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Abstract

Aim. In efforts to handle the negative impact of the COVID-19 pandemic, lan-
guage schools in Kenya were forced to organise a smooth transition from physical 
to virtual classroom by incorporating educational technologies in virtual learning 
and teaching processes. Such a shift was new to teachers and required additional 
efforts to master the peculiarities of organising virtual English classes. Thus, this 
study aims to explore Kenyan ESL teachers’ perspectives towards the acceptance of 
educational technology integration in non-formal education.

Methods. A qualitative approach was adopted in this study. Eleven teachers 
from two private foreign language schools participated in semi-structured in-depth 
interviews, where they answered questions based on the elements of the Technol-
ogy Acceptance Model (TAM). 

Results. The findings showed that most teachers’ approaches towards the accep-
tance of educational technologies were mainly positive and they intend to integrate 
them in their ESL classroom. The results of the qualitative data analysis also demon-
strated that age is one of those personal characteristics that might hinder teachers’ 
willingness to adopt educational technologies while teaching ESL.

Conclusions. This study also found that the variety of adopted educational 
technologies was not extensive. Therefore, teachers’ awareness, interest, and digital 
competences should be further developed.

Practical application. The herein presented research findings are of a signifi-
cant importance for the enhancement of teachers’ competences to apply educational 
technologies while teaching ESL in Kenya. It also has implications for the prac-
tice that is relevant for ESL teachers in non-formal education as well as curriculum 
organisers. 

Keywords: educational technologies, online learning technologies, Technol-
ogy Acceptance Model (TAM), English as a Second Language (ESL), non-formal 
education
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Introduction

Even though technological innovations had been widely encouraged to 
be integrated into school curriculum, a huge number of educational 

institutions all over the world, including language schools in Kenya, 
encountered with a negative impact of the COVID-19 pandemic, which con-
sequently led to the transition from physical to virtual classroom. This tran-
sition required intensive and rapid technology integration, which teachers 
had to implement to ensure the maintenance of effective students’ learning 
outcomes and experiences. Some of them were asked by school administra-
tion to adopt certain online learning technologies, such as Skype and Zoom, 
others used the tools they had been aware of before. It has been found that 
there are over 226 technologies that can be freely accessed via a browser for 
implementing a productive and interactive process of teaching and learn-
ing (Bower & Torrington, 2020). According to Francisco Javier Palacios 
Hidalgo et al. (2020), foreign and second language teachers have to enhance 
their awareness and digital competences in order to be able to increase the 
utilization of educational technologies in teaching and learning processes. 
Moreover, as Atipat Boonmoh et al. (2021) emphasize, the integration of 
technologies in a teaching and learning process become meaningful and 
add their educational value only when teachers decide to use them in a 
classroom. It is essential to understand educators’ attitudes that “describe 
general individual feelings of favour or disfavour toward a specific behav-
iour” (Shih, 2004, p. 720). However, studies of educational technologies in 
ESL curriculum in non-formal education are limited in Kenya. Therefore, 
this present small-scale study explores teachers’ perspectives towards the 
acceptance of educational technologies while teaching ESL. 

The current paper reports on the results of the research beginning with 
a literature overview, followed by a description of the research method. 
Then, the results of this small-scale study are presented and discussed. 
Finally, conclusions are drawn.

Literature Overview

The process of using technologies has proven its effectiveness in various 
fields of work, including education (Hamidi et al., 2011; Kadiyala & Crynes, 
2013; Pazilah et al., 2019; Ratheeswari, 2018). As the literature overview 
demonstrates, applying technology in language teaching is of a signifi-
cant importance that results in innovative and authentic life-long learning 
(Kelvin & Kim Hua, 2020; Pazilah et al., 2019). According to Dincai Koksal 
(2004), language learning and teaching become more authentic and effec-
tive when a variety of technologies, such as TV and radio, computers, 
the Internet, e-mails, PowerPoint presentations, videos, DVDs, C.A.L.L., 
are integrated. It has been established that other Web 2.0 tools, including 
forums, blogs, Facebook, YouTube, Instagram, Twitter and others, do not 
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only transform traditional ways of teaching and learning, but also facilitate 
interaction among online learners. To illustrate, a conducted research by 
Siti Shuhaida Shukor (2015) showed their respondents’ positive attitudes 
towards the integration of Facebook in ESL, which facilitated collaborative 
brainstorming processes and resulted in improved writing skills. Another 
study conducted by Shevany Anumanthan et al. (2022) found TikTok as 
an effective tool to enhance primary school ESL pupils’ vocabulary knowl-
edge. Similarly, Huining Yang (2020) emphasizes the importance of using 
different social media applications for educational purposes. His research 
showed positive Chinese secondary school students’ perspectives of TikTok 
integration in English classroom. 

The literature overview demonstrates that teachers’ perspectives towards 
the use of technologies while teaching English have been extensively inves-
tigated. For instance, the aim of the study conducted by Parilah Shah and 
Joscyln Empungan (2015) was to explore Malaysian English instructors’ atti-
tudes towards the application of Information and Communications Technol-
ogy (ICT) for teaching English literature. The research findings revealed that 
despite the fact that teachers’ attitudes were mainly positive, ICT was not 
frequently integrated for teaching English literature due to a lack of training 
on how to integrate technology in their classroom, a lack of time, and con-
nection issues. Along similar lines, Vivian Anak Undi and Harwati Hashim’s 
(2021) findings showed that Malaysian primary school teachers’ approaches 
towards integrating ICT in ESL classrooms were partially positive due to an 
insufficient amount of time required for learning to master the integration 
of a new hardware and software. In another study, Ali Dogan and Azamat 
Akbarov (2016) explored Turkish teachers’ perspectives towards the appli-
cation of mobile gadgets in ESL classroom. The results showed that teachers 
held mainly positive attitudes. However, there were a few obstacles high-
lighted, which included insufficient training, students’ approaches, school 
administrations, and pedagogical justification. 

The overview of the relevant literature shows that one of the most 
popular models of technology acceptance is the TAM (Technology Accep-
tance Model) that includes two cognitive beliefs, perceived usefulness and 
perceived ease of use, which greatly contribute to perceiving individuals’ 
acceptance of online learning (Ghani et al., 2019). Similarly, Hung-Pin Shih 
(2004) established that the two beliefs of the TAM model, perceived useful-
ness and perceived ease of use, have a positive impact on users’ intentions 
to use Information System (IS). Other two important constructs of the TAM 
model are attitudes and behavioural intention to use technology. According 
to Ghani et al. (2019), behavioural intention is affected by attitude, which 
influences users’ intentions to actually adopt technology. This implies that 
the TAM model is an accurate model for assessing teachers’ acceptance 
towards the use of technology in their classroom.

According to Matt Bower and Jodie Torrington (2020), educators can 
have access to 226 learning technologies (classified into 40 types and 15 
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clusters) that can be freely accessed online, and it provides teachers with a 
possibility to “facilitate constructive and collaborative learning” (Leow & 
Neo, 2015, as cited in Bower & Torrington, 2020, p. 2). Based on the relevant 
literature, the current small-scale research employed the Typology of Free 
Web-based Learning Technologies (Bower & Torrington, 2020) in order to 
analyse which of them are utilised by Kenyan ESL teachers in foreign lan-
guage schools.

As there is little known research that has been focused on ESL instruc-
tors’ approaches towards technology integration in non-formal education, 
this study aims to fill this gap and to contribute to knowledge by reporting 
on the results of a small-scale research that explored Kenyan ESL teachers’ 
attitudes towards the integration of educational technologies for teaching 
ESL in non-formal education. 

Methodology

The goal of this research is to explore Kenyan teachers’ perspectives 
towards the acceptance of educational technology integration for teaching 
ESL in non-formal education settings. 

Research Setting and Participants
Two private language schools in Nairobi, Kenya were selected as the 
research site. Kenya is a multilingual society with over 40 spoken tongues, 
where English is extensively used as an instruction language that is “a sig-
nificant factor in academic achievement and subsequent social mobility” 
(Dhillon & Wanjiru, 2013, p. 14). English is a dominant language in Kenya 
due to a colonial legacy, and it has effect on language learning in multi-
lingual contexts (Dhillon & Wanjiru, 2013). Consequently, proficiency in 
English in Kenya is seen as a fundamental tool for social mobility as well 
as the achievement of academic goals (Dhillon & Wanjiru, 2013). Therefore, 
Kenya was chosen as the research setting for this study. The selection of for-
eign language schools involved a method of convenience sampling, which 
means that a researcher chooses the sample that is close to hand (Kardelis, 
2017). In line with this, two private language schools that were available 
for the researcher, who visited Kenya in September 2022, were selected and 
provided with the name codes of A and B. 

In terms of the selection of participants, informed consent had been 
obtained before conducting interviews. According to Carlos Miguel Fer-
reira and Sandro Serpa (2018), informed consent refers to an autonomous 
individual who is capable of making independent decisions. In line with 
this, 11 ESL teachers from two foreign language schools, who had volun-
tarily agreed to participate in the study, were selected as interviewees. As 
Paul Burden (1982) established, teacher career development contains a sur-
vival stage, which is the first year of teaching, an adjustment stage, which 
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includes the second, third, and fourth years, and a mature stage, which 
refers to the fifth year of teaching and beyond. In line with this theory, 
foreign language school teachers were classified into two groups: novice 
teachers (NT) and expert teachers (ET). Novice teachers were the teachers 
who were at the survival and adjustment stages with less than five years of 
teaching experience, whereas expert teachers were the ones at the mature 
stage with five years of experience and beyond. Table 1 presents interview-
ees’ demographic information.

Table 1
Interviewees’ demographic information
Novice Teacher 

(NT)
Gender Age Qualification Teaching 

Experience
ANT1 F 26-30 Postgraduate 4 years
ANT2 F 31-35 Postgraduate 1 year
BNT1 F 20-25 Undergraduate 3 years
BNT2 M 26-30 College 3 years
BNT3 F 26-30 Undergraduate 3 years

Expert Teacher 
(ET)

Gender Age Qualification Teaching 
Experience

AET1 F 51-55 College 12 years
AET2 M 51-55 Undergraduate 30 years
AET3 F 36-40 Postgraduate 14 years
AET4 M 51-55 Postgraduate 20 years
BET1 M 51-55 College 12 years
BET2 F 41-45 College 8 years

Source. Own research.

Data Collection and Analysis
The main research methods applied in the current small-scale study 
included a qualitative methodology. The present qualitative study was 
conducted based on the Technology Acceptance Model (TAM) devel-
oped by Fred Davis et al. (1989) to investigate Kenyan teachers’ accep-
tance towards the use of educational technologies for teaching ESL in 
the context of non-formal education. The semi-structured questions were 
designed based on four related constructs, including Perceived Useful-
ness, Perceived Ease of Use, Attitude, and Behavioural Intention to Use, 
which were modified to meet the context of the present small-scale study. 
According to Liudmila Rupšienė (2007), semi-structured interviews 
involve a pre-determined thematic framework that allows for flexibility 
while conducting a qualitative research. The aim of the research as well 
as the confidentiality had been explained to all the 11 participants of the 
study before they were interviewed. The interviews were conducted indi-
vidually in the classrooms of their schools in Nairobi. All the interviews 
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were recorded using a tape-recorder and later transcribed excluding 
interviewees’ personally identifiable data. 

To meet the aim of the present study, the obtained transcripts were ana-
lysed according to qualitative analysis procedures by adopting the induc-
tive content analysis method. According to Satu Elo and Helvi Kyngas 
(2008), the inductive approach is applied for constructing more knowledge 
on a certain phenomenon. The process of adopting the inductive approach 
begins with specific observations and moves to general conclusions (Cre-
swell & Plano Clark, 2007). 

Research Limitation
The limitation of this study is its scope, i.e. two private foreign language 
schools with their eleven ESL teachers were involved in this research. There-
fore, this limitation does not allow to develop wide-scale generalisations.

Findings 

The current small-scale research employed the Typology of Free Web-
based Learning Technologies (Bower & Torrington, 2020) in order to anal-
yse which of them were integrated by ESL teachers in foreign language 
schools in Kenya and classify them accordingly. It was found that there 
were 8 types of educational technologies that belong to 5 clusters, including 
Note-taking and Document Creation, Video Tools, Multimodal Production 
Tools, Learning Management Systems, and Web-conferencing Tools. The 
results may be observed in Table 2.

Table 2
Educational Technologies adopted by ESL teachers

Clusters of Educational 
Technologies

Types of Educational 
Technologies

Teachers who reported to 
be integrating them

Note-taking and 
Document Creation

Google Docs BNT1, BNT2

Video Tools YouTube AET4, BET1, BET2, BNT3
Multimodal Production 

Tools
Prezi BNT1, BNT3

BNT2, BET1Microsoft PowerPoint 
Online

Learning Management 
Systems

Google Classroom ANT2, AET3

Web-conferencing Tools Zoom All 11 teachers (5NT, 6 ET)
ANT2

AET3, AET4, BNT1, BET2
Google Meet

Skype

Source. Own research.
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This research aimed to explore ESL instructors’ perspectives towards the 
acceptance of educational technologies in their classrooms. The main theory 
applied in this research is the TAM model, which includes the elements of 
Perceived Usefulness, Perceived Ease of Use, Attitude, and Behavioural Inten-
tion to Use, that are related to teachers’ acceptance for integrating educational 
technologies in ESL classroom. The following paragraphs describe the teach-
ers’ approaches towards the aforementioned TAM elements in detail.

Teachers’ Approaches towards Perceived Usefulness
Perceived Usefulness refers to the degree to which an ESL teacher believes 
that integrating educational technologies in an ESL classroom enhances 
their students’ learning performance. In this study, Perceived Usefulness 
was measured with the help of four TAM constructs that were specifically 
selected for the context of this research. The chosen four items as well as 
interviewees’ responses are listed in Table 3. 

Table 3
The selected TAM items of Perceived Usefulness and ESL teachers’ responses

TAM Element Selected Items
Interviewees

Agreed Disagreed

Perceived 
Usefulness

Educational technologies 
improve learning performance. 4 NT 1 NT

6 ET
Educational technologies 
increase academic productivity.

3 NT 2 NT
6 ET

Educational technologies 
enhance the effectiveness of 
learning.

11 (5 NT, 6 
ET)

-

Educational technologies are 
useful for teaching ESL.

11 (5 NT, 6 
ET) -

Source. Own research.

It was found that teachers’ perspectives towards Perceived Usefulness 
were partially positive. Six expert teachers and one novice teacher partially 
disagreed with the statement that educational technologies improve learn-
ing performance. This could be seen from teacher AET1’s, ANT2’s, BET1’s 
responses: “There are things I feel limited about. Students do not see my 
face, and I prefer visual aid. Sometimes it is complicated to share infor-
mation via educational technology tools” (AET1). Similarly, teacher BET1 
emphasized the practicality of a physical classroom:

I prefer the physical part, but when you say educational technologies, then yes, 
when I look at the laptop, video materials, they are useful because students get 
to see the practicality of the language, and they have a possibility to listen to 
native speakers. (BET1)
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Also, teacher ANT2 said that “it depends on students’ age, and how 

much they have been exposed to using technologies and other available 
tools as some students do not even have a computer, so there is no room for 
improving learning performance.” However, four novice teachers agreed 
with the statement that educational technologies improve learning perfor-
mance. For instance, interviewee ANT1 stated that “educational technolo-
gies do improve learning performance. For instance, we use smart boards, 
and I believe that it makes students more interested in the diversity of 
learning- we can look at something, listen to something. It makes learn-
ing even more interactive.” Along similar lines, teacher AET3 emphasized 
the importance of educational technologies and stressed her agreement that 
they improve learning performance by sharing an example from her teach-
ing experience: “In another language centre there was no technology at all, 
so students’ learning was not so effective” (AET3). 

When asked if educational technologies increase students’ academic 
productivity, eight teachers disagreed and three teachers agreed. Teacher 
AET4 explained his disagreement by stating:

I don’t think that educational technologies improve academic productivity. I 
think the Internet encourages people live fast, and, as a result, they become 
impatient. Academic productivity means that you have to stop, analyse some-
thing more carefully, but nowadays students’ minds are already used to run-
ning fast. 

Interviewee BET1 does not believe that educational technologies 
increase students’ academic productivity by stating that the process of 
teaching through educational technologies restricts teachers’ ways of 
applying different methodologies: “There are things I feel limited about. I 
cannot do as much as during physical classes (dialogues, matching exer-
cises). Also, if there are students of low levels, then it is much harder to 
work online and through technology” (BET1). Similarly, teacher ANT2 
stated that “I don’t think it improves because their academic productivity 
depends on the drive of the students.” These findings prove the impor-
tance of students’ preparation and are in line with the Araya Ramsin and 
Hayley Mayall’s (2019) research results who found that ESL students are 
better prepared for technology integration if sufficient training is provided 
at the very beginning of the course. On the contrary, three novice teachers 
indicated that educational technologies contribute to the enhancement of 
academic productivity. This could be seen from teacher ANT1’s response: 
“Yes, students are more interactional, which results in improving their 
academic productivity.”

It was found that all eleven teachers believe that educational technolo-
gies enhance the effectiveness of learning and are useful for teaching ESL. 
This could be illustrated by some interviewees’ answers:

•	 ANT2: Educational technologies connect people from all over the 
world.
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•	 BET1: Absolutely, there are a number of activities you can do through 
educational technologies, and it is nothing like working with a traditional 
textbook. 

•	 BNT2: Yes, definitely. I have done both ways of teaching- with and 
without technology. Educational technologies make teaching and 
learning interesting.

Teachers’ Approaches towards Perceived Ease of Use
Perceived Ease of Use refers to the degree to which ESL instructors believe 
that the process of integrating educational technologies for teaching Eng-
lish would be implemented with a minimum of effort. The current small-
scale study included a design of three items, which are shown in Table 4. 

Table 4
The selected TAM items of Perceived Ease of Use and ESL teachers’ responses

TAM Element Selected Items
Interviewees

Agreed Disagreed

Perceived Ease of Use

Educational technologies are 
easy to use.

4 NT
1 ET

1 NT
5 ET

It is easy to become skillful 
in using educational 
technologies.

4 NT
1 ET

1 NT
5 ET

The interaction with 
educational technologies is 
clear.

5 NT
2 ET

4 ET

Source. Own research.

It was found that for the majority of ESL teachers, especially expert ones, 
using educational technologies is not an easy process. Five expert teach-
ers and one novice teacher reported that it required some efforts to learn 
how to integrate educational technologies in their classroom. To illustrate, 
teacher AET1 stressed that additional efforts and preparation are necessary 
if classes are organized online: “It includes extra efforts. During COVID-
19 I was teaching students who were far way in Kenya. There were power 
problems, and I didn’t know what to do.” Similarly, interviewee AET2 
emphasized that for the teachers of younger generations it is easier to learn 
how to integrate technology in the process of teaching and learning. Also, it 
was acknowledged that it is not that difficult to become skilful in learning 
how to interact with it: 

It did require time for me to learn to use, for example, Zoom. We had not been 
exposed to the computer that much before. Younger generations find it easier. 
I had to be taught 2 or 3 times. It is not very easy for the people of an older gen-
eration. However, once you learn it, it becomes pretty easy. (AET2) 
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A novice teacher AET2 reported that the complexity of using educa-

tional technologies depends on the type of them and confirmed that it takes 
time to learn how to use it: “Not all of them are easy to use. For example, 
Google Meet is complicated, it’s not that easy. Some of them are easy, but 
still you need to get used to it.” The results of the current small-scale study 
demonstrate novice teachers’ positive approaches towards the interaction 
with educational technologies. ANT1: Yes, they are really easy. I am a gen-
eration of technology age, so I quickly understand how to use them. ANT2: 
For me yes, it is easy to interact with technology because I am of a younger 
generation.

Teachers’ Approaches towards Attitude
Attitude refers to the degree to which ESL teachers judge the use of edu-
cational technologies based on an evaluative effect. In this study, Attitude 
was measured with the selection of three TAM items that were designed for 
the context of this research. The chosen items may be observed in Table 5.

Table 5
The selected TAM items of Attitude and ESL teachers’ responses

TAM Element Selected Items
Interviewees

Agreed Disagreed

Attitude

I feel positive towards the use 
of educational technologies in 
ESL classroom.

11 
(5 NT, 6 ET) -

It is a good idea to integrate 
educational technologies for 
teaching English.

11 
(5 NT, 6 ET)

-

Educational technologies 
help to make students more 
engaged in learning.

4 NT
5 ET

1 NT
1 ET

Source. Own research.

The results of the current small-scale qualitative study indicate that all 
the interviewed teachers expressed their positive approaches towards the 
integration of educational technologies in ESL classroom. This could be 
seen by most of their responses:

•	 AET1: Yes, I do. I feel positive up to 75-80 %. There are other things for 
me to learn to get 100%. Overall, it’s a good thing. 

•	 ANT1: Definitely. It’s more interesting. When I started working at this 
language school, I learnt how to use technology to make teaching more 
interesting, not boring.

•	 BNT1: Of course. It’s adds more variety to teaching methodologies, 
and the process of teaching and learning becomes more dynamic.

•	 AET2: When I started, I wasn’t really positive, to be honest. It was a 
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buffer. I had to learn. It took time, I had to learn and change my tradi-
tional way of teaching. I felt it was a bit of a drag. With time it became 
easier. It’s only the learning part because it’s like teaching somebody a 
new concept – they are reluctant at the beginning.

•	 AET4: I am more positive than negative. But if I need to use them now, 
I would advise my students to combine them with traditional methods.

It was found that educational technologies were confirmed to be suit-
able for teaching ESL. Teachers indicated that such technologies allow for 
flexibility. This could be seen from teacher AET1’s response: 

Technologies provide flexibility for students and teachers to learn when they 
are available. Some students are parents, they have children, jobs, so some-
times they have to leave their job early in order to come to this school, which 
sometimes takes two hours due to the traffic jam. As long as you have the 
Internet, you can use Zoom, and there is no need to waste time to go from point 
A to point B. 

Interviewee BET1 stressed the importance of educational technology 
integration in ESL classroom due to the improvement of linguistic skills: 

Oh yes, definitely, especially it’s good for the pronunciation part. When stu-
dents rely too much on teachers, they do not reach the full potential. Through 
educational technology students get extra time when they are away from the 
teacher. I mean they can go online and study extra materials. It’s beneficial.

Teacher BET1 emphasized the importance of combining educational 
technologies with traditional teaching methods: “You have to combine 
technology with textbooks if you want to achieve the best outcomes.” In 
this study, it was found that most teachers believed that educational tech-
nologies make their students more engaged in learning. This could be seen 
from teacher ANT1’s response: “I have done both ways of teaching- with 
and without technology. The latter one makes students more interested.” 
However, teachers ANT2 and AET4 expressed their objection by stressing 
the importance of a combination of different teaching methods as well as 
a teacher’s role in motivating students: “Not all of educational technolo-
gies make students more engaged because if they are not interested, they 
become passively present” (ANT2). Teacher AET1 said that “I feel they are 
more engaged when there are physical classes. Some tasks require physi-
cal movements, such as raise your hand, stand up, show this or that. It 
depends on the teaching and learning style.” Similarly, teacher AET4 said 
that students “need some more guidance in order to become more engaged. 
Teachers have to motivate them.” 

Teachers’ Approaches towards Behavioural Intention to Use
Behavioural Intention to Use refers to ESL instructors’ intentions to inte-
grate educational technologies in ESL classroom, and this intention is a 
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result of Perceived Usefulness and Perceived Ease of Use. In this research, 
the element Behavioural Intention to Use is measured through one item, 
which is presented in Table 6. 

Table 6
The selected TAM item of Behavioural Intention to Use and ESL teachers’ responses

TAM Element Selected Items
Interviewees

Intend Do not intend

Behavioural 
Intention to Use

I intend to frequently use 
educational technologies in 
my ESL classroom.

5 NT
3 ET 3 ET 

Source. Own research.

The current small-scale study found that the majority of teachers 
expressed their willingness and intention to integrate educational technolo-
gies in the process of teaching ESL:

•	 AET1: I feel it’s our future. People are getting busier in their lives. I 
would like to become more comfortable to use educational technologies.

•	 BNT1: I like to try different techniques and methods.
•	 AET2: Yes, I intend to use them. I know the benefits of them. I feel that 

I need to do it.
•	 BET2: Yes, especially videos. Students can get more when they are 

exposed to authentic speech.

It was established that three expert teachers expressed their doubts 
towards continuous integration of educational technologies while teaching 
ESL. This could be seen from teacher AET4’s, BET1’s and BET2’s responses: 
“In class- not frequently, I do not intend to do more of what I’m doing. I use 
educational technologies for listening, showing videos, but during classes I 
don’t think we need to overdo it.” Similarly, teacher BET1 pointed out that 
“maybe only for showing some videos.” Interviewee BET2 emphasized the 
need to assess students’ learning style while trying to integrate educational 
technologies in ESL classroom: “It’s the learning style of a student because 
some students here in Kenya don’t even know how to use a computer.”

Discussion and Conclusions

This small-scale qualitative study explored Kenyan teachers’ attitudes 
towards the acceptance of educational technology integration for teaching 
ESL in non-formal education and analysed their views through the four 
constructs of the TAM model: Perceived Usefulness, Perceived Ease of Use, 
Attitude, and Behavioural Intention to Use. 
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The findings demonstrated that the majority of interviewed ESL teach-
ers perceived educational technology integration in their classroom posi-
tively, which supports the findings of many researchers (Bawadi et al., 
2022; Dogan & Akbarov, 2016; Palacios Hidalgo et al., 2020; Shah & Empun-
gan, 2015; Shukor, 2015; Undi & Hashim, 2021). However, teachers aged 
between 51-55, despite the fact that they held more than five years of teach-
ing experience, admitted that it is more difficult for them to learn how to 
integrate educational technologies in ESL classroom compared to younger 
generations due to their complexity, additional efforts, and a bigger amount 
of time required for learning how to use them. According to Sajay Arthanat 
et al. (2018), the main barriers for using technology for older adults are 
related with their reluctance, fear, socio-contextual circumstances, and a 
lack of support that could be overcome with additional training, patience 
development, the enhancement of teachers’ self-confidence, and increasing 
the understanding of a mutual value. Such findings are consistent with the 
results of the present research. 

This small-scale study also revealed teachers’ partially positive perspec-
tives towards Perceived Ease of Use, which refers to the degree to which 
ESL instructors believe that the process of integrating educational tech-
nologies for teaching English would be implemented with a minimum of 
effort. The majority of novice teachers stated it was easy to use and become 
skilful with educational technologies, whereas another part of teachers, 
mainly expert ones, expressed their doubts. This finding is consistent with 
the findings of Hana Stein et al. (2020) whose research results indicated 
completely positive novice teachers’ attitudes towards technology integra-
tion and their openness to digital innovations. The reasons for this situation 
may be relevant to the teachers’ age: novice teachers’ age ranged between 
26 and 30 years old, whereas expert teachers’ age ranged mainly between 
51 and 55 years old. Moreover, three expert male teachers stated that they 
did not have intentions to frequently use educational technologies in their 
ESL classroom. This is in accord with the research conducted by Charles 
Buabeng-Andoh (2012) who stressed that personal characteristics, such as 
age, gender, and experience with using technologies for educational pur-
poses might have influence on teachers’ perspectives towards technology 
integration. Therefore, it is essential to understand these personal charac-
teristics in order to facilitate the process of assisting technology integration 
for ESL teachers. 

The most alarming findings of the present research are that even though 
all the teachers perceived educational technologies as effective and useful, 
many of them did not think that they improve students’ learning per-
formance and academic productivity. This is in accord with the study of 
Andrew Zureick et al. (2018) who expressed their negative insights on stu-
dents’ interruptions as a result of video classes. It also supports the results 
of Nijolė Burkšaitienė et al. (2021) who found that various distractions 
experienced during online learning can lead to procrastination, which can 
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further result in unaccomplished tasks. A study conducted by Christopher 
Drew and Amandeep Mann (2018) who held a negative approach towards 
mobile learning and treated it as unacademic. Similarly, Xiao-Bin Chen’s 
(2013) research showed that integrating tablet computers in the process of 
language teaching did not make impact on better students’ performance 
as learners have to gain not only technological, but also methodological 
insights on technology integration. According to Abbas Pourhosein Gilak-
jani et al. (2013), efficient teaching cannot be replaced only by technology 
integration. Thus, it should be borne in mind that educational technology 
integration alone cannot support the enhancement of students’ perfor-
mance and academic productivity.

The present student identified that Kenyan ESL teachers were aware of 
and integrated 8 types of educational technologies in their classroom. In 
order to facilitate the process of gauging trends in educational technologies, 
Bower and Torrington (2020) compiled the classification of online learning 
technologies that consists of 226 technologies (40 types, 15 clusters). The 
findings of the current study suggest that introducing teachers to a wider 
variety of digital educational technologies can contribute to a more effec-
tive and innovative process of teaching and learning ESL. 

The current small-scale study contributes to the research in this field as 
it is one of the first studies in Kenya which focuses on Kenyan ESL teachers’ 
approaches towards the acceptance of educational technology integration 
for teaching ESL in non-formal education. To a great extent, this research 
updates the knowledge base of ESL teachers’ perspectives towards the 
acceptance of educational technology, which is helpful for the enhance-
ment of teachers’ competences required for technology integration while 
teaching ESL as well as for a better comprehension of the characteristics 
that hinder teachers’ willingness to adopt technologies in ESL classroom. 
It also has implications for the practice that is relevant for ESL teachers in 
non-formal education as well as curriculum organisers. 
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