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Abstract 

ESP courses have been considered as crucial for the academic training of future professionals in 

different areas of knowledge. Their broad spectrum mainly includes the mastery of a foreign 

language, the learning of specific terminology, and the development of skills related to students’ 

career needs. Recent research has examined the implementation of the task-based language 

teaching approach, the design and accomplishment of projects, and the use of technology for the 

enhancement of digital competence. Nevertheless, few studies have addressed the combination of 

these three key elements in the ESP class and its effects on students’ motivation. This study 

examines the effects of merging of project-based learning sequenced into different 

communicative tasks on ESP students’ motivation. A research project was designed and 

structured in communicative tasks integrating the use of YouTube as a source of multimodal 

input. To measure motivation, an adaptation of the intrinsic motivation questionnaire was 

administered to students. Results reveal high mean scores in the motivation subscales studied 

along with positive correlations between motivation and participants’ academic performance. 

These findings may contribute to the body of research that appraises the value of merging 

different teaching methodologies and approaches for the teaching and learning of ESP 

disciplines. 

Keywords: ESP; PBL; TBLT; ICTs; multimodal input 

 

1. Introduction 

Project-based learning (PBL) in the ESP teaching and learning context has been reported to 

promote cooperation and active learning techniques under a social constructivist learning theory 
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(Mamakou, 2009). Some of its key aspects include the integration of specific vocabulary and the 

practice of reading, listening, writing and speaking skills through project accomplishment. 

Moreover, it tends to allow students to face real problems to be solved, which require the use of 

authentic language and overcoming tasks that are centred on their future career prospects. The 

task-based language teaching (TBLT) approach is described as a communicative methodology 

for language teaching and learning that primarily sees language as a means of communication 

rather than an object of study (González-Lloret, 2017). It is through meaningful and properly 

designed and sequenced tasks that learners use and acquire the language communicatively. The 

relatedness of PBL and the TBLT approach seems convenient due to its step-by-step sequencing, 

problem-solving scope and communicative nature. Additionally, the last decade has witnessed 

developments in the application of Information and Communication Technologies (ICTs) and 

their function in the EFL, ESL, and ESP teaching and learning contexts. 

This paper seeks to address the effects of combining PBL, the TBLT approach, and the 

use of YouTube videos as an ICT source of multimodal input on students’ motivation in the ESP 

class. More specifically, this research aims to study students’ motivation degrees after having 

overcome the project, their perceived value/usefulness towards the project, and the use of 

YouTube. To do so, a project on analysing TV storytelling advertisements was designed and 

carried out in groups in an attempt to promote critical thinking skills and the application of 

cumulative learning in problem resolution. 

 

2. Literature review 

 

2.1. English for specific purposes 

The field of ESP has been characterised by the provision of specific language instruction 

addressing learners’ needs in specialised knowledge domains (Işik-Taş & Kenny, 2020). Given 

the diversity of disciplines covered, both needs analysis of students’ skills and knowledge and 

objective-accomplishment assessment are indispensable in order to design, plan and implement 

proper ESP programmes. These should consider socio-political and socio-economic contextual 

needs (Kennedy, 2012) in a more than ever globalised world in which high mobility and different 

occupational goals and needs are common concerns (Camicciottoli, 2010; Wozniak, 2010). 
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Despite the bulk of ESP studies concerning the use of language in workplace settings and 

the teaching and learning approaches already put into practice in higher education (HE) contexts, 

Basturkmen and Bocanegra-Valle (2018) account for a reduced number of studies reporting ESP 

design of teaching materials. Such an issue calls into question teachers’ beliefs and practices 

relationship since curricular decisions are mostly informed by teachers’ past experiences 

(MacDonald, Badger, & White, 2001). At this point, needs analysis (Li, 2018) becomes essential 

as regards teachers’ decisions for the devising of convenient teaching practices and outcomes 

assessment as well. Hence importance must be given to HE in ESP teaching contexts since 

students are used to being taught general English and their progress to ESP learning requires 

awareness and knowledge of “key terminology and concepts” (Stoller & Robinson, 2018: 30) 

among other aspects. Such a transition from general English instruction to ESP should be 

facilitated through the design of ESP classes in which instructors’ roles and materials design are 

of paramount importance. 

Notwithstanding the usefulness of topic-based ESP course books that include the 

necessary linguistic contents and skills practice, these are sometimes outdated and the tasks and 

activities presented do not always fit learners’ needs in real contexts. As a consequence, it is ESP 

instructors’ role to incorporate authentic and updated materials that meet their needs and promote 

a positive and active learning environment in an attempt to link students’ learning stage with 

their future professional careers (Vora, 2020). It is true that ESP instructors are not always 

experts on the knowledge domain of the discipline they are teaching and the selection and design 

of materials is highly time-consuming; however, students’ motivation may be enhanced when 

provided with real language examples. PBL can be a useful approach to complement ESP 

coursebooks due to its problem-solving nature and the use of language skills (Peñarroja, 2020b). 

 

2.2. Project-based learning 

PBL is an educational approach that promotes students’ active role in an attempt to undertake 

specific questions, issues or problems (Rugen, 2019). In short, PBL “is a general term describing 

an instructional method that uses projects as the central focus of instruction in a variety of 

disciplines” (Mamakou, 2009: 464). Such a diversity of fields makes PBL applicability to a 

range of ESP disciplines feasible and reasonable. When students face a project, they get involved 



Teaching English with Technology, 22(1), 62-81, http://www.tewtjournal.org 

 

 

 

65 

in a problem-solving process which is authentic and requires different task accomplishments 

(Mettas & Constantinou, 2007). On that account, any project has to be well contextualised, face 

authentic needs, and be of an interdisciplinary and cooperative nature (Ambrosio & Hernández, 

2018; Corda, Coria, & Medina, 2020). Thus, the outcome of a project is a resulting product that 

combines linguistic and content knowledge directly related to its real world function. 

Estruch and Silva (2006) suggest this instructional method should not replace traditional 

teaching techniques but work as a complement combined with other methodologies and learning 

approaches. The authors mention three main characteristics of PBL: 

 It offers a multidisciplinary and integrative view of the subject being learnt since students 

need to apply and interconnect different knowledge areas to overcome a project. The 

different cognitive abilities required may result in the integration of working techniques 

and approaches that can guarantee multidisciplinary knowledge enhancement. 

 It promotes cooperative work as the group of students is the main work unit. The abilities 

and requirements to overcome a project usually exceed the capacities of one student 

working on their own. Then, every member is required to contribute with their own 

knowledge on the subject, which could lead the group to success and the team members 

to learn from each other. 

 It enhances research encouragement to expand their knowledge on a specific discipline. 

That can be achieved by developing high-order intellectual skills such as self-learning, 

self-criticism, problem-solving techniques, and the generation of new ideas through the 

processing, understanding and dismissal of new information. 

Some of the advantages reported as regards the implementation of PBL include its 

potential to promote motivation (Dörnyei, 2001), the development of problem-solving abilities, 

social and critical reasoning skills, self-confidence and the learning of academic content 

knowledge (Hebron & Morris 2012; Stoller, 2006). On the other hand, the drawbacks identified 

include but are not limited to its focus on summative assessment instead of formative assessment 

(Rugen, 2019), and the division and achievement of the project workload by team members 

(Livingstone & Lynch, 2000). 

To sum up, the implementation of PBL in the language classroom, i.e. in EFL/ESL/ESP 

contexts, has been reported as a type of TBLT by Larsen-Freeman and Anderson (2011) in which 
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language teaching through tasks upholds curricular development and objectives (Jackson & 

Burch, 2017). Additionally, it may support the main ESP coursebook contents by providing 

specific content-based practice through project development. 

 

2.3. Task-based language teaching 

TBLT is a communicative approach for the teaching of languages which takes task design as 

essential in the development of instructional units. Ellis (2003) suggests that the core idea of this 

methodology resides in its potential to grant the chance for language learning and language skills 

development when working collaboratively in hands-on learning, which is supported by Thomas 

(2013). Although there are different views on the conception of TBLT and the conceptualisation 

of tasks, Samuda and Bygate (2008: 69) provide a pedagogical definition of a task as a “holistic 

activity which engages language use in order to achieve some non-linguistic outcome while 

meeting a linguistic challenge, with the overall aim of promoting language learning through a 

process or product or both.” Ellis (2009) argues that a task must have a primary focus on 

meaning, a “gap” that requires students to infer meaning and express themselves by using their 

own linguistic and non-linguistic resources, and a main aim which involves the use of language 

to communicate meaning. Thus, it is task design and the sequencing that can enhance 

experiential learning by problem-solving and strengthening motivational factors (Tavakoli, Lofti, 

& Biria, 2019). 

González-Lloret (2017) sets out the characteristics of tasks as being goal and meaning-

oriented in nature. A task must be communicative and stress the importance of what it 

communicates instead of what has been linguistically learnt. The language used in a task and the 

purpose of the task itself should be authentic and reflect real needs in specific contexts. As 

regards the effectiveness of the task designed, students are thought to accomplish goals through 

task engagement which may lead them to use language with a purposeful aim. Consequently, 

language acquisition through communicative tasks is the main goal of the TBLT approach. As 

regards the implementation of technology, González-Lloret and Ortega (2014) suggest that 

TBLT task design can potentially benefit from the use of ICT resources owing to their positive 

motivational impact on students, which may foster language learning. 
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2.4. ICTs and multimodal input provision 

Among the many changes that educational models have undergone in HE contexts, the use of 

ICTs has been widely researched these days. Their value as tools to foster students’ digital 

competence, their multidisciplinary scope (Constantinou & Papadima-Sophocleous, 2020), and 

the positive impact found in ESL/EFL/ESP teaching and learning contexts has been reported as 

promising (Işık-Taş & Kenny, 2020; Kirkgöz & Dikilitaş, 2018; Muñoz-Luna & Taileffer, 2018). 

One of the manifold applications of ICTs is the provision of multimodal input (Peñarroja, 2020a, 

2021) to foster students’ multimodal literacy which “is now a widely established concept that 

refers to the ability to successfully engage with texts that integrate different semiotic resources” 

(Camiciottoli & Campoy-Cubillo, 2018: 1) and goes hand in hand with digital competence. As 

the authors suggest, there is a need for instructors to integrate multimodal and multimedia means 

in their teaching practices due to their presence in students’ everyday lives, as a consequence of 

the growing impact of technological development (Peñarroja, 2020c). In this paper, multimodal 

input provision is described as the presentation of information that includes verbal and non-

verbal modes, and requires visual, auditory and kinaesthetic sensory abilities to be processed and 

understood (Pellicer-Sánchez, Tragant, Conklin, Rodgers, Serrano, & Llanes, 2020). 

As regards access to multimodal input, there are a number of subscription video-on-

demand digital platforms such as Amazon, HBO and Netflix. Nevertheless, it is the free access 

platform YouTube which offers its viewers the highest number of thematically diverse videos in 

54 different languages. Bekteshi (2019) suggests the use of YouTube as an educational tool 

through which accessibility to authentic materials can enhance the generation of new ideas for 

the development of the ESP curriculum. In the same line, Aprianto (2020) appraises the 

usefulness of well-selected YouTube contents for language learning since the multimodal texts 

available are related to a wide variety of topics that allow for content-based materials design. 

Similarly, Duffy (2008) argues that 2.0 technologies can aid in the language learning process by 

means of collaborative learning while contributing to EFL learners’ motivation (Dodd, Camacho, 

Morocho, Paredes, Zúñiga, Pinza, Toro, Vargas, Benitez, & Rogers, 2015). Some of the 

mentioned applications may foster: i) students’ critical thinking ability and skills development 

through the understanding of the information given (June, Yaacob, & Kheng, 2014), ii) their 
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interest (Kelsen, 2009), and iii) the use of YouTube content as supplementary material (Aprianto, 

2020). 

 

2.5. Motivation 

In the existing literature, diverse motivational learning constructs have been developed, i.e. the 

socio-psychological model (Gardner & Lambert, 1972), which studies integrative and 

instrumental motivation, and the self-determination theory (SDT), which is concerned with 

intrinsic and extrinsic motivation (Ryan & Deci, 2000). Although seen as a part of a continuum 

and not mutually exclusive, the authors distinguish between extrinsic and intrinsic motivation. 

The main difference outlined is students’ involvement in the overcoming of a task to test their 

own abilities i.e. intrinsic, or the accomplishment of the task due to a subsequent reward i.e. 

extrinsic. Deci and Ryan (2010) developed the intrinsic motivation inventory (IMI) to measure 

students’ intrinsic motivation. This questionnaire consists of different subscales to measure 

particular motivational aspects. The subscale of interest/enjoyment assesses intrinsic motivation 

itself; the perceived competence and perceived choice subscales are described as positively 

predicting students’ intrinsic motivation and self-report towards task completion; the 

pressure/tension subscale works as a negative indicator of intrinsic motivation; the effort 

indicator provides information about students’ perceived effort when completing the task; the 

value/usefulness scale reflects students’ assessment of the learning experience; the last subscale 

is that of relatedness which reveals students’ reflections of interpersonal interactions when 

working in pairs or groups. 

Research on motivation has suggested a positive relationship between students’ 

motivation levels and i) ESP teaching and learning (Anwar & Wardhono, 2019; Jafari & 

Shokrpour, 2012), ii) TBLT (Douglas & Kim, 2014; González-Lloret & Ortega, 2014; Oskoz & 

Elola, 2014; Tavakoli et al., 2019), iii) different ICTs used, for instance, YouTube (Aprianto, 

2020; Bekteshi, 2019; Payne, Campbell, Bal, & Piercy, 2011) web learning, technology-

enhanced language learning (TELL) and computer assisted language learning (CALL) (Aleissa, 

2017; Francis, 2017), and iv) PBL (Estruch & Silva, 2006). Peñarroja’s (2020b, in press) studies 

revealed positive motivational effects when PBL and ICTs were used as a core methodological 

basis in the ESP teaching and learning context. Both studies analysed students’ motivation; the 
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main difference residing in the type of project since the first study (2020b) was a collaborative 

groups project aimed at the design of a corporate web page using the online web pages editor 

WIX, while the latter (in press) addressed academic writing skills and the use of online 

automated writing evaluation (AWE) resources i.e. ProWriting Aid, Grammarly and 

Proofreading. 

Given the positive effects in motivation when these teaching approaches and the use of 

technologies are put into practice, the present study attempts to merge PBL sequenced in 

communicative tasks and the use of YouTube as an ICT multimodal input source for the teaching 

of ESP in the Bachelor’s programme in Advertising and Public Relations. 

 

3. Methodology 

 

3.1. The aim of the study 

The main aim of this research was to study different motivational aspects when PBL and TBLT 

are put into practice in the English for Communicators ESP class, and YouTube is used as an 

ICT multimodal input source for the exemplification of specific terminology and the analysis of 

advertisements. With this in mind, the following research questions (RQ) were formulated: 

1. What impact does the methodology put into practice have in the motivational subscales 

under study? 

2. Is there a relationship between students’ motivation and their academic performance in the 

project? 

3. What is students’ perception as regards the usefulness of the project and the use of 

YouTube for the understanding of specific terminology? 

 

3.2. Participants and the context 

Participants were 89 first-year undergraduate students enrolled in the Bachelor’s programme in 

Advertising and Public Relations at Universitat Jaume I. Due to the incompleteness of data and 

session absences, 79 students (N=79) participated in the study, with a mean age of (M=18.78). 

Their English proficiency (M=38.23) was pre-intermediate after completing the Quick Placement 
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Test (UCLES, 2001) which establishes that values between 30 and 39 out of 60 correspond to a 

B1 level (Council of Europe, 2018). 

 
3.2. Design and procedure 

The instructional model was designed under the TBLT approach. In Table 1 below a summary 

with the description of the sessions, the instructional treatment and objectives is provided. 

 

Table 1. Instructional treatment design 
 

Tasks/sessions Instructional treatment Objectives 

Warm-up 
1 × 90’ 

• Project description 
• Explicit instruction: 

o Product/service vs 
brand 
advertisements 

o Factual vs 
storytelling 
advertisements 

o YouTube video on 
storytelling 

• Set objectives, deadlines and group 
organisation 

• Familiarise students with different types of 
advertisements 

• Introduce new ESP vocabulary 
• Exposure to multimodal input: YouTube 

advertisements examples 

Pre-task 
2 × 90’ 

• Research articles reading: 
o Reading 

comprehension 
questions 

o Guided discussion 
in class 

• Explicit instruction: 
o Visual and 

persuasion 
techniques 

• Practice: 
o Online reading on 

branding 
o TV ads analysis 
o Guided discussion 

in class 

• Introduce students to reading academic 
research articles 

• Practise reading comprehension skills and 
information synthesis 

• Exposure to multimodal input: YouTube 
examples 

• Practise oral skills: describe, opine, 
exemplify and show agreement and 
disagreement 

• Introduce new ESP vocabulary (multimodal 
conceptualisation and exemplification) 

• Exposure to multimodal input: YouTube 
examples and analysis 

Task 
1 × 90 

• TV advertisement selection 
and group analysis  

• Enhance cooperative work, share and apply 
the concepts previously learnt for the 
analysis 

• Search of TV advertisements and 
information related to them 

Post-task 
2 × 90 

• Oral presentations in groups 
• Feedback provision 

• Practice oral presentation skills 
• Give and receive feedback from the teacher 

and other students 
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Throughout the warm-up session, the project, its objectives, deadlines and assessment criteria 

were described to the students. The organisation of the class in groups of four or five students 

maximum was arranged as well. Then, students received explicit instruction on the different 

types of audiovisual advertisements (“ads”) focusing on the distinction of product or service ads 

vs brand ads, and factual or expository ads vs storytelling ads (Dessart, 2018). Along with the 

definitions, audiovisual examples were seen in class. Having established the main grounds for 

the project, the students were invited to watch a YouTube video (Hoff, 2015), which included a 

description of storytelling and examples. At the end of the session, they were told to read two 

research articles related to storytelling advertising by Zambrano (2018), as well as Lundqvist, 

Liljander, Gummerus, and Van Riel (2013) at home. The first gives insights into the nature and 

concept of storytelling in printed and audiovisual advertisements while the second is an 

empirical study on the impact of storytelling on the consumers’ perception of the brand. 

The pre-task was divided into two sessions. In the first session, students were told to 

collaboratively answer two reading comprehension questions per article in order to raise their 

awareness on storytelling advertisements and their impact on potential customers. Then, different 

visual and persuasion techniques were explicitly presented to the class along with YouTube 

audiovisual examples, i.e. multimodal input provision. Some of the visual techniques described 

were the use of colours, copy, high and low-angle camera shots, the layout of the product, the 

use of slogans, music, sound effects and voice-over. As regards persuasion techniques, the use of 

bandwagon, loaded language, bait and switch, product comparison, emotional appeal, celebrities’ 

role and humour were also described and audiovisually exemplified. Then, students read an 

online text on brand core values (Anthem Branding, 2019) with the purpose of understanding 

companies’ brand image and its effect in the ads produced. The second session was devoted to 

the analysis of audiovisual ads in class. Students worked in teams and analysed different 

storytelling advertisements of competing companies such as Burger King and McDonald’s fast 

food products and BMW and Mercedes Benz makes of cars. They had to briefly describe the 

type of product advertised, and determine the main message conveyed and its target audience. 

Next, they identified the visual techniques and persuasive resources, and their intended effect on 
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the audience. Their answers were shared in class for discussion. The last part of the class was 

devoted to the selection of the advertisement to analyse for its posterior presentation. 

In the task, students analysed the advertisement selected in groups. Their assignments 

included the search for information related to the advertisement and company in order to i) 

identify the brand values, the target audience, main message and secondary ideas/messages if 

any, ii) describe the storytelling structure, analyse and describe visual techniques and persuasive 

resources, iii) state their own opinion by summarising their analysis as regards storytelling’s 

intended impact with the specificities of the selected advertisement. The post-task was divided 

into two sessions devoted to the preparation and performance of oral presentations. Explicit 

instruction on how to organise and give their presentations was provided to students. 

 

3.3. Instruments for data collection and analysis 

Participants’ proficiency in English was measured with the Quick Placement Test (UCLES; 

2001). The motivational factors under analysis were studied by the completion of an adaptation 

of the IMI (Deci & Ryan, 2010). Once the project ended, students were given a link to a Google 

forms questionnaire to rate a total of 25 motivation-related items on a 1 (not at all true) to 5 (very 

true) Likert scale basis. The questionnaire was divided into the subscales of interest/enjoyment (5 

items), perceived competence (5 items), effort/importance (3 items), pressure/tension (2 items), 

perceived choice (3 items) and value/usefulness (7 items). The internal consistency of the 

questionnaire was measured by Cronbach’s alpha coefficient (α = .71). Results were compiled 

and statistically analysed using SPSS v.26. Students’ presentation performance was assessed 

using the Euroexam B1 marking scheme (Euroexam International, n.d.) and a self-developed 

rubric to assess the contents derived from their analysis. In order to interpret the results of the 

different motivation subscales, the following parameters were established: 

 

Table 2. Mean range and motivation degrees (1 to 5 Likert scale) 
 

Mean Range Motivation degree 
3.68–5.00 High 
2.34–3.67 Moderate 
1.00–2.33 Low 
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3.4. Results 

The first research question was aimed at studying the effects of the methodology put into 

practice and the use of YouTube as a multimodal input source for vocabulary exemplification 

and the analysis of ads on students’ motivation. Results on the different motivation subscales are 

presented in Table 3 below. 

 
Table 3. Motivation questionnaire descriptive statistics results 

 
Subscale Items Min Max Mean SD 
Interest/enjoyment 5 2.80 5.00 3.78 .54 
Perceived competence 5 2.20 5.00 3.47 .57 
Effort/importance 3 2.67 5.00 4.21 .60 
Pressure/tension 2 1.00 5.00 2.61 .90 
Perceived choice 3 2.00 5.00 3.89 .75 
Value/usefulness 7 2.57 4.71 4.00 .46 
Total IMI 25 3.08 4.40 3.75 .27 

 

 
From the analysis of data, students report a high degree of motivation in the subscales of 

interest/enjoyment (M=3.78) which measures intrinsic motivation per se, effort/importance 

(M=4.21), perceived choice (M=3.89), which is a positive indicator of self-reporting and 

intrinsic motivation, and value/usefulness (M=4.00), which implies students’ perception of the 

project as valuable and has a self-regulating and internalisation effect towards the activities and 

tasks practised. Contrary to the initial expectations, students’ mean score in the subscale of 

perceived competence (M=3.47) is moderate. A possible explanation could be the novelty in 

project accomplishment as first-year students and their mastery of YouTube usage not related to 

the project requirements. The pressure/tension perceived when overcoming the task is low 

(M=2.61) and that fact may have fostered their intrinsic motivation. Last, the total mean score of 

the IMI questionnaire, which determines the overall motivation degree, is high as well (M=3.75). 

The second research question addressed the relationship between students’ overall IMI 

scores and their academic performance i.e. individually, in group, and total assessment results. 

With the objective of determining these relations, the Pearson product-moment correlation (r) 

was computed. Results are presented in Table 4 below. 
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Table 4. Correlation matrix results 
 

  1 2 3 4 
1. Total IMI Pearson (r) 1 .235* .246* .332** 

Sig. (2-tailed)  .037 .029 .003 
2. Individual assessment Pearson (r) .235* 1 .183 .689** 

Sig. (2-tailed) .037  .106 .000 
3. Group assessment Pearson (r) .246* .183 1 .818** 

Sig. (2-tailed) .029 .106  .000 
4. Total assessment Pearson (r) .332** .689** .818** 1 

Sig. (2-tailed) .003 .000 .000  
*. Correlation is significant at the 0.05 level (2-tailed). 
**. Correlation is significant at the 0.01 level (2-tailed). 

 
Results confirm significant positive correlations between students’ scores obtained from the IMI 

questionnaire and their individual performance (r = .235, p ˂ .05), group performance (r = .235, 

p ˂ .05), and global assessment (r = .332, p ˂ .01). Even the fact that the correlation analysis 

does not indicate a cause–effect relationship, it could be hypothesised that higher motivation 

levels promote active engagement and learning by doing which is revealed in students’ final 

marks. 

The third research question was directed at the study of students’ perceptions and 

motivation towards the value/usefulness of the project and the use of ICTs (YouTube). Close 

attention is paid to the items assessing the subscale of value/usefulness from the IMI 

questionnaire. Results are shown in Table 5 below. 

 
Table 5. Task value/usefulness descriptive statistics results 

 
Item Min. Max. Mean SD 

19. I believe this project could be of some value to me. 2.00 5.00 3.82 .88 

20. I would be willing to do this again because it has some value 
to me. 

1.00 5.00 3.89 .94 

21. I believe doing this project could be beneficial to me. 2.00 5.00 3.85 .86 

22. I believe the use of ICTs could be useful for my studies. 1.00 5.00 4.15 1.06 

23. Using ICT resources provides me with information that would 
lead to better decisions. 

1.00 5.00 4.05 .84 

24. Using ICT resources improves my work performance. 1.00 5.00 4.03 .98 

25. Using ICT resources enhances my effectiveness in my work. 1.00 5.00 3.85 .86 
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As seen in Table 5, items 19 to 21 present students’ opinions of the project itself while items 22 

to 25 are directed at the use of ICTs. Students’ mean scores as regards their perception of the 

project value (M=3.82), their willingness to do similar projects (M=3.89), and the perceived 

benefits implied (M=3.85) are high. Similarly, students’ impression in relation to the use of ICT 

resources (YouTube) has been highly valued with reference to its usefulness (M=4.15), the 

information accessed (M=4.05), their work performance (M=4.03) and effectiveness (M=3.85). 

These results point towards students’ positive attitude towards the project plan, design and 

outcomes, and the use of ICT resources as valuable and beneficial for their academic life. 

 

4. Discussion 

The results from the first research question may indicate overall positive motivational outcomes 

in students when PBL is put into practice and structured following the TBLT approach in an ESP 

teaching and learning context. The mean score results from the motivation questionnaire 

subscales concur well with Anwar and Wardhono’s (2019), and Jafari and Shokrpour’s (2012) 

studies in the ESP contexts of industrial engineering and medicine respectively, particularly the 

effects of learning experiences and intrinsic motivation on students’ learning outcomes. These 

results provide additional support for the positive impact of PBL experiential learning and 

motivation enhancement as reported by Dörnyei (2001) and Tavakoli et al. (2019). 

The usefulness of YouTube as an ICT resource for the multimodal exemplification and 

conceptualisation of specific terminology, and the analysis of real advertisements seems to be 

consistent with Douglas and Kim’s (2014) as well as González-Lloret and Ortega’s (2014) 

previous assumptions on the appropriateness of merging TBLT and ICTs for the design of 

technology-mediated communicative tasks – in particular, its effects on students’ active learning, 

task performance and increasing motivation (Oskoz & Eola, 2014; Peñarroja, 2020b, in press). 

For the second research question, the significant correlations between the IMI total 

results and students’ performance underlie the principles of students’ active role in 

multidisciplinary problem-solving tasks that require cooperative work (Mettas & Constantinou, 

2007), and promote self-learning and critical thinking abilities (Ambrosio & Hernández, 2018; 

Corda et al., 2020; Estruch & Silva, 2006). In addition, students’ performance results may be 
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related to task engagement (González-Lloret, 2017) and their learning of content knowledge as 

suggested by Hebron and Morris (2012) and Stoller (2006).  

With reference to the third research question, students have positively valued both the 

project and the use of YouTube as a means for exemplifying and conceptualising new 

terminology in the ESP field of study. Our results are in line with the assumptions of Ambrosio 

and Hernández (2018) and Corda et al. (2020), which highlighted the effects of a well-

contextualised project facing students’ future real needs that require interdisciplinary knowledge 

and problem-solving abilities. Achieving experiential learning through the project and the use of 

YouTube may well have contributed to students’ project interest (Kelsen, 2009), the 

enhancement of critical thinking skills (June et al., 2014), and motivation towards overcoming 

the project and the use of YouTube (Aprianto, 2020; Dodd et al., 2015). 

Nevertheless, the findings of this study should be interpreted with caution due to the 

number of participants in the study and the specificity of the ESP project designed for first-year 

students of the Bachelor’s programme in Advertising and Public Relations. The use of YouTube 

as a multimodal input source has helped in promoting students’ project engagement, their 

understanding of specific vocabulary and their motivation towards project accomplishment. ESP 

instructors must know that the use of ICTs and PBL is highly time-consuming and requires 

careful planning. The selection of meaningful YouTube videos requires instructors’ previous 

analysis and the use of random videos should be avoided. 

 

5. Conclusion 

Motivation is crucial for the activation of students’ different learning skills and processes. This 

paper has investigated the effects of implementing PBL and TBLT approaches and the use of 

YouTube as an ICT for multimodal input provision on students’ motivation in the ESP class. 

Students have reported overall positive results in the motivational subscales studied. Results 

from that data unveil significant correlations between students’ motivation towards the ESP 

project and their performance (Anwar & Wardhono, 2019). Correspondingly, students have 

positively perceived the project tasks and the use of YouTube as previously suggested by 

González-Lloret and Ortega (2014), Bekteshi (2019) and Aprianto (2020). 
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This paper has highlighted the importance of experiential learning in the ESP class by 

project-solving. Findings support the idea that projects divided into communicative tasks that 

align with students’ interests can foster their motivation and commitment in project 

accomplishment. The significance of our contribution lies in the value that projects add to the 

ESP courses curriculum although their design is time consuming and these may not always fit 

learners’ expectations at some learning stages, which can be frustrating for both instructors and 

ESP learners. Some of the implications derived from our findings point towards the 

implementation of projects as a complement to ESP course books since these may well tally with 

students’ needs, course expectations and learning goals. 

 

Acknowledgement 

This study is part of the Educational Innovation project “Hacia el TFG y más allá: Ilusión y coordinación docente en 

el Grado de Publicidad Y RRPP” (USE, código 3797), Universitat Jaume I. 

 

References 

Aleissa, D. (2017). The effect of technology on Saudi students learning English as a foreign/second language. 

(Doctoral dissertation). Fairfax (VA): George Mason University. Retrieved from 

https://hdl.handle.net/1920/11220 

Ambrosio, R. & Hernández, J. S. (2018). Aprendizaje por proyectos, una experiencia socioformativa [Learning 

through projects, a socioformative experience]. Voces de la educación, 3(5), 3-19. Retrieved from 

https://www.revista.vocesdelaeducacion.com.mx/index.php/voces/article/download/88/72/ 

Anthem Branding. (2019). What are brand core values? Retrieved from 

https://medium.com/@anthembranding_boulder/what-are-brand-core-values-513efc84f989 

Anwar, K., & Wardhono, A. (2019). Students’ perception of learning experience and achievement motivation: 

prototyping English for academic purposes (EAP). International Journal of Instruction, 12(3), 271-288. 

https://doi.org/10.29333/iji.2019.12317a 

Aprianto, D. (2020). To what extent does YouTube contents-based language learning promote an English 

proficiency? Journal of English Language Teaching and Literature (JELTL), 3(2), 108-126. doi: 

10.47080/jeltl.v3i2.994 

Baştürkmen, H., & Bocanegra-Valle, A. (2018). Materials design processes, beliefs and practices of experienced 

ESP teachers in university settings in Spain. In Y. Kırkgöz, & K. Dikilitaş (Eds.), Key issues in ESP in 

higher education (pp. 13-27). Cham, Switzerland: Springer. 

Bekteshi, E. (2019). The effects of YouTube in ESP classes. Knowledge International Journal, 34(2), 511-516. 

Retrieved from https://ikm.mk/ojs/index.php/KIJ/article/view/2147 



Teaching English with Technology, 22(1), 62-81, http://www.tewtjournal.org 

 

 

 

78 

Camiciottoli, B. C. (2010). Meeting the challenges of European student mobility: Preparing Italian Erasmus 

students for business lectures in English. English for Specific Purposes, 29(4), 268-280. 

https://doi.org/10.1016/j.esp.2010.01.001 

Camiciottoli, B. C. & Campoy-Cubillo, M. (2018). Introduction: The nexus of multimodality, multimodal literacy, 

and English language teaching in research and practice in higher education settings. System, 77, 1–9. doi: 

10.1016/j.system.2018.03.005 

Constantinou, E. K., & Papadima-Sophocleous, S. (2020). The use of digital technology in ESP: Current practices 

and suggestions for ESP teacher education. Journal of Teaching English for Specific and Academic 

Purposes, 8(1), 17-29. doi:10.22190/JTESAP2001017K 

Corda, M. C., Coria, M. K., & Medina, M. C. (2020). Aprendizaje basado en proyectos en la enseñanza de la 

Bibliotecología: innovaciones pedagógicas en y fuera de las aulas [Project-based learning in the teaching of 

Library Science: pedagogical innovations in and outside the classroom]. CPU-e, Revista de Investigación 

Educativa, (30), 129-143. doi: 10.25009/cpue.v0i30.2685 

Council of Europe (2018). Common European framework of reference for languages: Learning, teaching, 

assessment. Companion volume with new descriptors. Cambridge, UK: Cambridge University Press. 

Deci, E. L., & Ryan, R. M. (2010). Intrinsic motivation inventory (IMI): Scale description. Retrieved from 

https://tinyurl.com/y4rdnfn7 

Dessart, L. (2018). Do ads that tell a story always perform better? The role of character identification and character 

type in storytelling ads. International Journal of Research in Marketing, 35(2), 289-304. 

https://doi.org/10.1016/j.ijresmar.2017.12.009 

Dodd, A. R., Camacho, G. K., Morocho, E. L., Paredes, F. M., Zúñiga, A., Pinza, E. I., Toro, L. V., Vargas, A. B., 

Benítez, C. D., & Rogers, S. (2015). The use of supplementary materials in English foreign language 

classes in Ecuadorian secondary schools. English Language Teaching, 8(9), 187-195. doi: 

10.5539/elt.v8n9p187 

Dörnyei, Z. (2001). Motivational strategies in the language classroom. Cambridge, UK: Cambridge University 

Press. 

Douglas, S. R., & Kim, M. (2014). Task-based language teaching and English for academic purposes: An 

investigation into instructor perceptions and practice in the Canadian context. TESL Canada Journal, 1(1), 

1-22. doi: https://doi.org/10.18806/tesl.v31i0.1184  

Duffy, P. (2008). Engaging the YouTube Google-eyed generation: Strategies for using Web 2.0 in teaching and 

learning. The Electronic Journal of e-Learning, 6(2), 119-130. Retrieved https://academic-

publishing.org/index.php/ejel/article/view/1535/1498  

Ellis, R. (2003). Task-based language learning and teaching. Oxford, UK: Oxford University Press. 

Ellis, R. (2009). Task‐based language teaching: Sorting out the misunderstandings. International Journal of Applied 

Linguistics, 19(3), 221-246. https://doi.org/10.1111/j.1473-4192.2009.00231.x 



Teaching English with Technology, 22(1), 62-81, http://www.tewtjournal.org 

 

 

 

79 

Estruch, V., & Silva, J. (2006). Aprendizaje basado en proyectos en la carrera de Ingeniería Informática [Project-

based learning in IT engineering]. Actas de las XII Jornadas de la Enseñanza Universitaria de la 

Informática (JENUI, 2006). Deusto, Bilbao, 12, 339-346. 

Euroexam International (n.d.). Level B1 threshold: Speaking marking scheme. Retrieved from 

http://www.euroexam.com/sites/network/files/file/download/Marking_Criteria/mc_level_b1_speaking.pdf 

Francis, J. (2017). The effects of technology on student motivation and engagement in classroom-based learning. 

(Doctoral Dissertation). Biddeford, ME: University of New England. Retrieved from 

https://dune.une.edu/theses/121/ 

Gardner, R., & Lambert, W. (1972). Attitudes and motivation in second-language learning. Rowley, MA: Newbury 

House. 

González-Lloret, M. (2017). Technology for task-based language teaching. In C. A. Chapelle, & S. Sauro (Eds.), 

The handbook of technology and second language teaching and learning (pp. 234–247). Hoboken, NJ: 

Wiley Blackwell 

González-Lloret, M., & Ortega, L. (Eds.). (2014). Technology-mediated TBLT: Researching technology and tasks 

(Vol. 6). Philadelphia/Amsterdam: John Benjamins. 

Hebron, C. L., & Morris, D. J. (2012). ‘Spurring you on and rooting for each other’ – the potential value of group 

research projects. Journal of Peer Learning, 5, 63-77. Retrieved from 

https://ro.uow.edu.au/ajpl/vol5/iss1/8/ 

Hoff, G. [FutureLearn]. (2015, Nov 5). What do we mean when we talk about storytelling in advertising [Video]. 

YouTube. https://www.youtube.com/watch?v=BBHash4H0Gc 

Işık-Taş, E. E., & Kenny, N. (2020). Current practices, challenges, and innovations in ESP instruction and research. 

In N. Kenny, E. E. Işık-Taş, & H. Jian (Eds.). English for Specific Purposes instruction and research (pp. 

1–8). Cham, Switzerland: Palgrave Macmillan. doi 10.1007/978-3-030-32914-3_1 

Jackson, D. O., & Burch, A. R. (2017). Complementary theoretical perspectives on task‐based classroom realities. 

TESOL Quarterly, 51(3), 493-506. https://doi.org/10.1002/tesq.393 

Jafari, S. M., & Shokrpour, N. (2012). The beliefs of Iranian ESP students about language learning. Journal of 

Educational and Social Research, 2(3), 157. Retrieved from 

http://www.richtmann.org/journal/index.php/jesr/article/view/11877 

June, S., Yaacob, A., & Kheng, Y. K. (2014). Assessing the use of YouTube videos and interactive activities as a 

critical thinking simulation for tertiary students: An action research. International Education Studies, 7(8), 

56-67. doi 10.5539/ies.v7n8p56 

Kelsen, B. (2009). Teaching EFL to the iGeneration: A survey of using YouTube as supplementary material with 

college EFL students in Taiwan. CALL-EJ: Conference Presentation on 2nd Conference on College 

English, National Chengchi University, Taipei, Taiwan. 1-20 

Kennedy, C. (2012). ESP projects, English as a global language, and the challenge of change. Ibérica, Revista de la 

Asociación Europea de Lenguas para Fines Específicos, 24, 43-54. 



Teaching English with Technology, 22(1), 62-81, http://www.tewtjournal.org 

 

 

 

80 

Kırkgöz, Y., & Dikilitaş, K. (Eds.). (2018). Key issues in ESP in higher education (Vol. 11). Springer. 

https://doi.org/10.1007/978-3-319-70214-8 

Larsen-Freeman, D. & Anderson, M. (2011). Techniques and principles in language teaching. Oxford, UK: Oxford 

University Press. 

Li, L. (2018). Integrating technology in ESP: Pedagogical principles and practice. In R. Muñoz-Luna & L. Taillefer 

(Eds.), Integrating information and communication technologies in ESP (pp. 7–25). Cham, Switzerland: 

Springer. 

Livingstone, D., & Lynch, K. (2000). Group project work and student-centred active learning: Two different 

experiences. Studies in Higher Education, 25(3), 325-345. https://doi.org/10.1080/713696161 

Lundqvist, A., Liljander, V., Gummerus, J., & Van Riel, A. (2013). The impact of storytelling on the consumer 

brand experience: The case of a firm-originated story. Journal of Brand Management, 20(4), 283-297. doi 

10.1057/bm.2012.15 

MacDonald, M., Badger, R., & White, G. (2001). Changing values: What use are theories of language teaching and 

learning? Teaching and Teacher Education, 17, 949-963. https://doi.org/10.1016/S0742-051X(01)00042-7 

Mamakou, I. (2009). Project-based instruction for ESP in higher education. In R. de Cássia Veiga Marriott & P. 

Lupion Torres (Eds.), Handbook of Research on E-Learning Methodologies for Language Acquisition (pp. 

456-479). Hershey, Pennsylvania: IGI Global. 

Mettas, A. C. & Constantinou, C. C. (2007). The technology fair: A project-based learning approach for enhancing 

problem solving skills and interest in design and technology education. International Journal of 

Technology and Design Education 18, 79-100. https://doi.org/10.007/s10798-006-9011-3 

Muñoz-Luna, R., & Taileffer, L. (2018). Integrating information and communication technology in ESP. Cham, 

Switzerland: Springer. https://doi.org/10.1007/978-3-319-68926-5_1 

Oskoz, A., & Elola, I. (2014). Promoting foreign language collaborative writing through the use of Web 2.0 tools 

and tasks. In M. González-Lloret & L. Ortega (Eds.), Technology-mediated TBLT (pp. 115-148). 

Amsterdam: John Benjamins. 

Payne, N. J., Campbell, C., Bal, A. S., & Piercy, N. (2011). Placing a hand in the fire: Assessing the impact of a 

YouTube experiential learning project on viral marketing knowledge acquisition. Journal of Marketing 

Education, 33(2), 204-216. https://doi.org/10.1177/0273475311410853 

Pellicer-Sánchez, A., Tragant, E., Conklin, K., Rodgers, M., Serrano, R., & Llanes, Á. (2020). Young learners’ 

processing of multimodal input and its impact on reading comprehension: An eye-tracking study. Studies in 

Second Language Acquisition, 42(3), 577-598. https://doi.org/10.1017/S0272263120000091    

Peñarroja, M. R. (2020a) Analysing the pragmatics of speech acts in sitcom and drama audiovisual genres. 

Newcastle, UK: Cambridge Scholars Publishing. 

Peñarroja, M. R. (2020b) La motivación y el uso de las TIC: Integrando el diseño web corporativo en la clase de 

inglés para fines específicos [Motivation and the use of TICs: Integrating corporative web design in the 

English for specific purposes class]. In Sánchez-Rivas, E., Colomo-Magaña, E., Ruiz-Palmero, J., Sánchez-



Teaching English with Technology, 22(1), 62-81, http://www.tewtjournal.org 

 

 

 

81 

Rodríguez, J (Eds.), Tecnologías educativas y estrategias didácticas (pp. 713-722). Malaga: Universidad de 

Málaga: uma editorial. 

Peñarroja, M. R. (2020c). Pragmatics: Why use audiovisual input in second and foreign language learning contexts? 

Revista Docência e Cibercultura, 4(3), 161-178. https://doi.org/10.12957/redoc.2020.53890 

Peñarroja, M. R. (2021). Corpus pragmatics and multimodality: Compiling an ad-hoc multimodal corpus for EFL 

pragmatics teaching. International Journal of Instruction, 14(1), 927-946. 

https://doi.org/10.29333/iji.2021.14155a 

Peñarroja, M. R. (in press) Academic writing through TBLT and AWE tools: A study on ESP students’ intrinsic 

motivation. In La docencia tiene TIC: un guiño al nuevo discente. Valencia, Spain: Tirant lo Blanch. 

Rugen, B. (2019). Strengthening project-based learning with genre checkpoints. The English Teacher, 48(3), 115-

127. 

Ryan, R. M. & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic motivation, social 

development and well-being. American Psychologist, 55(1), 68-78. https://doi.org/10.1037/0003-

066X.55.1.68 

Samuda, V. & Bygate, M. (2008). Tasks in second language learning. Houndmills, UK: Palgrave Macmillan. 

Stoller, F. (2006). Establishing a theoretical foundation for project-based learning in second and foreign language 

contexts. In G. H. Beckett, & P. C. Miller (Eds.), Project-based second and foreign language education: 

Past, present, and future (pp. 19-40). Greenwich, CT: Information Age. 

Stoller, F. L., & Robinson, M. S. (2018). Innovative ESP teaching practices and materials development. In Key 

issues in ESP in higher education (pp. 29-49). Cham, Switzerland: Springer. doi 10.1007/978-3-319-70214-

8_3 

Tavakoli, H., Lotfi, A. R., & Biria, R. (2019). Effects of CALL-mediated TBLT on motivation for L2 reading. 

Cogent Education, 6(1), 1-21. https://doi.org/10.1080/2331186X.2019.1580916 

Thomas, M. (2013). Task-based language teaching and CALL. In M. Thomas, H. Reinders, & M. Warshauer (Eds.), 

Contemporary computer-assisted language learning (pp. 341-358). London: Continuum. 

University of Cambridge Local Examinations Syndicate (UCLES) (2001). Quick placement test. Oxford: Oxford 

University Press. 

Vora, R. (2020) Integrating authentic materials and language skills in teaching English for specific purposes (ESP). 

In Scientific Collection “InterConf”, (38): Proceedings of the 1st International Scientific and Practical 

Conference “Science, Education, Innovation: Topical Issues and Modern Aspects” (December 16-18, 2020) 

in Tallinn, Estonia; pp. 546-553. Retrieved from https://www.interconf.top/documents/2020.12.16-18.pdf 

Wozniak, S. (2010). Language needs analysis from a perspective of international professional mobility: The case of 

French mountain guides. ESP, 29, 243-252. https://doi.org/10.1016/j.esp.2010.06.001 

Zambrano, R. E. (2018). Digital advertising storytelling: consumer educommunication. IROCAMM-International 

Review of Communication And Marketing Mix, 1, 32-44. Retrieved from 

https://revistascientificas.us.es/index.php/IROCAMM/article/ view/5462 


