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Value priorities in hearing-impaired adolescents

Szeregowanie wartosci przez mtodziez z uszkodzonym stuchem

Abstract. Hearing impairment is regarded to be a barrier to the psychological development and
language skills of deaf students. In understanding and establishing what comprises the value prio-
rities amongst adolescents, certain deviations can be expected amongst teenagers who are deaf or
who have hearing impairment. The article describes and compares the value priorities of 246 ad-
olescents who are deaf or with hearing impairment from Poland and the Czech Republic with he-
aring peers. The Schwartz Portrait Values Questionnaire is used to measure the value priorities of
the respective groups of participants. In comparison to peers responses the results indicate that he-
aring status impacts upon an individuals’ values of conformity, tradition as well as achievement,
however, other value priorities are shown to be influenced by gender and country of domicile.
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INTRODUCTION

The psychological development of a child, in
relation to educational aims and objectives,
creates a prerequisite for providing key com-
petencies at an achievable level that is suitab-
le for the child’s current mental fitness. The-
se key competencies help prepare children for
further education and inclusion into society.
Mastering key competencies, including value
orientation, is a long-term and complex pro-
cess that begins in pre-school and continues
through primary and secondary school. Psy-
chological and values development is, there-
fore, gradually accomplished over the course
of a lifetime (Priestley, 2003).

Hearing impairment is undoubtedly reflect-
ed in the mental image of its bearer (Stachyra,
2001). The challenges connected with the de-
velopment of psychological skills are linked to
an individual’s development of communica-
tion competencies, and certain specifics can be
expected in understanding values systems and
subsequently in establishing ones value prior-
ities. In addition, personal values are an inte-
gral part of culture; are diverse and specific
to particular cultural backgrounds (Schwartz,
1996). In this instance the concept of group
cultural specificity and value priority systems
corresponds to the conception of self held by
people who are deaf or who have hearing im-
pairment. Deaf/hard of hearing people are
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defined as a specific cultural minority deter-
mined by cultural features such as language,
which is a distinct characteristic different from
the majority of people in society. Indeed, deaf
people consider themselves as a linguistic and
cultural minority (Kourbetis, Adamopoulou,
Ferentinos, 2005). A cultural minority group
is defined by demonstrated parameters such as
history, values, and language and group accep-
tance (Holliday, 2010).

Long-term studies of behaviour of the
deaf/hard of hearing children and adolescents
indicate how values are perceived by the deaf
(Gregory, Bishop, Sheldon, 1995; Kushal-
nagar, Krull, Hannay, Mehta, Candle, Ogha-
lai, 2007; Turner, Windfur, Kapur, 2007; To-
maszewski 2007). Researchers report findings
that coincide with educational activities and
provision, however, a dearth of research in
this field makes comparative studies conduct-
ed with teenagers from the hearing population
challenging despite the cultural, linguistic and
educational importance of this topic (Bellin,
Stephens, 2002; Bidzinski, 2008; Cieciuch,
2007; Rehakova, 2005; Wysocka, 2003). In
a study by Wynford Bellin and Dafydd Ste-
phens (2002), deaf teenagers who also experi-
enced marginalization, develop similar value
systems and priorities to peers. Moreover the
study shows there are similarities in the prior-
ity of values between genders. Bellin and Ste-
phens (2002) suggest that deaf adolescents are
not absorbed into the adolescent population,
and their identity as members of the deaf com-
munity is diffused.

There is a dearth of theoretical/method-
ological studies relating to the development of
priorities and value systems in connection with
education practice, however a few studies have
concerned the field of hearing impairment and
psychology. Thus, the development of priori-
ties and the value systems of teenagers who are
deaf and educational practice is an area for fur-
ther investigation. The point of interest in this
aspect of research is whether this group of ado-
lescents share a common set of values or simi-
lar priorities in value systems with their hearing
counterparts. The research question, therefore,
seeks to determine whether deaf adolescents

share the same overall tendency towards de-
veloping priority value systems that is similar
to hearing adolescents, or whether this partic-
ular group of young persons is an exception.
The background to the central research ques-
tion is based on the human rights model of dis-
ability, particularly that all people with hearing
impairment have an equal right to education-
al provision, furthermore, that needs fulfill-
ment is a basic human right. The human rights
model of disability (Harris, Enfield, 2003) dif-
fers from two other models, the medical mod-
el and the socio-cultural model (Lane, 2000).
The medical model focuses on the outcome of
hearing impairment, the extent of the person’s
hearing loss, the actiology and the impact of
the disability upon the person’s daily life. The
social/cultural model focuses on an individu-
al with disability acceptance. As members of
a cultural and language minority group the use
of the term deaf' delineates separate and lin-
guistic nature of this minority. As an extension
to this concept, Carol A. Padden and Tom L.
Humphries (2006) suggest that the distinct cul-
tural differences emerge for people who are
deaf in the course of their socialization and
language development. Hearing impairment
is a fundamental factor to affect language and
psychological development, however, despite
the fact that the majority of hearing impaired
children are born to hearing parents (Mitchell,
Karchmer, 2004), the parents may not be not
familiar with sign language.

A further study conducted by Ross
E. Mitchell and Michael Karchmer (2004),
concerns hearing status and its impact on val-
ue systems and priority development, for deaf
adolescents in comparison to their hearing
peers. Mitchell and Karchmer (2004), find the
importance of deaf cultural awareness in the
contexts of gender and nationality.

The present study is based on the assump-
tion that adolescents with hearing impairment
have a particular value priority system as a re-
sult of perceptual restrictions. In addition to
belonging to a cultural or linguistic minority
many different means of communication are
used. The value priority system, therefore, is
modified by the child’s perceptual restrictions
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and other social factors such as gender and na-
tionality. These variables lead to the following
two hypotheses

1. Hearing impairment is a significant
factor that differentiates the value prio-
rities in adolescents.

2. Social variables and independent va-
riables of gender and country of domi-
cile further influence the development
of value priorities patterns.

METHOD

Subjects

Students with a severe and profound hearing
impairment aged 15-20 took part in a coun-
try comparison between Poland and the Czech
Republic. There were two groups which com-
prised students who were hearing impaired
and their hearing counterparts.

The students with hearing impairment or
who were deaf attended residential seconda-
ry schools either in Poland or the Czech Re-
public. Students who attended Polish schools
were situated in the Matopolska Voivodship
in the south of Poland, but students from the
Czech sample were from all over the country.
The hearing adolescents were also aged 15-17
and attended boarding schools. Thus the so-
cialization backgrounds of the groups of stu-
dents were similar to students who attended
boarding schools for the deaf. Both national
groups were a non-clinical cohort with no ad-
ditional special needs such as developmental
disorders as stated by the participants’ parents

Table 1. Group characteristics
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and teachers. Table 1 presents the characteri-
stics of the groups.

Prior to the commencement of the study,
parents gave their written permission for their
child to be included.

Measures

The Schwartz Portrait Values Questionnai-
re. Each student was given national version
of the Schwartz Portrait values Questionnaire
(PVQ-21). The PVQ-21 was used in the Euro-
pean Social Survey in 2002 across 20 repre-
sentative national samples. Alpha reliabilities
of the values with this version averaged .56,
ranging from .36 (tradition) to .70 (achieve-
ment). The structure of the 10 values of the
Schwartz Portrait Values Questionnaire has
shown cross-cultural stability and has been fo-
und to relate meaningfully to real behaviors,
such as pro-social, anti-social, environmen-
tal, political, consumer, and intellectual ones
(Bardi, Schwartz, 2003). The questionnaire in-
cluded 21 items representing 10 types of va-
lues: universalism, benevolence, conformity,
tradition, security, power, achievement, hedo-
nism, stimulation, and self-direction.

In the study, subjects used a 6-point scale
to assess the importance of each value by iden-
tifying themselves with an imaginary person
who represented the maximum expression of
the value (the person is like me = 1) or its mi-
nimum expression (the person is not like me =
6), therefore, a high score represented a high
importance of the relevant value. As recom-
mended by Schwartz (2006) the procedure of
centring responses around the mean was used

Polish Czech
Hearing-impaired Hearing Hearing-impaired Hearing
156 97 92 724
Girls Boys Girls Boys Girls Boys Girls Boys
87 69 59 38 43 49 502 222
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to control the effect that some responses re-
corded were the extremes of the scale, while
others limited themselves to the middle or the
end part the scale.

Procedure

The research was conducted in the school set-
ting. Polish and Czech versions of the Schwartz
Portrait Values Questionnaire (PVQ-21) were
obtained and independent translations and
back-translations of the survey were used in the
study. Each student was given either the Polish
or Czech version of the PVQ-21 and asked to
fill the response form freely and anonymously.

The researcher was accompanied by
a school teacher, who explained the purpose of
the study and the questionnaire to the students.
The PVQ-21 was administered to groups of 20
and 28 hearing adolescents at their schools.
Hearing impaired students responded to the
questionnaire in subgroups of six to eight pu-
pils of one grade.

Students filled in the written Polish/Czech
forms independently according to group cha-
racteristics. For students with hearing impair-
ment special DVDs were made and the PVQ-
21 was translated into manually coded Polish
(SJM) or Czech Sign Language (CzSL). A qua-
lified teacher who used signing as commu-
nication in his/her daily school practice was
present. Participants with hearing impairment
then viewed the DVD statement by statement,
they read the written form and recorded their
responses. If necessary, the supporting teacher
helped participants understand the instruction
by repeating the recorded version.

RESULTS

The hypothesis about the factors influence on
the value priority in adolescents was tested by
analysing the impact of three independent va-
riables ,hearing status, gender and country on
the priority scores of the ten dependent va-
riables.

The ANOVA statistical method for the
three factors was used to determine the influ-

ence of the variables as well as any dual and/
or triple interactions. The sample sizes were
unequal, therefore the Tukey post-hoc analy-
sis method was used. In addition, this analysis
tool was used to determine the direction of in-
tergroup differences.

Results were analysed in reference to (1)
values influenced by hearing status, (2) valu-
es affected by gender and/or country, and (3)
values not related to the controlled indepen-
dent variables. Hearing status was the core
factor to affect value systems and their priori-
ty, although hearing status related to only three
of the measured dependent values, which were
conformity, tradition and achievement.

Hearing status was the differentiating fac-
tor for conformity (F = 8.086; p <.001): deaf
adolescents (X deaf =.763) were more confor-
mist than the hearing group (X hearing =.517),
however, conformity did not differ in referen-
ce to separately handled independent variab-
les such as gender (F = .828; p > .05) and co-
untry (F =1.395; p >.05). In addition, the dual
interactions between each two of the indepen-
dent variables did not yield a significant effect,
although a significant interaction between the
three independent variables of gender, coun-
try and hearing status (F = 3.657; p <.05) oc-
curred. Conformity results are presented in Fi-
gure 1.

As shown in Figure 1, the general effect of
hearing status was based on the fact that the
Czech deaf females obtained a significantly
higher result in conformity (X = 1.027) than
Czech hearing females (X = .415). No simi-
lar patterns of difference were found amongst
Polish female subgroups, moreover, there was
no difference found between deaf and hea-
ring males both in the Polish and Czech sub-
groups. So, was interpreted that for the Polish
subgroup neither gender nor hearing influen-
ced conformity.

Hearing status was a differentiating factor
of tradition (F = 7.925; p <.001), and so was
the country of domicile (F = 5.944; p <.001).
More interestingly, an interaction between the
country and hearing status was found (F =
4.166; p <.05). On the other hand, gender did
not affect the participants values of tradition
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Figure 1. Conformity — the effect of hearing status, gender and country

(F=1,387; p>.05), however, gender was invol-
ved in the dual interaction between variables
with both countries (F = 3.768; p < .05). The
triple interaction was not significant. The re-
sults for the level of tradition are presented in
Figure 2.

In the Polish subgroup, the level of tra-
dition was similar and independent of hea-
ring status. In the Czech subgroup of hearing
adolescents, a higher level of tradition (x =
—.503) was found than amongst participants
who were deaf (X =—.074). However, the tra-
dition importance was similar for both Czech
and Polish deaf adolescents..

The interaction between country and gen-
der in reference to tradition was as follows. In
the Polish subgroup tradition was more impor-
tant for females (X = .201) than for males (X =
—.078), however, in the Czech subgroup the-
re was no difference found between genders.
The tradition level of Polish females was simi-
lar to those of Czech subgroups independent
of their gender.

The third dependent variable to be diffe-
rentiated was in reference to the hearing sta-
tus was achievement (F = 4.505; p < .05).

Achievement was also related to country
(F=16.967; p<.0001), however, it did not dif-
fer in reference to gender (F = .419; p > .05).
Dual and triple interactions between the inde-
pendent variables were not significant. The in-
fluence of the country and hearing status on
achievement are presented in Figure 3.

Hearing status was found to impact on
achievement. Hearing adolescents valued
achievement higher than the deaf (F = 4.504;
p < .05). Achievement was also differentia-
ted in reference to nationality: Polish students
valued achievement higher than the Czech
groups (F=16.967; p <.001). Such a relation-
ship direction occurred in the Polish sample,
however, with reference to the overall num-
ber of hearing participants, the interaction be-
tween country and hearing status was not sig-
nificant.

The second group of values related to gen-
der or/and the country of domicile. Gender,
when handled as a separate factor, influenced
the values priority of benevolence (F = 6.786;
p <.01). Females valued benevolence signifi-
cantly lower (x female = —.93) than males (x
male =—.76).
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Figure 2. Tradition — the effect of the hearing status — country and gender-country interactions
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Figure 3. Achievement — the effect of the hearing status and country interaction

The security level was not differentiated in
reference to the separate treatement of inde-
pendent variables such as gender (F = 2.493;
p > .05.) and hearing status (F = 2.961; p >
.05), but it differed in reference to country (F =
12.128, p <.001). The Czech subgroup valued
security higher than the Polish participants.
A significant factor was the dual interaction
between the variable of gender and country
(F =5.614; p <.001), however, the triple in-
teraction was not significant. Security was re-
lated to the interaction between country and
gender. The results are presented in Figure 4.

There was no difference in security in refe-
rence to gender for the Czech group. The Polish
group, however, showed that males (x = .258)
valued security lower than females (X = .607),
where the females valued security at the same
level as both males (X =—.485) and females ( =
—446) from the Czech group. It was interpreted
that Polish males valued security at a lower le-
vel than the other three subgroups.

Differences in power valuation related to
gender (F = 3.723; p < .05) and country (F =

16.198; p < .001), however, no dual or triple
interaction were found. The influence of gen-
der and country on power are presented in Fi-
gure 5. Czechs value power higher than Polish
participants, and females value power higher
than males.

Hedonism differed between the two sub-
groups (F = 7.887; p < .001). Polish partici-
pants valued hedonism higher than Czechs.
The dual interaction between gender and co-
untry was also significant (F = 8.415; p <
.001), however, no dual (hearing status — gen-
der and hearing status — country) or triple inte-
raction between the independent variables was
statistically significant. The detailed results of
the interactive influence of gender and country
on hedonism are shown in Figure 6.

In general Polish participants valued hedo-
nism higher than Czechs, however this rela-
tionship was strongly modified by gender. It
was the Polish males who caused this effect:
they obtained higher results in hedonism than
both the Polish females and Czech males and
females.
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Figure 4. Security — the effect of the gender and country interaction
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Figure 5. Power — the effect of the gender and country interaction
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Figure 6. Hedonism — the effect of the gender and country interaction

Stimulation was differentiated by the coun-
try factor (F = 6.088; p <.01), which was furt-
her modified by the gender influence (a dual
interaction between gender and country (F =
4.882; p < .05). Neither dual interaction nor
triple interactions were significant. Detailed
results are shown in Figure 7.

The general effect of the country fac-
tor suggested that Polish valued stimulation
higher than Czechs and was related to the mo-
difying role of gender. It was found that Polish
males valued stimulation higher than Polish
females, who obtained similar results to the
Czech subgroups which were independent of
gender.

The third group of values consisted of two
variables: self-direction and universalism and
were not related to controlled independent va-
riables,. The final and crucial finding was that
neither self-direction nor universalism stood
in reference to either the separately handled
independent variables or their interactions.
The importance of those values was similar in
Polish and Czech groups and was found to be
independent of any measured variables. Nei-

ther gender nor the country or hearing status
affected differences in valuing self-direction
and universalism in adolescents.

DISCUSSION

The impact of hearing impairment on values
systems and their priority is seen in the fin-
dings for the values of conformism, achie-
vement and tradition. Findings indicate that
language and communication difficulties in
mainstream society are an obstacle to the ac-
ceptance and fixation of values. The specifici-
ty of Deaf culture partially follows from the
very core of deafness, the implication of which
is the domination of their visual perception of
the world, which is partially an effect of social
life — firstly in the school dormitory and then
outside the boundaries of the school, to a com-
munity that uses a common language code.
The process of enculturation into Deaf culture
comes intrinsically and naturally through the
birth of a deaf child in a Deaf family, whereas
children of hearing parents join the Deaf com-
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Figure 7. Stimulation — the effect of the gender and country interaction

munity by contacts with their peers at a resi-
dential school for the Deaf, where sign langu-
age dominates (Priestley, 2003). In children
educated in integrated classes, the process of
integrating into the Deaf culture is even more
delayed if the Deaf model is not present; it oc-
curs during the study period and in adult life.
Friendship bonds established at schools for
the deaf are maintained throughout the per-
sons life. Referring to terminology proposed
by Geert Hofstede (2003), Deaf Culture is per-
ceived as a collective as opposed to the stron-
gly individualistic culture of hearing people,
so conformity is valued higher by hearing im-
paired adolescents than by hearing ones, as it
helps them participate in the social life of the
Deaf community at school. Padden and Hum-
pries (2006) in their study point out the lingui-
stic inadequacy of the hearing impaired when
it comes to the mainstream (hearing) popula-
tion, which accounts for the greater closeness
of people with deafness or hearing impair-
ment. This may also contribute towards the
perceived fixation on group values and a low

degree of flexibility to respond to the values of
mainstream society held by people in the deaf
community.

Lane (2000) drew attention to the prob-
lems of psychological testing linked to lan-
guage and reading comprehension, which
must be taken into consideration.

The questionnaire assessment method to
test the deaf sample was adapted, however, it
can be argued that for most authors (Padden,
Humpries, 2006; Ladd, 2003; Lane, Hoffmei-
ster, Bahan, 1996; Barnes, Mercer, 2002) who
deal with hearing impairment and the conse-
quences, that it is a question of culture wit-
hdrawal from language and communication.
This concept is rather misleading, because
culture is a relatively broad base and value
orientation should be considered an essential
component of culture. It means that harmo-
nious relationships and strong ties between
members are rewarded through sharing infor-
mation, mutual decision-making, and domina-
tion of the group over individual private life.
The main interests of the Deaf community as
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a whole are language protection, the education
of hearing-impaired children, and the organi-
zation of the deaf community as well as their
social lives (Lane, 2000, 2005), therefore, in-
dividual achievements of community mem-
bers are less important.

Findings from the current research indica-
te that values that relate to tradition are va-
lued less for hearing impaired adolescents
than for their hearing peers. This result might
be analysed in the context of the value trans-
mission process across generations. With the
hearing-impaired child the transmission of
values from childhood is complicated becau-
se the deaf population is very heterogeneous:
95% of children with hearing impairment are
born to hearing parents (Mitchell, Karchmer,
2004), which is a reason for the existence of
communication barriers and an alleged basis
of other problems not only in personal deve-
lopment, but also in the acquisition and trai-
ning of social competencies. Deaf children of
hearing parents usually grow up in an envi-
ronment with poor stimulation and low levels
of engagement, and they are often treated as
objects of speech therapy, which is connec-
ted with a more authoritarian way of commu-
nication that seems to focus on the parents’
own wishes rather than the subject of the per-
sonal dialogue in which the child’s feelings
and needs are respected (Zalewska, 1998). In
such a situation, deaf children of hearing pa-
rents are usually deprived of any possibilities
or motivation to explain their own needs and
take their own independent decisions. Addi-
tionally, children who are deaf might be less
involved in the enculturation process of their
parents’. Tradition might also be less impor-
tant for hearing-impaired adolescents becau-
se of a less intensive interpersonal dialog
with their parents and other family members,
as well as the lack of proper understanding
of the historical secondary time perspective.
Kaiser-Grodecka and Cieszynska (1991) fin-
dings state that deaf adolescents are delayed
in the process of secondary time understan-
ding, furthermore, common modes of com-
munication within a family seem to be invol-
ved in inculcating temporal concepts in deaf

33

children, as well as time event ordering at two
separate levels: the primary time level, which
is related to personal individual experiences,
and the secondary time level, which is a fun-
damental base for the development of structu-
res of historical event understanding either in
the context of personal history or national or
general history.

The presented study reveals a crucial in-
fluence of gender and national factors on
most values described by the Schwartz cir-
cular model. The findings reported in this ar-
ticle reveal the intercultural differences be-
tween the subgroups of Polish and Czech
adolescents, which appear irrespective of he-
aring impairment, and which may account for
the discrepancies in living conditions of Po-
les and Czechs. The results show that the he-
aring status of adolescents was the core fac-
tor o affect value priority systems and show
that the three values of conformity, tradition
and achievement, are affected, however, gen-
der and/or country differentiated other depen-
dent variables. The Schwartz Portrait Values
Questionnaire (Schwartz, 2006) concerns uni-
versal values, and Schwartz’s (2006) theory
reflects the values and beliefs of the inhabi-
tants of the rich West (Boski, 2009). Despi-
te their territorial proximity, similar political
experiences and numerous historical inter-
connections between Poles and Czechs, se-
lected objective indices show there are dif-
ferences between living conditions. On the
basis of data collected by Remigiusz Koc
(2006), based upon the Report on Human De-
velopment and carried out within the United
Nations Development Programs (UNPD), in
comparison to Czechs, Poles are in a less fa-
vourable situation with regard to economic
determinants (average income per citizen,
rate of national income, rate of social inequa-
lities) and broadly defined living conditions
(such as living standard, rate of long-term
unemployment). Due to the existing diverse
living conditions, in comparison with Polish
adolescents, Czech youth in the current stu-
dy highly value security and sense of power,
whereas Polish adolescents are shown to va-
lue hedonism, stimulations and achievements,
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which can be explained as their compensating
for negative emotions that follow from harder
living conditions (Koc, 2006).

Results indicate that both in Poland as
well as in most Central European countries,
including the territory of the Czech Repub-
lic, a specific set of values prevails, which
are different from the characteristic patterns
of Western European countries. As shown by
Schwartz’s studies, Poles and Czechs have
a high regard for conservative (traditional)
values in particular, findings indicate that pe-
ople from both central European countries
tend to shift emotional, intellectual autono-
my and egalitarianism into the background.
This tendency is specifically noted amongst
Polish people (Schwartz, Bardi, 2001). Re-
search findings from the current study indi-
cate that the value of tradition is particular-
ly vital to Polish female adolescents. Similar
tendencies are found concerning conservati-
ve values held by people in Poland and the
Czech Republic, which has been emphasized
in previous cross-country studies (e.g., Ingle-
hart, Basanez, Moreno, 1998).

Attachment to materialistic values show
that Poles are similar to Czechs, however, pe-
ople living in both countries differ from most
other Central European nations with regard to
respected authority, which in the case of Po-
les is religious as opposed to secular-rational.
In the Czech Republic, a study that focuses on
the religiosity of people with hearing impair-
ments shows that attitudes towards religion
and nationality bear no significant differen-
ce in comparison hearing peers (Potmésilova,
2012). Owing to the diverse educational envi-
ronments of the current study, the aspect of re-
ligiosity is not captured. However, the context
of school settings for example residential spe-
cial schools and inclusive local schools, fin-
dings indicate that students achievement is
higher (Potmésil, 2011), which can be expla-
ined by the high quality of education for stu-
dents who are deaf and attend schools for the
deaf. Teachers in schools for the deaf have di-
dactic skills that reflect the visual needs of
their students with additional class manage-
ment skills (Potmésil, 2011), however, stu-

dents are far away from their family and home
culture.

Like all families, children with hearing im-
pairment who have parents with hearing
impairment share similar orientations of par-
ticular value systems (Lane ef al., 1996). In
addition, the values orientation of children is
also reflected in their approach to the school
climate and in their attitudes to learning. In
this instance studies show there is no signi-
ficant statistical difference between hearing
children and children with impaired hearing
(Lasek, Potmésil, 1999).

CONCLUSION

The research was conducted to determine dif-
ferences in the value priorities of hearing and
hearing impaired adolescents. The hypothe-
ses was based on the assumption that different
priority patterns exist due to a person’s per-
ceptual restrictions. Hearing status is the core
factor to affect development factor in addition
to cultural differences between the groups.

The results showed that:

1. Values such as conformity, tradition
and achievement are influenced by an
individual’s hearing status. Findings
from the current study indicate that stu-
dents with hearing impairment assign
higher values to conformity than to va-
lues of tradition and achievement and
that scores assigned by students with
hearing impairment were lower than
hearing adolescents.

2. Value priorities of benevolence, secu-
rity, power, hedonism and stimulation
are affected by gender and country or
by interactions between gender-coun-
try variables.

3. Self-direction and universalism are va-
lues not related to the controlled inde-
pendent variables.

The survey includes some important data,
however, it is difficult to generalize the results
and draw a general conclusion because the he-
aring impaired population is highly heteroge-
neous. The family background and mode of
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communication are crucial variables, how- portant factors for consideration. In future stu-
ever, the school setting (special, mainstream  dies those factors should be investigated furt-
or inclusive) as well as the dominant method  her to improve our understanding of hearing
of teaching and communicating (oral, sign, impaired persons.

Total Communication, bilingual) are also im-

NOTE

! The socio-cultural deafness model states that the hearing impaired person is a member of a linguistic
and cultural minority due to the sign language usage. According to this model, the Deaf community use the
term of ,,Deaf” (in opposition to ,,deaf”) to delineate its separateness from the community who communi-
cate orally (Lane, 2000). Deaf children of Deaf parents are Native Signers because of their early access to
the sign language but deaf children of hearing parents are late signers because they usually get access to the
sign language at school. This extension is fundamental for communication skills development.
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