent in the eastern and southern
parts of India and Asia. These religions also have various places of wor-
ship and holy places. In Hinduism, the River Ganges is considered sacred
for purification from sins. The clergymen known as Sangha in Buddhism
represent the oldest known priesthood in the world. Temples are important
places of worship in Indian and Chinese religions. The Mahabodhi Temple,
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an important sacred place in Buddhism, is listed as a UNESCO World Heri-
tage Site. For Buddhists, the Tripitaka is considered a holy book. The prayer
wheel, which is sacred for Buddhists, is used during worship (Dilsiz, 2021).

THE IMPORTANCE OF THE EDUCATIONAL GAME

Educational games promote playful learning. “Experience indicates that
learning through playing has an extremely beneficial effect on the student’s
willingness to learn. This also increases the ability of the student to concen-
trate on the topic. A higher practice effect occurs along with better learning
outcomes.” (Tischer & Piepmeyer, 1992).

INSTRUCTIONS OF THE EDUCATIONAL CARD GAME

Educational games are usually used to design more attractive activities
in class, to reinforce learning. and to encourage creativity. In terms of sub-
ject related didactics (specialised didactics), it is important that the rules of
the educational game are formulated in an understandable manner so as
to develop suitable materials. The caste learning game was developed for
teaching and socio-educational activities. The name of the caste learning
game is derived from the word “caste.” The caste system in India is usually
represented in the form of a pyramid.

The word caste is defined as follows: “Caste” (Portuguese/Spanish casta
“race,” from Latin castus “pure”) denotes a sense of religion based on ethno-
logy and sociology. It shows a legitimised social phenomenon of hierarchical
classification that is primarily known in India, demonstrating the demarca-
tion of social groups. The division according to social structures mainly con-
cerns status, marriage, and division of labour. The term is also used colloqu-
ially or sociologically in general and applied to individual groups and others
in modern societies. In a true sense of the word, a caste system can be found
particularly in India and Nepal, in the islands of Sri Lanka and Bali, as well
as in the ethno-religious group of the Yazidis.

The caste learning game was designed based on the caste system based
on the basic shape of the mailbox. In the caste learning game, 25 cards 8x8
cm in size are used. Therefore, the game board (the playing surface) is divi-
ded into 25 squares (frames). Each square frame is intended for one card.
In the middle of the board, the card with the keyword that symbolises the
respective topic is placed. This card for the keyword has the number 00. The
other 24 cards are numbered from 1 to 24. The pictures on all cards are writ-
ten (labeled) in Turkish, German and English. In the middle of each card
there is a picture, below the number; the meaning of the picture is given on
the left in Turkish, on the top in German and on the right in English.

On one side of the 24 cards there is the pattern of the keyword. During the
game, the 24 cards related to the topic, numbered 1 to 24, are lined up one after
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the other around the keyword card. The two sets (sets) of these cards can also
be used for the memory game. The caste learning game has been revised for the
topic of interreligious education (Coskun & Giilnar, 2021). Below are the 25 rules
of the educational caste game. For the rules of this game see Coskun (2021).

THE RULES OF THE CASTE LEARNING GAME

Johan Huizinga (2019), the great historian and cultural philosopher,
writes the following about the rules of the game:

The inherent qualities of order and tension in the game lead us to con-
sider the rules of the game. Each game has its own rules. They determine
what is to apply within the temporary world that has severed it. The rules
of a game are absolutely binding and leave no room for doubt (p. 20).

MATERIALS TO BE USED FOR THE EDUCATIONAL CASTE GAME

In natural language acquisition, people learn the new language through
interaction with their environment. They process the linguistic input. In the
classroom, the input usually consists of material that was produced (cre-
ated) specifically for the classroom. The people learning a new foreign lan-
guage in class hear, read, or see texts that were not specifically produced for
their learning process. Various materials are used for language acquisition.

The use of materials and media depends, among other things, and is based
on the time provided. Additional material in the form of worksheets was
developed for the subject of religion. These are 24 words related to the topic
of religion. A picture was drawn for each word. Five sentences were formed
for each word. The religion keyword flashcard contains one picture and
five sentences. Cards can also be developed from the keyword and from the
words related to the topic, which could then be used for the game Memory.

THE PLANNING OF LESSON

There is a close connection between the lesson planning and learning suc-
cess. The teacher, respectively the lecturer is expected to plan each lesson or
unit beforehand. Therefore, lesson planning is an important part of the work
of teachers. Lesson planning includes all of the considerations involved in pre-
paring a lesson or a unit. For this reason, concepts are taught in teacher tra-
ining, where technical, didactic and pedagogical considerations are to be made
before a lesson and how these are to be documented. On one hand, a detailed
lesson planning serves as orientation for the teacher when teaching. On the
other hand, it should justify the desired learning goals against the background
of a selected didactic model (lesson planning https://de.wikipedia.org/wiki/
Unterrichtsplanung). The following lesson plan is part of the unit plan.
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Table 5
The Flow Chart of the Lesson on Religion
Step Duration Teacher behaviors Student Behaviors Technique Materials
(min.) / Method
1 The teacher shows The students say what ~ Question — Poster
aposter of religions ~ they know aboutthe =~ answer Black-
generally. The teacher poster. A student writes board
asks the students what the nouns Judaism, Projector
3 they know about this  Christianity, Islam,
. poster. The teacher Buddhism, Hinduism,
- announces the subject church, synagogue,
of the religion. mosque, temple, River
Ganges on the board.
The other students form
similar sentences.
2 6 The teacher shows dif- The students discuss ~ Oral state- Images
min. ferent images onreli-  the images reflected ment
gions and asks what  on the wall. These are
the participants think  different images of
about the images: religions:
Bible, Quran, Torah,  The Koran is the holy
crescent, cross, shofar  book of Muslims. The
Bible is the holy book of
Christians.
Torah is the holy book
of the Jews. The cres-
cent moon is on the
mosque.
The priest carries the
Cross.
The Jews use the shofar.
3 15 The teacher asks the ~ The students hang Individual Clothes-
min. students to hang the  the flashcards on the and line.
flash cards. clothesline in pairs. To  group 25 flash
The teacher stretches  do this, read the text: ~ work card,
the clothesline in “Idioms for the exercise 25 clothes
the classroom. He/ with the clothesline”: pegs
she gives those in There are 25 flashcards clothes-
the front row 25 on the desk. line
flashcards about the ~ Iam taking one flash instruc-
religion, 25 clothes card. tions
pegs, and clothesline  It's number is 04. It is
instructions enough  prayer wheel. ...
for groups of two. I am taking one clothes-
pin.
I am hanging the flash

card.
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Step Duration Teacher behaviors Student Behaviors Technique Materials
(min.) / Method
4 The teacher asks for The students give the Individual 25 flash-
the flashcards, clothes  flashcards, clothes work cards,
pegs, and the clothes-  pegs, and the clothes- 25 clothes
6 line to be collected and  line to the group lead- peg
min. given to the class lead- ers. The group leaders clothes-
er. The teacher asks the return the material to line,
group leaders to return the teacher. yogurt
the materials to him. cups
5 10 The teacher says that ~ Six studentscometo  read out  Dialogue
min. he broughtup adia-  the board and read text
logue about religion.  the dialogue about
He wants six students religion.
to come to the board
and read the dialogue
“places of worship.”
6 10 The teacher asks them The students share the Class Com-
min. to share the opinions  ideas they have made. ment
(comment) related to  For example: on the
the dialogue. The dialogue on an dialogue
interreligious issue.
The dialogue is infor-
mative.
Dialogue promotes
tolerance.
The teacher asks the The students form Group Dialogue
students to form groups of five. The work Answers
7 5 groups of five. Oneis  group leader distrib-
min. the group leader. The  utes the dialogue and
teacher gives the group questions. The group
leaders the dialogue ~ leaders present the
and the questions. work results.
The teacher asks the ~ The students form Group Reading
8 20 students to form groups of five The work text
min. groups of five and group leaders distrib- Answers
distributes theread-  ute the reading text
ing texts written on and questions.
religion. The groups leaders
present the work results.
The teacher announc- The students form Group Materials
es that he will be play- groups of five. The work of edu-
9 20 ing the caste learning  caste game takes place and cational
min. (educational) game. ~ with the distribution =~ presenta-  caste
He asks the students  of materials. After the tion game
to form groups of five game the students
and distributes the share the results of the
materials prepared group studies with the
beforehand. other students.
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Step Duration Teacher behaviors Student Behaviors Technique Materials
(min.) / Method
The teacher wants The students take Partner Explana-
each student to take  their places. work tion of
their place. He dis- The group leaders dis- religion
tributes the text “Ex-  tribute the texts ,, De- symbols
15 planation of religion  scription of religious
min. symbols and the cata- symbols with missing
10 logue of sentences.”  sentences”. Students
He wants students to  inscribe the missing
put the sentencesin  sentences in the right
the catalogue inthe ~ places. Some students
correct places. He also  present their work.
wants some students
to present their work.
He asks the students ~ The students form
tocreateawordlist ~ groups of five and
(German and Turkish) create the desired
with nouns, adjectives German-Turkish
and verbs. He asks the word list with nouns,
11 students to answer the adjectives and verbs.
questions related to ~ The students note the
the text at home. homework.
The teacher sum- The students take Oral state-
12 4 marizes the activ- notes while listening ~ ment
min. ity, thanks the par- to the teacher. They
ticipants and assigns ~ thank the teacher for
them homework for  the activity.
the following week.

Total period: 120 minutes

Homework: The teacher asks each student to write a text (about 200 words) about the differences

and similarities between religions and bring them to the class next week.

Source: own research.
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EVALUATION OF TEACHING

Evaluation is a broader concept than “test” and “measurement” in
terms of scope. The terms measuring and evaluating are often confused.
The reason for this confusion is probably due to the fact that measurement
and evaluation are carried out together. Evaluation is a process of judging,
comparing, evaluating and interpreting based on the comparison of two
things. In other words, the evaluation process consists of drawing subjec-
tive conclusions by using mental judgments from the measurement results
obtained through observation or objective measures. The notion of evalu-
ation encompasses the more subjective judgments derived from the use
of judgments, as well as the values obtained through the use of objective
techniques.

CONCLUSION AND RECOMMENDATIONS

At the beginning of this article, it was pointed out that foreign language
teaching had already a certain tradition in the Ottoman Empire. All cultu-
res, languages and religions were permitted in the Ottoman Empire. In the
Ottoman Empire, Ottoman Turkish was developed under the influence of
the Persian and Arabic languages. Persian has shaped everyday life while
Arabic is active in the sphere of religion. After the foundation of the Repu-
blic of Turkey, the aim was to reduce the influence of Persian and Arabic
so as to promote the spread of the Turkish language. For this purpose, the
Institute for Turkish Language and History was founded in 1931-1932. The
Yunus Emre Institute was set up in Turkey in 2007, based on the Goethe
Institute principles. This institute currently (in 2022) has 64 branches in 52
countries. Yunus Emre was an Anatolian poet and mystic of the 13th-14th
centuries. Yunus Emre is considered a symbol of humanistic values, phi-
lanthropy, and social peace. He is said to have spoken and written “pure”
Turkish in his poetry.

In Turkey, French, German and English are still offered as foreign langu-
ages. There are now schools in Turkey where Arabic is given more space. In
curricula, the number of subjects related to religion has been increased. The
importance of religion and Turkey’s trading relationships with Arab coun-
tries play an important role here. In addition to French, German, English,
and Arabic, other foreign languages such as Spanish, Italian, Chinese, Japa-
nese and Russian are also offered.

Because of the close relationship with Germany, German has gained a
second place as a foreign language in the Turkish educational institutions,
both state and private. Due to the high unemployment in Turkey, there
are many students, professionals, and academics who want to study, work
and live in Germany. They therefore learn German at formal educational
institutions, at adult education centers, in private courses, in online cour-
ses, through self-study and in courses at universities. It is important that
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the German lessons are action-oriented based on current topics. Regional
studies give learners the opportunity to acquire basic knowledge of cultural
life in German-speaking countries. The subject of religion is part of regional
studies.

According to my own experiences, both in Germany and in Turkey, reli-
gion is one of the topics that people want to talk about. At the same time,
it can be seen that the students do not acquire sufficient knowledge about
world religions in school lessons. Both in formal educational institutions
and in my courses at universities, I have found that pupils and students are
interested in the subject of religion when it is treated comparatively.

The Ottoman Empire was a diverse country in three continents (Africa,
Asia and Europe) in terms of languages, cultures, and beliefs. Turkey is also
arich country in terms of languages, cultures and religions. In Turkey, par-
ticipation in religious education is compulsory. According to official regu-
lations, the instruction of religion in Turkey is based on a supra-religion
concept. Also, all world religions are given a place (Kurt & Aykit, 2021).

In Germany, the children of Muslim families have the opportunity to
take part in Islamic religious education. Turkey sends teachers for Islamic
classes to Germany. At the same time there are efforts to train teachers for
Islamic classes in Germany.

RECOMMENDATION FOR THE UNIT RELIGION

e This study covers two thematic areas. They are religion and German as
a foreign language. Therefore, the recommendations should be formu-
lated in relation to these two subject areas.

e Arabic and Turkish are two different languages in terms of syntax
and semantics. Most people do not learn Arabic in Turkey. There are,
however, various translations of the Qur’an, although translation is not
highly recommended.

* One reads texts from the Koran without understanding them. This
topic should also be discussed from the point of view of pedagogy
(compare Schmiede, 1997).

e Teaching units are to be developed for German lessons. These teaching
units should be enriched with various dialogues, reading texts, puz-
zles, types of exercises, flashcards, multilingual (Turkish, German,
English and possibly other languages) word lists, videos, films, and
educational games.



Journal of Education Culture and Society No. 2_2022 283

REFERENCES

[1] Aydin, M. Z. (2000). islam Din Dersi Programinin Hazirlanmasi [Preparation of the Islamic

Religion Education Program]. In H. Coskun, L. P. Schmidt, M. Z. Aydin, & H. Schwenk.

(Eds.). Tiirkiye ve Almanya’da Islam Din DersiTartigmalar: [Islamic Religion Lesson Debates

in Turkey and Germany] (pp. 105-122). Konrad-Adenauer-Stiftung & Sivas Cumhuriyet

Universitesi {lahiyat Fakiiltesi.

Bilen, M. (1993). Plandan Uygulamaya Ogretim [Teaching from Plan to Practice]. Takav.

Dilsiz, B. A. (2021). Yaprakli ilgesinde ibadet Yerleri [Places of Worship in Yaprakli Com-

munity]. In H. Coskun (Ed.). Cankir1 Yaprakli Etkin Egitim ve Yerel Gelismeler [Active Learn-

ing and Community Development] (pp. 262-285). Utopya.

[4] Coskun, H. (1987). Bikultureller und Bilingualer Unterricht Anstelle des Tiirkischen Mutter-
sprachlichen Unterrichts in der Bundesrepublik Deutschland - Ein Sonderfall angewandter
Migrantenpidagogik. Universalitdt Hamburg.

[5] Coskun, H. (2018). Hosgorii Egitimi Baglaminda Bir Ders Plani Taslaginin Gelistirilmsi
ve Uygulamasi [Development and Application of a Draft Lesson Plan in the Context of
Tolerance Education]. Cankiri Karatekin Universitesi Karatekin Edebiyat Fakiiltesi Dergisi, 6
(2), 1-26.

[6] Coskun, H. (2020). Cankir: Yaprakli Yerel Gelismeleri Arastirma Plami ve Egitsel Uygulama
Ornekleri [Research plan on community development and examples of educational prac-
tice]. Berlin: Konrad-Adenauer-Stiftung.

[7] Coskun, H. (2021). Cankir: Yaprakli Yerel Gelismeleri Arastirma Plam ve Egitsel Uygulama
Ornekleri [Research plan on community development and examples of educational prac-
tice]. Konrad-Adenauer-Stiftung.

[8] Coskun, H., & Giilnar, G. (2021). Bagimlilikla Miicadele Olanaklar: [Possibilities to Fight
Against Addicition]. Utopya.

[9] Cekig, A., & Demirezen, M. (2020). Comparison of the impacts of different multimodalities
on incidental L2 vocabulary learning. Moderna Sprak, 114(2), 109-138.

[10]Damblemont, A., von der Handt, G., & Kiefer, P. (1999). Zertifikat Deutsch - Lernziele und
Testformat. Weiterbildungs-Testsysteme GmbH.

[11]Demirezen, M. (2013). An Analysis of Turkish Coffee Culture and the Teaching of its
Related Vocabulary Items. In: H. Coskun (Ed.), Otelcilik ve Turizm Alaninda Ogretim, Plan-
lama, Uygulama ve Degerlendirme [Teaching, Planning, Implementation and Evaluation in
the Hotel Industry and Tourism] (pp. 327-343). Dagyeli Verlag.

[12]El Massry, N. (2021). Der Islam und die Integration — Ein uniiberwindbares Hindernis. BoD-
Books on Demend.

[13]Gormez, M. (2005). Begriiffiung und Einfithrung [Konferenzbericht - Multireligioses Zusam-
menleben in der Tiirkei und in Europa - Gestern und Heute]. Konrad-Adenauer-Stiftung.

[14]Holscher, P., Piepho, H.-E., Roche, J. & Simic, M. (2006). Handlungsorientierter Unterricht
mit Lernzenarien — Kernfragen zum Spracherwerb. Finken Verlag.

[15]Huizinga, J. (2004). Homo Ludens: Vom Ursprung der Kultur im Spiel. Rowohlt Taschenbuch.

[16]Karab1yik, C. (2018). Designing a Sample Lesson Plan on the Topic of “Family” for Primary
School Students. In: H. Coskun (Ed.), Ogretmenlik Uygulamas: ve Ders Planlar: [Practice
Teaching and Lesson Plans] (pp. 150-170). Dagyeli Verlag.

[17]Karasar, N. (2006). Bilimsel Arastirma Ydntemi [Scientific Research Method]. Nobel.

[18]Kirchhof, K. (2013). Gleitwort. In R. Heinzmann (Ed.), in Zusammenarbeit mit P. Antes,
M. Thurner, M. Selcuk und H. Albayrak. Lexikon des Dialogs - Grundbegriffe aus Christentum
und Islam (pp. 7-8). Ankara Universitesi und Eugen Biser Stiftung. Verlag Herder GmbH.

[19]Kurt, A. O., & Aykit, D. A. (2021). Anadolu Imam Hatip Liseleri Dinler Tarihi [Anatolian
Imam Hatip High Schools History of Religions]. Ministry of Education.

[20]Kus, E. (2007). Nicel-Nitel Aragtirma Teknikleri [Quantitative-Qualitative Research Tech-
niques]. An1 Yaymcilik.

[21]Noormann, H. (2000). Almanya’da Hiristiyan Din Dersinin Hukuksal Cerceve Kosullar:
ve Islam Din Dersi Igin Olasi Modeller [Legal Framework Conditions of the Christian
Religion Lesson in Germany and Possible Models for the Islamic Religion Lesson]. In: H.
Coskun, L. P. Schmidt, M. Z. Aydin & H. Achwenk (Eds.), Tiirkiye ve Almanya’da Islam Din

e
W N
—_—



284 Experience

Dersi Tartismalar: [Islamic Religion Lesson Debates in Turkey and Germany] (pp. 10-39).].
Konrad-Adenauer-Stiftung & Sivas Cumhuriyet Universitesi {lahiyat Fakiiltesi.

[22]Philipp, M. (2015). Dialog der Religionen - Informationsbroschiire iiber die Religionsgemein-
schaften in Aachen. Stadtaachen.

[23]Rosch, H. (2005). Aus- und Fortbildung in DaZ - Uberblick. In H. Bartnitzky & A. Speck-
Hamdan (Ed.). Deutsch als Zweitsprache lernen. 120 Beitrige zur Reform der Grundschule. (pp.
121-130). Grundschulverband - Arbeitskreis Grundschule e.V.

[24]Rosler, D. & Wiirffel, N. (2017). Lernmaterialien und Medien [Learning materials and media].
Klett-Langenscheidt.

[25]Schmiede, A. A. (1997). Islam Lernen Islam Leben. Tiirkische Stiftung fiir Religitse
Angelegenheiten.

[26]Spengler, F. (2005). Erdffnung [Konferenzbericht - Multireligioses Zusammenleben in der
Ttirkei und in Europa - Gestern und Heute]. Konrad-Adenauer-Stiftung.

[27]Tischer, K., & Piepmeyer, F. (Eds.). (1992). Handreichung fiir den Unterricht in Deutsch als
Zuweitsprache. Sachsisches Staatsministerium fiir Kultus.

[28]Vural, U. (2013). Biiyiik Tiirkce Almanca Sizliik/Grofies Worterbuch Tiirkisch - Deutsch. Inkilap.

[29]Wikipedia. (2022, March 4). https:/ /bit.ly/3M6T1Bu

[30]Wikipedia, Religion Education in Germany. (2022, March 4). from https:/ /bit.ly /35cL107




