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Abstract

The objective of this research and development is to create a description of the
operational model of character education and to determine the effectiveness of
a character education model in enhancing students’ academic independence.
There are some results of this research. First, the description of the prototype
model of character education to enhance students’ academic independence
consists of five parts, namely rationalization of character education model;
supporting theories of character education model; components of character
education model; instructions for using character education model; and
development of character education model. Second, the operational model of
character education is supported by development tools and developed at five
stages, namely analysis, design, development, implementation, and evaluation.
Third, the character education model is effective to enhance students’ academic
independence in Islamic Boarding School, Sinjai.
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Introduction

to Improve Students’ Academic Independence in Islamic

Students should have good character and better morals. According to Agung
(2011) “The moral degradation are symptoms indicated resources by the increase
in drug abuse, free sex, crime, violent acts, and many other disrespectful behav-
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iors” The issue of moral decadence does not only affect the Indonesian nation but
also America as a great nation, which experienced a moral crisis. Therefore, the
character education concept is a solution in shaping and improving the morals
of every nation. According to Dorothy L. Prestwich (2012), “...the rise in violent
crime and a general feeling by the public that American children suffered a crisis in
morals led to a resurgence of character education programs across the nation...”

According to Asmani (2011: 23), another factor that makes character educa-
tion critical to put into practice is the acute problem that afflicts this nation. The
morality of this nation has been separated from the norm, religious, ethics, and
noble culture.

Lickona (1991: 29) also suggests that character education is the deliberate
effort to help people understand, care about, and act upon core ethical values” In
addition, he reveals that “character education is the deliberate effort to cultivate
virtue—that is, objectively good human qualities—that are good for the person
and good for the whole society”

Mulyasa argues (2013: 9) that the character education goal is to improve the
quality of the process and outcomes of education. It is confirmed by Jamalud-
din (2013) that “... character education is essential to the implemented national
education curriculum.” Formation of character in the context of the totality of
the psychological and socio-cultural processes can be grouped into spiritual and
emotional development, intellectual development, physical and kinesthetic devel-
opment, and affective creativity and development (MONE, 2010: 9).

Sagirani (2014) confirms that attitude and behavior of characters include five
areas: first, attitudes and behavior in relation to God. Second, attitudes and behav-
ior in relation to oneself. Third, attitudes and behavior in relation to the family.
Fourth, attitudes and behavior in relation to society and the nation. Fifth, attitudes
and behavior in relation to the environment. Thus, in the formation of character,
we know the character expected from learners.

Character education must involve the methods, techniques, and materials that
make children have no reason or desiring the good preceded by the knowledge of
the value of goodness (knowing good), so they develop the attitude to love a good
deed (loving good), and finally they are willing to carry out good deeds (acting
good) (Lickona, 1991: 71).

Children will always be faced with a situation of this modern life that is increas-
ingly complex. According to Tilaar, the complexities of the future provide two
choices of resignation to fate or to prepare as best as possible (Yamin & Sanan,
2013: 61). By looking at the above complexities, it is the task of education to
prepare children to be qualified and to have high self-reliance. It is also stated



The Development of Character Education Model 31

in the Law on the National Education System No. 20 of 2003, Chapter II Article
3.1t is declared that “the National Education functions to develop the capability,
character, and civilization of the nation for enhancing its intellectual capacity, and
is aimed at developing learners’ potentials so that they become persons imbued
with human values, who are faithful and pious to one and only God; who possess
morals and noble character; who are healthy, knowledgeable, competent, creative,
independent; and as citizens, are democratic and responsible” (Arifin, 2003: 37).

The concept of coaching is directed to improve the quality of education and the
results obtained through the implementation and outcomes obtained through the
attainment of the formation of character, ethics, and good behavior of students as
a whole according to the standard of education that has been set (Setiawan, 2013:
47). This concept is not much different from the concept of character education in
general. Character education at the level of institutions leads to the formation of
a school culture, namely values that underlie behavior, traditions, customs, daily
life, and symbols that are practiced by all citizens of the school and the surround-
ing community (Asmani, 2011: 26).

According to Ronger (1990: 93), people are said to be independent if they can
work alone, they think by themselves, they prepare an expression or idea that is
understandable to others, and they authorize the conducted activities emotionally
by themselves. Meanwhile, Goodman and Smart (1999: 42) state that independ-
ence includes three aspects. First, independence is defined as behavior in which
its activities are directed themselves. They do not expect the direction of another
person, and even try and solve their own problems without asking for help from
others. Second, autonomy is the right to administer one’s own set or also called
the tendency to behave freely and originally. Third, self-reliance is a behavior that
is based on self-confidence.

Research Methodology

The development model in this study was designed by using ADDIE models.
ADDIE is an acronym for analysis, design, development, implementation, and eval-
uation (Branch, 2010). The analysis step is an early stage activity or a preliminary
study. At this step, there are two kinds of activities, namely the literature review
and need assessment. Need assessment involves 30 teachers and 60 students, as the
source of data or respondents.

The main activity in the design step is analyzing the need for the development
of a model or new learning methods, and the feasibility and terms of model devel-
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opment or a new learning method (Mulyatiningsih, 2014: 200). The design step
that is conducted is the preparation of the prototype model of character education
to enhance the academic independence of the students of the Islamic Boarding
School. This prototype model becomes an operational model in research on the
development of students’ character education.

The development step contains three main activities, namely validation by
some expert, empirical validation by practitioners, and revision of the hypothet-
ical model formulation of the operational model. The intended goal at this stage
is to determine the operational model of character education through training
programs to improve students’ academic independence.

The implementation step is a step in applying the model and its devices. This
step aims at determining the practicality and effectiveness of models and their
devices. The operational model is composed of the validation and development
of the model and its devices. Furthermore, operational testing or empirical test-
ing is conducted to determine the effectiveness of the model. This effectiveness
testing is carried out through pre-experimental designs with One- One-Group
Pretest-Posttest Design. The subjects in the implementation of the model were ten
students of the ninth grade in MTs Darul Hikmah Sinjai.

The evaluation step consists of evaluation of the activities of the implementation
and evaluation of students’ academic independence. This step aims at determin-
ing whether implementation of the character education model can improve the
students” academic independence or not. Furthermore, completion of the model
is developed as a final step. The deployment process can be conducted through
various media.

The subjects of this study consisted of 30 educators and 60 students in the need
analysis, three education experts in the content validation activities, ten educators
in the empirical validation (practitioners) and ten students in the effectiveness
testing. The design of the test used in the study was the development of a one-
group pretest-posttest design (Sugiyono, 2008: 75).

Research Results

In the analysis step, which is the first stage in the development of this model, the
respondents were given an instrument in the form of a questionnaire. The results
of the questionnaire with 25 items had been deployed to the educators of the six
Islamic boarding schools in Sinjai and five educators represented one boarding
school. The data, which were collected on the implementation of character educa-
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tion in the Islamic Boarding Schools, show 13% Very Good, 47% Good, 23% Poor,
and 17% Very Poor. It can be concluded that according to the educators, character
education at the Sinjai boarding school has been well implemented. The data are
presented in Figure 1.

Very poor Very good

17% ’

Good

Figure 1. The implementation of character education in Islamic Boarding
School in Sinjai

Data on the implementation of character education according to the educators
is contrary to the data obtained from the students in six boarding schools in
Sinjai. Based on the data from the questionnaires distributed to 60 students, it
was found that the implementation of character education was still relatively low.
It can be seen based on the 48 item questionnaire that was sent to the students
in six Islamic boarding schools, and ten students represent one boarding school.
The data collected on the implementation of character education at the Islamic
Boarding School in Sinjai are as follows: 26.67% very good, 20.00% good, and
36.67% poor, and 16.67% very poor. It can be concluded that the implementation
of character education according to the students is still relatively low.

The second step is the design stage. The researchers designed a book for the
character education model and its devices (manual for educators and students).
It is then continued in the development step. The activities in this step consist
of a validity test and empirical test performed by experts. The summary of the
validation results can be seen in Tables 1 and 2.
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Table 1. The results of the manual of the character education model
and its devices

No Model & devices which Validator Mean R Decision
are assessed 1 2 3 Score Value valid Feasible /Revision
1 Manual of the character 3.56 3.80 3.57 3.64 0.996 Very Feasible
education model Valid
2 Manual for Educators 333 366 335 345 0995 Valid Feasible/ Minor
Revision
3 Manual for Students 355 3.63 337 345 0995 Valid Feasible/ Minor
Revision
Table 2. The results of the validity of the research instrument
The Types of instru- Validator Mean R Decision
No. ments which are S Val ) ) .
assessed 1 2 3 core alue  Valid Feasible /Revision
1 Questionnaire of 348 352 356 352 0989 Vey  Feasible
students’ academic Valid
independence
2 Questionnaire for the 343 3,10 3.43 332 0986 Valid Feasible/Minor
practicability of the Revision
model (Educators’
Response)
3 Questionnaire for 3.17 3.50 3.17 328 0969 Valid Feasible/Minor
the practicability of Revision
the model (Students’
Response)
4 Observation sheet for 330 3.67 335 3.44 0979 Valid Feasible/Minor
students’ activities Revision

The Practicality of Character Education Model

Based on the questionnaire of the educators’ response toward the practicability
of the model which is a manual of the model, it is found that the mean score is
3.70, categorized as very good, and it means that it is easy to be applied. Based on
the achievement of the objectives of the model, it is found that the average score
is 3.35, categorized “good” or easy to be applied. In the aspect of the students’
response, it is found that the mean score is 3.47, categorized “good” easy to be
implemented. In the aspect of the adequacy of time, it is determined that the mean
score is 3.20, and it is categorized “good” or easy to be applied. As a whole, it can



The Development of Character Education Model 35

be concluded that the educators’ response to the level of the practicability of the
character education model is categorized as “good” or easy to be applied, in which
the mean score is 3.44.

Questionnaires were given to the students to determine the practicality of the
implementation of the character education model. The results of data analysis
show that the average score in the preliminary activities is 3.40, categorized as
“good” or easy to understand. In the core activities, the average score is 3.51
with very good category or very easy to understand. At the closing activities, the
average score is 3.50 with a good category or easy to understand. Overall, it can
be concluded that the students’ response to the implementation of the character
education model is in the good category or easy to comprehend.

The Effectiveness of Character Education Model

The effectiveness of the model in this research can be seen in the difference
results of the questionnaire on the students’ academic independence before and
after the implementation of the character education model.

Table 3. Paired Samples Statistics

Std. De-  Std. Error

Mean N ..
viation Mean

Pair 1 Students’ academic independence 73.90 10 3.348 1.059
before the implementation of the
character education model
Students’ academic independence 95.90 10 3.414 1.080

after the implementation of the char-
acter education model

The mean score of the students’academic independence before the implemen-
tation of the character education model was 73.90. However, after the implemen-
taion of the character education model, the average score was 95.90. Therefore,
it can be concluded that there is a significant increase in the students’ academic
independence after the implementaion of the character education model.

Testing whether there are significant differences in the mean scores of the
students’ independence before and after the implementation of the character
education model was conducted by formulation of hypotheses.

It shows that t count =-46.669 and t table in the distribution table at the level
of 95% (a =5 percent and therefore it is a two-sided t-test, then the value of the
referenced ais a/ 2 =5% =0.025) and the degree of freedom (df) =n-1=10-1=9,



36 Ismail, Syamsul Bachri Thalib, Sulaiman Samad, Ramlan Mahmud

so the t table =t (0.025; 9) =2.262. The value of t count >t table means that it is
outside the reception area (H o). Therefore, it is decided that Ho is rejected.

To determine the criteria for the development of the students’ academic inde-
pendence before and after the implementation of the character education model,
it was then calculated with the use of the equation N - gain as follows:

- S-S
g_ pre post
S

max - O pre

S pre = score on the pretest

S post = SCOTE ONn the posttest

S max = maximum score that can be obtained
g = gain (Evelyn & Casey, 1982)

g=048

The g value is 0.48, and therefore the criteria for the development of the students’
academic independence in the Islamic boarding school of Darul Hikmah Sinjai
after the implementation of the character education model is in the fair category.
It is based on the criteria for the level of N-gain (0.3 <g<0.7).

Discussion

Operational Model of Character Education

The operational model of character education is supported by guidance devices
and is developed in five steps, namely analysis, design, development, implemen-
tation, and evaluations. Then a guidance model is produced that is valid and
practical. It is valid based on the results of expert validation of three experts and
ten practitioners. Practical implementation of the model relies on the results of the
educators’ response and the students’ response.

The Validity of the Model and its Devices

The average total validity is 3.64. If this value is confirmed with the criterion
of the validity of the model, it is categorized as very valid (3.5 <x<4). The results
of expert validation of the manual for the educators show that the average total
validity is 3.45. Therefore, it can be concluded that the character education model
meets the validity criterion.
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The results of this empirical validation show that the character education model
and its devices are feasible. This feasibility can be seen in the results of the analysis,
which indicate that the average value of the total value of practitioners for the
book is 3.45. If this value is confirmed in the assessment criteria, it is categorized
as good or very feasible (2.5 < X <3.5). The results of the analysis indicate that the
average value of the total value of the practitioners for the manual for students is
3.53.If this value is confirmed in the assessment criteria, it is categorized as very
good or very feasible (3.5 <x <4). Therefore, the character education model and
its devices in all aspects meet the feasibility criteria.

Practicality of the Character Education Model and its Devices

The character education model and its devices are considered to be practical
based on the achievement of practicality indicators. The results of the analysis
explained that the average value of the educators’ responses concerning the prac-
ticality of the implementation of the character education model is 3.44. If this
value is confirmed in the assessment criteria, it is categorized as good or practical
to use (2.5 <3.5). Therefore, in terms of the implementation of the character
education model in the educators’ response, it meets the criteria of practicality.
The results of the analysis explain that the average value of the educators’ and
students’ responses concerning the practicality of the implementation of the
character education model is 3.44. Therefore, in terms of the implementation of
the character education model in the students’ response, it meets the criteria of
practicality.

The Effectiveness of Character Education Model

The effectiveness of the character education model is researched by two
instruments, namely observation of students’ activity and observation of students’
independence. The results of the analysis indicated that the average value of the
students’ activity during the implementation of the character education program
is 3.68. If this value is confirmed in the assessment criteria, then it includes the
very good category or entrenched (3.5 < x < 4). Therefore, in terms of the students’
activity in carrying out the process of the character education program, it meets
the effectiveness criteria.

Before the implementation of the character education model is 73.90. The
average score after the implementation of the character education model is 95.90.
To determine whether the students’ independence develops or not before and after
the implementation of the character education model, it is calculated using the
equation N - gain, and the result is 0.48 g.
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Conclusions

Based on the research and development of the character education model to
increase the students’ independence, some conclusions can be drawn. First, the
description of the prototype model of character education to enhance students’
academic independence at the Islamic boarding school in Sinjai District consists
of five parts, namely rationalization of the character education model; support-
ing theories of the character education model; components of the character
education model; the instructions for using the character education model; and
development of the character education model. Second, the operational model
of character education supported by development tools and developed through
the stages of analysis, design, development, implementation, and evaluation
produced a valid and practical development model. It is based on the results of
the experts’ and practitioners’ validation of the character education model and
development tools. It is also based on the indicators, such as the practicability of
the character education model as well as the students’ and teachers’ response to
the implementation of the model and its devices. Third, the model of character
education is effective to enhance the students’ academic independence in Islamic
Boarding School, Sinjai.
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